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Abstract 
DADS & DAUGHTERS:  
Understanding African American Fathers’ Perceived Influence on Their Daughters’ Academic 
Experiences and Educational Outcomes 
Lauren D. Pitts 
Chairperson: Kristine Lewis-Grant 
This dissertation used a microsystemic analysis approach to explore the experience of five 
African American fathers and their perceived influences on their daughter’s academic 
experiences and educational outcomes including higher on time graduation rates and increased 
pursuit of post-secondary education within the context of the father’s residential status. This 
study utilized a phenomenological research study design to collect data via in depth interviews 
from African American fathers who have experienced this phenomenon. This study provided an 
alternative view of African American fatherhood that needs to be present in the literature. In 
many African American homes, the residential status of the father is among the overabundance 
of factors contributing to the amount and quality of father involvement. Participants were 
delineated into two categories: 1) Residential fathers involved and 2) non-residential fathers 
involved. Within these categories, three major themes and four minor themes emerged. These 
findings highlight practices that foster increased father involvement as well as, both present and 
future challenges impeding African American fathers’ ability to establish and sustain quality 
degrees of involvement and father-daughter relationship quality, an area that is minimally 
covered in current literature, as well as clinical implications of the findings and directions for 
future research.  
Key words: African American fathers, father involvement, African American teenage girls, 
education/school 
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Chapter 1: Introduction to the Research 
Introduction to the Problem 
Across disciplines, extensive scholarship is available on the absence and lack of 
involvement of the African American father from the lives of his children and from the home 
(Gillette & Gudmunson, 2013; Hamer, 1998; Hofferth, 2003; Julion, Breitenstein, & Waddell, 
2012; Krampe & Newton, 2012; Nesmith & Ruhland, 2008; Warde, 2013).  However, 
scholarship on African American fathers active involvement in the lives of their children is 
sparse (Abel, 2012; Coles, 2002, 2003, 2009; Gadsden & Smith, 1994; Jordan-Zachery, 2009; 
Ransaw, 2014; Roy & Dyson, 2010).  More specifically, the research literature provides limited 
resources for tackling a wide variety of research questions in order to better understand African 
American fathers’ perceived influence on their adolescent daughter’s academic experience and 
educational outcomes (Allgood, Beckert, & Peterson, 2012; Archer-Banks & Behar-Horenstein, 
2012; Cooper, Brown, Metzger, Clinton, & Guthrie, 2013; Greenberger, et al., 2007; Hrabowski, 
Maton, Greene, & Greif, 2002).  The literature provides limited research on approaches to 
removing barriers that hinder father involvement and father-daughter relationship quality which 
may impede daughters’ ability to have positive academic experiences and educational outcomes 
including higher on time graduation rates and increased pursuit of post-secondary education.  
The number of single mother homes across America is on the rise. In 2012, the US 
Census Bureau reported the United States is the world’s leader in non-residential father families 
(U.S. Census Bureau, 2012) and 63% of African American children are living in homes absent 
their biological father (National Fatherhood Initiative, 2013) with varying degrees of 
invovlement being demonstrated by the father. The absence of a parent in the home can greatly 
impact parental involvement in education and affect academic performance of the children, 
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particularly girls. According to Wallace (2013), low parental involvement in school related and 
social activities increases African American girls’ poor academic experiences and educational 
outcomes.   
Family attributes such as spending quality time together and commitment to each other’s 
welfare and success are major contributors to a happy healthy family (Dotterer, Lowe, & 
McHale, 2013; Henderson & Mapp, 2002; Sanchez, Lambert, & Cooley-Strickland, 2013) and 
improved academic experiences and educational outcomes for African American girls. Likewise, 
Hurd and Sellers (2013) conducted a study with findings highlighting the significance of 
supporting adolescents to enhance their development and to convey affirming relationship 
properties to improve educational outcomes.  The study also indicated minimal duration of 
quality time spent, irregularity in quality time, and weak relationships were particularly 
instrumental in adversely influencing the educational outcomes among adolescents of color.  
Research on educational outcomes continues to be conducted to explore the reasons associated 
with the low graduation rates of African American adolescent females (White, 2016).  Over 
thirty percent (34%) of African American female students in 2010 did not graduate on time, 
contrasted to their Caucasian female peers (19%) and (22%) of all female students.  Furthermore, 
graduation rates for African American girls is the lowest of their ethnic female peers excluding 
American Indian girls.  The data in several states indicate African American girls graduating on 
time is lower than the national average for girls generally (Smith-Evans, George, Goss Graves, 
Kaufmann, & Frohlich, 2014). Additionally, Bridgeland, DiIulio, Jr, and Balfanz (2009) 
concluded lack of parental involvement creates a greater likelihood that students will drop out 
from grades eight through ten. Thus, in the United States, there appears to be a connection 
between the disproportionate representation of African American adolescent girls in educational 
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outcome statistics, parental involvement, and the girls’ educational outcomes particularly, on 
time graduation rates and pursuit of post-secondary education.  
Conducting a microsystemic analysis allowed the researcher to analyze the African 
American father within the social context of his relationship with his daughter and other factors 
(environmental, personal, social, professional) influencing the father-daughter relationship. 
Exploring this phenomenon of African American father involvement entailed assessing African 
American fathers’ perceived influence on the academic experiences and educational outcomes of 
their daughters. Moreover, levels of fathers’ involvement were examined within the context of 
residential and nonresidential fathers. Likewise, it was equally important to assess the quality of 
the fathers’ involvement, despite his residential status.  Accordingly, viewing the influence of 
father involvement from a microsystems perspective had the potential to enhance the ability to 
determine how the father-daughter relationship dynamic within the microsystem may reverberate 
in the daughters’ academic experiences and educational outcomes of higher on time graduation 
rates and increased pursuit of post-secondary education.   
Statement of the Problem 
 Parental involvement provides a critical foundation in a child’s development and self-
perception. Research shows that the harmony or discord within the father-mother relationship 
may influence the quality of the father-daughter relationship which can potentially influence the 
daughter’s academic experiences and educational outcomes. Within the literature, there are 
prodigious studies on the influence of the mother in the academic experiences and educational 
outcomes of daughters (Boyd, Ashcraft, & Belgrave, 2006; Choi, Palmer, & Pyun, 2014; Jacobs 
& Mollborn, 2012; Lewin, et al., 2011; McBride Murry, Heflinger, Suiter, & Brody, 2011; 
McBride & Mills, 1993).  However, there are relatively few studies on the influence of father 
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involvement, especially African American fathers.  Thus, additional research is required to 
explain African American fathers perceived influence on their daughters’ lives, in particular their 
academic experiences and educational outcomes, specifically within the context of residential 
and nonresidential fathers.   
Relatively little attention has been given to the perceptions fathers have of their influence 
on their daughters’ academic experiences and educational outcomes.  Thus, previous research 
has missed how the fathers’ perceived influence may influence the daughters academically.  
Accordingly, there is room for additional research to explore the influences of father 
involvement among African American father-daughter dyads within the context of residential 
and nonresidential fathers and with emphasis on the quality of the involvement not necessarily 
frequency.  Likewise, additional research is required to determine how to strengthen father 
involvement and strengthen father-daughter dyads because of an ongoing increase in female run 
households within African American communities coupled with the disproportionate negative 
representation of African American adolescent girls in academic outcome statistics (Balfanz, 
Bridgeland, Bruce, & Hornig Fox, 2013; Greenberger, et al., 2007;  Gillette & Gudmunson, 
2013; National Center for Education Statistics, 2013; United States Department of Education, 
2013).  Consequently, there is a need to explore the influences of father involvement from a 
microsystemic perspective on academic functioning among this population.   
Purpose and Significance 
  The purpose of this study was to explore the phenomenon of African American fathers’ 
perceived influences on their daughter’s academic experiences and educational outcomes.  A 
phenomenological research study design was used to collect data via in depth interviews from 
African American fathers who have experienced this phenomenon.  Such a study is significant to 
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research, practice, and theory. 
  The significance of this study was paramount as it contributes advantageous acumen and 
theory into the efficacious microsystemic analysis of father involvement, the quality of the 
father-daughter relationship and its perceived influence on the academic experiences and 
educational outcomes of the adolescent daughters.  There is a deficiency in scholarship on 
African American father involvement and father-daughter dyads’ influence on the daughters’ 
academic trajectory. As such, scholars observed there is a great need for systemic research, 
because of its abililty to illuminate the importance of the role of father involvement (Block et al., 
2014; Julion, Breitenstein, & Waddell, 2012; Ransaw, 2014). The research broadly ignores father 
involvement and influence as a variable and fails to thoroughly explore the reasons that his 
degrees of involvement may have impactful influence positively or negatively on his daughter’s 
academic experiences and educational outcomes.   
  The results of this study may be utilized to develop more efficacious interventions for 
African American fathers and their adolescent daughters.  Opportunities may also be created to 
help fathers in developing strategies to better safeguard the academic experiences and 
educational outcomes of their daughters.  Scholarship on nonresidential fathers is an area 
requiring focus as additional research may also prove instrumental in establishing innovative 
ways to promote father involvement when non-residence is a factor (for reasons other than death 
or incarceration).  For the girls, additional research can be instrumental in creating more 
consistent platforms to address poor father-daughter relationship quality that can turn poor 
relationship quality and lack of involvement into a healthier father-daughter relationship with 
fathers’ increased influence on the daughters’ academic experiences.  This approach, can also aid 
the girls in finding value in strengthened relationships with their fathers.  Comparatively, 
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research can create opportunities to educate and empower fathers concerning the influence of 
increased involvement on the academic experiences and educational outcomes of their daughters.   
It is increasingly important for African American fathers and others to understand the 
significance of father involvement on the academic experiences and educational outcomes of 
their adolescent daughters’.  The quality of the father-daughter relationship has been shown to 
positively influence the academic achievements of African American adolescent girls (Ransaw, 
2014).  By identifying the influence of father involvement within the microsystem, a theoretical 
starting point can be established for the successful implementation of culturally sensitive 
parenting training for fathers.  Offering suitable training in the proper relative environment can 
enhance the use of Ecological Systems Theory to support informed prevention and intervention 
program development.  Brendtro (2006) summarized the importance of this research in his 
assessment of Bronfenbrenner’s Ecological Systems Theory, which allows for greater depth and 
breadth in understanding the influences father involvement may have on the adolescent African 
American girl. According to Paquette and Ryan (2001) Ecological Systems Theory:  
looks at a child’s development within the context of the system of relationships that form 
his or her environment.  Bronfenbrenner’s theory defines complex “layers” of 
environment, each having an effect on a child’s development.  This theory has recently 
been renamed “bio ecological systems theory” to emphasize that a child’s own biology is 
a primary environment fueling her development.  The interaction between factors in the 
child’s maturing biology, his immediate family/community environment, and the societal 
landscape fuels and steers his development. Changes or conflict in any one layer will 
ripple throughout other layers.  To study a child’s development then, we must look not 
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only at the child and her immediate environment, but also at the interaction of the larger 
environment as well. (p. 1) 
Thus, it is evident that the impact of Ecological Systems Theory cannot be discounted.  The 
results of this study may contribute valuable insight in theory and practice for the successful 
implementation of culturally sensitive tools for African American fathers and their adolescent 
daughters.  In addition, contribution may be made to strengthen father involvement to combat the 
factors adversely shaping the disproportionate representation of this vulnerable population in 
education outcome statistics including graduation rates. 
Research Questions 
The major questions guiding this study may provide discovery of what components of 
African American father involvement and father-daughter relationship quality influence the 
adolescent daughters’ academic experiences and educational outcomes.  The four specific 
research questions were:  
1. (Q1) – How do African American fathers perceive their influence on their daughters’ academic 
experiences and educational outcomes?  
2. (Q2) – How do African American fathers perceive the influence of certain factors 
(environmental, personal, social, professional) in their involvement with their daughters? 
a. How do residential African American fathers perceive the influence of the father-
mother relationship quality on the father-daughter relationship?  
b. How do non-residential African American fathers perceive the influence of the 
father-mother relationship quality on the father-daughter relationship?  
The Conceptual Framework 
Researcher Stance and Experiential Base 
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 My life experiences as a girl and woman of color coupled with my formal education, 
training and work as a family therapist and educator inform my understanding of the challenges 
influencing father involvement among African American fathers and their adolescent daughters.  
Thus, I was uniquely positioned to conduct this research.  My enrollment and successful 
completion of the Master of Family Therapy program at Drexel University, including required 
field experiences, aided in my becoming a highly skilled, systemic thinking, culturally competent 
clinician.  The training exposed me to a collection of traditional, postmodern, and evidence-
based approaches in family therapy taking into consideration the relevance of culture in clinical 
practice.  Emphasis was placed upon the application of a systems/relational context to the 
assessment and treatment of individuals, couples, families and groups.  Attention was given to 
collaborative work with larger systems.  I was taught how to use theory and clinical philosophy 
to develop my own personalized therapeutic approach.  In addition, training taught me the 
significance of being aware of and sensitive to cultural diversity, including my own culture in the 
integration of theory and practice.  I also learned the importance of addressing issues of age, 
ability, race, class, gender, sexual orientation, religion, spirituality and ethnicity.  
The major components of my education and training included the historical development 
of systems theory and cybernetics and use of the systems paradigm in treatment; comprehensive 
survey of major models of change in couple and family therapy, with emphasis on assessment 
and treatment; conceptual understanding of complex relational dynamics across the family 
lifecycle; ethical, legal, and professional responsibilities of couple and family therapists and 
quantitative and qualitative research in couple and family therapy; and Person of the Therapist 
Training.   
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Person-of-the-Therapist (POTT) is a training model created by Aponte, et al. (2009).   
The model taught me how to better relate to my clientele through the use of my own life’s 
struggles and challenges.  It is because of my own conflicts in life that I am better equipped to 
aid my clients in overcoming, transforming and developing, especially in the face of the 
obstacles that present themselves during the pursuit of self-improvement.  The principal 
objective of training and supervision based on the POTT model was to maximize the 
effectiveness of my use of myself in my work with others.   
My work as an educator has afforded me the opportunity to work closely with individuals 
from all socioeconomic classes.  I have formed bonds and close working relationships with 
students, parents, educators, administrators, clients, clinicians, civic leaders and a wealth of 
others across the country.  In addition, my territory has enlarged to international work with 
parents and adolescent girls of color in the Caribbean with the support of a Fulbright fellowship.  
My formal education and experience working with an ethnically diverse pool of parents and their 
children for over twenty-five years coupled with being the product of a single parent home, being 
a single parent myself and having faced many of the hardships, struggles and violations some of 
the participants’ daughters may have endured provided me with an empathic perspective of the 
African American father and the familial and educational challenges many girls of color have 
experienced or are currently experiencing.  Likewise, though I could empathize in many ways 
with the fathers and their daughters, I also understood the importance of putting away my own 
experiences, to the best of my ability, to offer a renewed viewpoint regarding this phenomenon 
under investigation (Creswell, 2013; Moustakas , 1994). Thus, I could identify with African 
American fathers and how the father-daughter relationship may influence the daughters’ 
academic experiences and educational outcomes.  
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For this study, I took a constructivist stance when conducting the research believing that 
the degree of father involvement and the quality of the father-daughter relationship may 
influence the daughters’ academic experiences and educational outcomes.  My interest is in 
empowering marginalized populations to help them find their voice and demonstrate confidence 
in having their voices heard.  Conducting research with African American fathers created a 
platform for them to share their lived experiences concerning this phenomenon in their own 
words.  African American fathers have experienced marginalization for decades (Chiles, 2015; 
Dalton, 2014; McBride A., 2006; Stevenson, 2014).  Thus, providing a platform for fathers to 
express their perceptions, lived experiences and needs concerning father involvement empowers 
and alleviates marginalization.  I believe a constructivist stance gave participants the ability to 
express themselves without judgment or criticism.  Thus, a constructivist stance was the best and 
most appropriate way to approach my research.  Furthermore, it provided me the opportunity to 
engage in active listening for understanding as I connected with the fathers through our common 
humanity by meeting them where they were rather than where I thought they should be.   
Conceptual Framework 
Bronfenbrenner’s bio-ecological system served as the theoretical framework for this 
dissertation research.  The bio-ecological systems theory (Brendtro, 2006) suggests that we face 
diverse atmospheres during our lifetime that may influence our behavior in changing degrees. 
These systems include the microsystem, mesosystem, exosystem, macrosystem, and the 
chronosystem.  For the sake of this study, a microsystemic analysis was conducted and defined 
with examples specific to this study with a visual graphic: 
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The Micro System – The microsystem's setting is the immediate environment the fathers 
and their daughters live in. Their family, friends, neighbors and other people who have 
direct contact with them are included in the microsystem. The microsystem is the setting 
in which the fathers have direct social interactions with the referenced individuals. These 
relationships have a bi-directional influence. 
 
 
 
 
 
Figure 1. Ecological Systems Theory 
According to Brendtro (2006) the microsystem is the father and daughter’s direct 
environment. The microsystem is a part of the ecological systems theory, which states that 
father’s functioning is best understood by examining the context of his environmental influences. 
Every aspect of the bio-ecological system works together as contributors to the relationship 
context of the African American fathers and their adolescent daughters.  Examining how fathers 
interact with their daughters at the micro level provided greater insight to solutions proving 
Microsystem
Individual
PERCEIVED INFLUENCE  
ON  
DAUGHTER’S ACADEMIC EXPERIENCES & EDUCATIONAL OUTCOMES 
Residential 
Non-Residential 
Unknown 
Deceased 
 
Father-Daughter dyad 
Justice System 
Marginalization 
Socioeconomic status 
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instrumental in increasing father involvement and strengthening father – daughter relationship 
quality which may contribute to improved academic experiences and educational outcomes for 
the daughters.  
African American fathers may be empowered when given the opportunity to openly 
discuss and introduce solutions concerning the issues within their environments that affect their 
involvement in the lives of their daughters (Roy, 2006).  Making efforts to empower fathers may 
also strengthen their perceptions concerning how their involvement may improve learning 
experiences and educational outcomes for their daughters.   
Bronfenbrenner’s bio-ecological system framework (Brendtro, 2006) illustrates how the 
micro level directly and indirectly may influence the degree of involvement by the father and 
subsequently the quality of the father – daughter relationship.  The systems perspective provided 
clarity on the fathers’ perceptions of the influence his degree of involvement has on his 
daughter’s academic experiences and educational outcomes.  Furthermore, understanding the 
father’s perception illuminated consistent themes that aided in developing measures to improve 
the degree of father involvement and the quality of the father – daughter relationship (Jordan-
Zachery, 2009; Murray & Hwang, 2015) which may in turn improve the daughters’ academic 
experiences and educational outcomes including higher on time graduation rates and increased 
pursuit of post-secondary education.   
This framework presented a foundation to review African American fathers perceived 
influence on their daughters’ academic experiences and educational outcomes.  Hence, the 
purpose was to examine how the relationship interconnectedness within the microsystem 
influences father involvement and the quality of the father – daughter relationship. This theory 
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provided the framework by which we can contextually study father involvement and the quality 
of father – daughter relationships.   
Definition of Terms 
The following definitions of terms are explicitly devoted to defining technical terms used 
throughout this document that may be less familiar to the reader.  Thus, the terms are defined 
beyond the conceptual or dictionary definition of terms to help those reviewing this document to 
swiftly and effortlessly locate the definitions and corresponding information necessary to 
understand their context in this study.  
Degree of father involvement – quality and frequency of the African American father’s 
participation in his daughter’s life (Marsiglio, Day, & Lamb, 2000; Ransaw, 2014) 
Post-Secondary Education – the organized teaching and training the daughters receive 
after graduation from high school at a school (college, university, 
career/technical/vocational, special interest), within the military or on-the-job (Merriam-
Webster, 2016).   
Father – daughter relationship - The quality of the relationship based on: (1) fathers 
residing with their daughters, (2) fathers not residing with their daughters who have 
involvement with them, and (3) fathers who have no involvement with their daughters 
(Allgood, Beckert, & Peterson, 2012). 
Father involvement - a man's "positive, wide-ranging, and active participation in their 
children's lives" (Marsiglio, Day, & Lamb, 2000). 
Microsystem - The relationships and interactions the African American fathers and 
adolescent daughters have with their immediate surroundings (Brendtro, 2006).  
Assumptions, Limitations, Delimitations 
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Assumptions  
There were assumptions that the researcher took for granted in conducting this study.  It 
was reasonable to assume, that lack of involvement among African American fathers in the lives 
of their daughters was not indicative of the father’s desire for his daughter to graduate on time or 
pursue post-secondary education.  Thus, increased involvement despite father residential status, 
suggests a stronger father-daughter relationship may influence positive academic experiences 
and educational outcomes. Likewise, the quality of the father-daughter relationship can govern 
how the African American fathers form their attitudes and approach to their involvement with 
their daughters.  Accordingly, the quality of these relationship configurations may promote 
success, mediocrity or failure in the degree of father involvement in the lives of their daughters. 
These basic assumptions underlined the primary argument put forth in this study – African 
American fathers’ perceived influences on their daughter’s academic experiences and 
educational outcomes is integral in introducing systemic and sustainable changes at the micro 
level of the system to improve father involvement, father-daughter relationship quality and 
daughters’ academic experiences and educational outcomes including higher on time graduation 
rates and increased pursuit of post-secondary education.  
Limitations 
This study did have limitations. First, the reader needs to be aware of the small sample 
although the findings were consistent with previous literature on the topic. Thus, findings were 
not generalizable to other African American fathers. This study gathered participants from small 
geographic areas; therefore, results may be indicative of certain regional dynamics.  Participants 
were limited to African American fathers with biological daughters in 9th – 12th grade, enrolled 
in mainstream curriculum. African American fathers with daughters enrolled in special education 
15  
 
or from other types of family systems were not included and should be considered when 
exploring the influence of father involvement and father-daughter relationship quality on 
daughters’ academic experiences and educational outcomes. Additionally, including these fathers 
may provide a different perspective.  
Secondly, it was difficult to prevent researcher induced bias which can lead to 
interference in data interpretation. Yet every effort was made to manage the researcher’s biases 
and subjectivities. The researcher attempted to suspend judgment and criticism and used her own 
familiarity, proficiency and relational abilities to additionally discover inadvertent philosophies 
and themes mentioned by the participants that connected to the purpose of the study (Xu & Blair 
Storr, 2012).  Thereby, the researcher gained trustworthiness and research positionality by her 
race and identity matching her participants. 
Thirdly, there was the possibility of eligible participants over, under or falsely self-
reporting due to embarrassment or mixed emotions when discussing their relationships with their 
daughters.  Also, the definition of degree of involvement and definition of relationship quality 
varied from one participant to the next. The researcher recognized some respondents provided 
more detailed information than others, and some interview questions were covered more 
completely than others.  
Fourthly, though numerous attempts were made to accommodate the schedules of two 
participants for interviewing purposes, the researcher was unable to secure these interviews. 
Thus, additional data beyond that collected during the telephone pre-screen and the geographic 
survey was unable to be obtained.  
Lastly, fathers who were not involved with their daughters did not volunteer to participate 
in the study. Thus, the researcher was unable to conduct a cluster analysis based upon un-
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involvement status. Also, daughters were not included in this study thereby excluding how their 
perception of father involvement influences their academic experiences and educational 
outcomes. The research excluded the daughters therefore all perceptions of influence came from 
the fathers viewing themselves as involved and whose perceptions may be completely different 
than that of their daughters. 
 Delimitations  
The delimitations utilized by the researcher in this study were determined by a desire to 
better understand the comprehensive influence of father involvement with emphasis on the 
relationship that exists between African American fathers and their adolescent daughters.  The 
purpose of understanding this phenomenon was to determine how the degree of father 
involvement and father-daughter relationship quality may influence the academic experiences 
and educational outcomes of the daughters.  To gain the perceptions of the African American 
fathers, the researcher sought African American fathers with biological daughters in 9th through 
12th grade.  Therefore, this study did not allow the researcher to gain the views of fathers from 
other ethnic groups.  The fathers came from the following two groups:  
• Residential fathers who are actively involved in their daughter’s lives; and 
• Non-Residential fathers who are actively involved in their daughter’s lives. 
A second delimitation used by the researcher was the participation of fathers whose daughters 
were enrolled in the mainstream curriculum.  Due to the nature of the study, fathers who had 
daughters enrolled in special education were not appropriate because special education students 
are not held to the same academic standards as mainstream students (National Center for 
Education Statistics, 2013; United States Department of Education, 2013).  
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The degree of involvement and the quality of the relationships fathers have with their 
daughters led the researcher in analyzing the fathers’ perceived influence on their daughters’ 
academic experiences and educational outcomes.  The researcher believes, based on the work of 
ecological theorist Urie Bronfenbrenner (Brendtro, 2006) the process of improving father 
involvement and father-daughter relationship quality required a microsystemic analysis approach 
to gain a clear understanding of how the decree of father involvement and the quality of the 
father-daughter relationshp may influence the daughters’ academic experiences and educational 
outcomes.    
Summary 
Adopting a microsystemic perspective to explore African American father involvement 
was necessary to determine associations between the fathers’ perceived influence on their 
daughters’ academic experiences and educational outcomes.  Therefore, it was necessary to look 
at these influences within a systemic context to gain better understanding of how the micro level 
of the ecological system may be impacting father involvement, father – daughter relationship 
quality and the daughters’ academic experiences and educational outcomes.  There were several 
factors influencing father involvement and father-daughter relationship quality.  This chapter 
provided an overview of fathers’ perceived influence on their daughters’ academic experiences 
and educational outcomes based on degree of involvement and the quality of the father-daughter 
relationship.  
Chapter 2: The Literature Review 
Introduction 
There are numerous contextual variables associated with African American father 
involvement in the lives of his children.   More explicitly, there is a need for greater exploration 
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of the latent impact of African American father involvement and father-daughter relationship 
quality’s contribution to his daughter’s academic experiences and educational outcomes. The 
U.S. Census (2012) suggests approximately one out of every three black households are absent 
the biological father.  Furthermore, fatherless children are twice as likely to drop out of 
school; 71% of all high school dropouts come from fatherless homes; girls from father absent 
homes are 7x more likely to get pregnant as an adolescent; and students living in father-absent 
homes are twice as likely to repeat a grade in school (National Fatherhood Initiative, 2013). 
Thus, the influence of the fathers’ residential status on degrees of involvement and father-
daughter relationship quality coupled with the impact that each has on the daughter’s academic 
experiences and educational outcomes suggests the need to examine the possible associations 
between the three.  Furthermore, the issue of African American father involvement is not 
isolated. The phenomenon is prevalent in African American communities across the United 
States (Williams & Bryan, 2013).  This literature review features three areas of research: father 
involvement, factors influencing fathers’ degree of involvement and fathers’ value on education.  
Taken together, these three streams helped to establish the foundation for this study’s exploration 
of African American father’s perceived influences on their daughter’s academic experiences and 
educational outcomes.  
To improve educational outcomes for African American adolescent girls, it is imperative 
to understand the role of her biological father’s perceived influences on her academic 
experiences and educational outcomes, as well as barriers that may impede father involvement 
and the quality of the father-daughter relationship.  Therefore, this literature review focuses on 
African American father involvement, factors influencing fathers’ degree of involvement and 
fathers’ value on education.  The literature review delves into the historical and current data as 
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well as current trends on this topic and addresses the gaps in research.  Moreover, the review 
explores the extant research from a systemic perspective to determine knowledge concerning the 
impact of factors (environmental, personal, social, professional) on fathers’ involvement with 
their daughters and the quality of the father-daughter relationship that may influence the 
daughters’ academic experiences and educational outcomes.  Discussion is offered on the 
contribution of the father’s role in the academic functioning of the adolescent daughter 
specifically concerning her on time graduation and pursuit of post-secondary education.  
Father Involvement 
The focus of this research review provides explanations of father involvement in 
quadrants based on involved and uninvolved fathers by residential and nonresidential status.  
Leading scholarship suggests despite residential status, there is a resilient heritage of African 
American men who historically desire to be actively involved in the lives of their children (Ross, 
2005). Dispelling the myth concerning African American fathers, studies found that despite 
historical negative stereotypes, fathers want to be actively involved in the lives of their children 
and their children find value in the positive active involvement of their fathers (Block, et al., 
2014; Jeynes, 2015).  According to Roy and Dyson (2010) a inimitable characteristic of African 
American men is that, in their roles as fathers several recognize opportunities to get beyond the 
negative stereotypes, humiliation of failure and welcome their responsibilities as fathers as 
another occasion to be efficacious adults—and men.   
In addition, some African American fathers view their main obstacle to greater 
involvement as the typical belief that fathers are the primary providers for their kids. Prior 
research proposes that many aspects of father behavior, such as actively engaging with their 
children, offering emotional encouragement, assisting with day-to-day activities, supervising 
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their child’s behavior, and not employing corporal punishment is advantageous to positive 
educational outcomes (Bronte-Tinkew, Moore, Capps, & Zaff, 2006).  Though men of color have 
frequently been overlooked in research and depicted in stereotypical fashion, research on African 
American fathers is becoming more readily available (Abel, 2012; Choi, Palmer, & Pyun, 2014; 
Doyle, et al., 2015; Howard Caldwell, Rafferty, Reischl, De Loney, & Brooks, 2010; Ransaw, 
2014). While these scholars’ findings help to explain African American fathers’ views on 
involvement, relatively little attention has been given to how fathers perceive the influence of 
their involvement on the strength of the father-daughter relationship and their daughters’ 
academic experiences and educational outcomes.  
Within the review of literature on father involvement – the residential father and 
nonresidential father is assessed with attention given to the degree of involvement within the 
context of residential status.  Next, discussion is provided on father value on education including 
the influence of parental value on education, parental education expectations and the daughters’ 
academic educational outcomes with emphasis on graduation rates for African American 
adolescent daughters. Finally, this review of research on father involvement concludes with an 
exploration of factors influencing degrees of father involvement including the impact of father-
mother relationship quality, marginalization and socioeconomic status, and the father’s 
involvement with the justice system on father-daughter relationship quality and the daughters’ 
academic educational outcomes. 
The degree of father involvement may greatly influence the quality of the daughter’s 
academic experiences and educational outcomes.  In this regard, it is important to assess the 
fathers’ perceived influence concerning their daughters’ academic experiences.  Froiland and 
Davison (2014) found the higher the level of parental involvement the more positive the 
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academic educational outcomes. Likewise, Cunningham, Mars, and Burns (2012) concluded that 
parental involvement does impact the students’ outlook for their future.  Yet a gap in the research 
on the influence of father involvement remains. Thus, these explanations require greater 
exploration into the role of father involvement in academic experiences and educational 
outcomes of African American adolescent daughters. Hence, postulations from these leading 
scholars continue to illuminate the gaps in research on African American father involvement 
raise the question what are African American fathers’ perceived influence on their daughters’ 
academic experiences and educational outcomes? Likewise, what types of fathers are actively 
involved in the lives of their daughters?  
Types of Fathers 
 The United States is the world’s leader in non-residential father families (US Census 
Bureau, 2012) and 63% of African American children are living in homes absent their biological 
father (National Fatherhood Initiative, 2013) with varying degrees of involvement being 
demonstrated by the father.  Likewise, there are African American fathers who reside with their 
families, who may or may not be actively involved in the lives of their daughters.  Furthermore, 
some works specify African American fathers contribute in parenting and other fathering 
responsibilities within a nuclear familial environment (Murray & Hwang, 2015).  Additionally, 
some fathers are not involved in the lives of their daughters because the father is deceased. 
Likewise, there are fathers who are not involved in the lives of their daughter because they know 
they have a daughter but they are personally unknown to each other.  Within the following 
discussion of the literature, contrasting exploration is provided on father involvement influences 
on the daughter’s academic experiences and educational outcomes based on father involvement 
and un-involvement within the context of nonresidential and residential status. 
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Non-residential fathers.  
Considering the varying reasons for father non-residence, it is reasonable to assume that 
causality for non-residence may or may not influence the fathers’ perception of their influence on 
their daughters’ academic experiences and educational outcomes.  Scholarship on the reasons for 
degrees of involvement among non-residential fathers have been explored by (Hamer, 1998; 
Salem, Zimmerman, & Notaro, 1998) among others and more recently (Howard Caldwell, 
Rafferty, Reischl, De Loney, & Brooks, 2010; Nesmith & Ruhland, 2008) as well as Krampe and 
Newton (2012) who examined the role of father non-residence in historical and present context 
and found:  
Participants whose parents did not live together when they were younger paint a 
very different picture of their paternal relationships. Their physical relationship 
with their male parent is especially lacking, and not surprisingly, they report a 
relatively low level of maternal support for their paternal bond.  Adult daughters 
of nonresident fathers are much less likely to describe their fathers as involved 
with them. (p. 793) 
Contrasting these negative perspectives, other scholarship conducted by (Abel, 2012; Coles, 
2009; Hrabowski, Maton, Greene, & Greif, 2002) and a study conducted by Ransaw (2014) 
determined that not only are African American fathers dedicated to positive parenting, they are 
“accessible, engaged, and responsible” (p. 17) and take their role as father and influencer in their 
children’s academic experiences and educational outcomes vary seriously up to and beyond 
college.  Together, these opposing views lie at the heart of the debate on African American father 
involvement and serve to both affirm and refute the negative stereotypes of African American 
fathers being dead beat fathers who choose to be uninvolved in the lives of their children. Further 
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scholarship affirming African American fathers’ commitment and dedication to positive 
parenting and active involvement in the lives of their daughters follows.  
Involved non-residential fathers.  
Scholarship seeking to refute the negative stereotypes of African American fathers 
suggests there are additional perspectives contributing to the debate on father involvement based 
on reflections from their children and taking into consideration how the father’s non-residence 
shapes the child’s view of degree of involvement and relationship quality.  Peart, Pungello, 
Campbell, and Richey (2006) and Ransaw (2014) based on their findings posit that a father’s 
non-residence is not directly correlated with negative educational outcomes for the children.  
Moreover, they argue that based on the reflections of their participants, the children are more 
concerned with the quality of the relationship with their father rather than whether he resides 
with them.  Furthermore, children want evidence that they matter to their fathers, even if he does 
not physically reside with them.  Choi, Palmer, and Pyun (2014) also support this side of the 
argument with findings from their study including children residing in single mother run 
households.  The study concluded that non-resident fathers' involvement does benefit his 
children’s educational outcomes and is based on quality not necessarily frequency rather than 
residence. Together these leading scholars’ findings support the argument of non-residential 
African American fathers being eagerly and actively involved in the lives of their children 
though they are physically absent from the home.  
Increased father involvement resulting in improved father-daughter relationship quality 
despite non-residence is proving to be a viable solution in diminishing the likelihood that their 
daughters engage in disruptive or dangerous behaviors that impede academic success.  Boyd, 
Ashcraft, and Belgrave (2006) findings contribute to bridging the gap in research on the 
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significance of father involvement and father-daughter relationship quality.  Their study found 
father influence substantially forecasted substance rejection and self-efficacy based on the 
quality of the father-daughter relationship resulting in improved academic accomplishments and 
confidence.  Likewise, Jordan and Lewis (2005) posit that the emotional and physical 
connectivity between father and daughter is more significant than his residential status.  Thus, 
these findings and others further refute the negative stereotypes of African American non-
residential fathers and affirms non-residential fathers want to and do deliver superior degrees of 
involvement resulting in their daughters engaging in more efficacious behaviors that lead to an 
increase in positive academic educational outcomes (Alleyne-Green, Grinnell-Davis, Clark, & 
Cryer-Coupet, 2015; Allgood, Beckert, & Peterson, 2012; Bryan, 2013; Ransaw, 2014; Salem, 
Zimmerman, & Notaro, 1998).  Ransaw (2014) posits societal negative perceptions of African 
American fathers, have merged to reinforce the typecast that African American fathers are 
inadequate spouses, patriarchs and uninvolved in the lives of their children.  
Uninvolved non-residential fathers.  
Issues precluding uninvolved African American fathers in the home are vast and 
multifaceted.  Exploring the reasons for lack of father involvement in their daughters’ lives and 
the subsequent influence on the daughters’ academic experiences and educational outcomes is 
paramount in defining the bearing of father involvement and father-daughter relationship quality 
on academic experiences (Lopez & Corona, 2012).  The literature infers the quality of the father 
– mother relationship as a possible primary reason non-residential fathers have limited or no 
involvement with their daughters.   
In many urban communities across the country, single mothers are struggling to rear their 
children in the absence of the fathers often resulting in heightened levels of stress for the mother 
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(Choi, Palmer, & Pyun, 2014) that may adversely influence the quality of the father-mother 
relationship.  Similarly, the quality of the father-mother relationship inadvertently may influence 
the quality of the father’s involvement and the father-daughter relationship. Consequently, when 
African American men find themselves in the role of father, it is immediately apparent to them 
that often their children, the mother of their children, and society at large view them in a negative 
light (Krampe & Newton, 2012; Ransaw, 2014).   
Hamer (1998) reports on prior research which proposes that within a non-residential 
father's situation, the feelings and actions of the mother of his kids can influence how involved 
he is with the children.  In addition, Murray Bowen (1959) and The Bowen Center for the Study 
of the Family (2016) expound upon how relationship harmony or discord between father and 
mother can influence the quality of father involvement and influence the behavior of the 
children.  Zvara, et al., (2015) align with this perspective and posit:  
Fathers who experience interparental disharmony in their romantic relationships may 
engage in similar patterns of behavior with their children. Our findings of factor effects 
of interparental withdrawal spilling over into sensitive parenting for fathers is in keeping 
with prior research that suggests that withdrawal from the interparental relationship may 
result in greater disengagement from parenting, as parents rely on similar coping 
strategies across family subsystems (Almeida et al., 1999). Given that parental sensitivity 
is the ability to recognize and respond both effectively and promptly to the distress and 
needs of one’s child (Cox & Harter, 2003), it may be as Cox et al. (2001) posited, that the 
frustration and disengagement underlying interparental withdrawal may expand to the 
broader family system and limit the resources parents are willing or able to dedicate 
towards their parenting responsibilities. (p. 357) 
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These leading scholars’ findings provide insight concerning the importance of gaining better 
understanding of parental relationship harmony or discord’s influence on father involvement 
among non-residential fathers.  Continuing to explore parental relationship harmony and its 
influence on father involvement and father-daughter relationship quality can provide greater 
insight on the influence of the relationship on the academic experiences and educational 
outcomes of the daughters.  Fortunately, all parenting relationships are not disharmonious. 
Examining the literature on the factors influencing involvement among residential fathers serve 
to bridge the gap in research and provide understanding of how residential status can regulate 
fathers’ degree of involvement in their daughter’s lives and the quality of the father-daughter 
relationship on the daughters’ academic experiences and educational outcomes.  
Residential fathers.  
More recent scholarship finds residential fathers have become more engaged in their 
kids’ lives than in preceding generations (Jones & Mosher, 2013) including those fathers who 
have chosen to become single dads (Coles, 2002).  Furthermore, a little over 40% of African 
American children and approximately 2.5 million African American fathers reside with their 
biological children (U.S. Census Bureau, 2012).  Accordingly, Connor and White (2007) posit, 
many residential fathers embrace the importance of demonstrating behaviors fostering active 
involvement in the lives of their daughters.   
Current research finds residential, actively involved fathers positively correlates to 
children learning more, having more positive academic experiences in school and display better 
performance (Coles, 2002; Hofferth, 2003; McAdoo & McAdoo, 1997; Murray & Hwang, 2015; 
Stanik, Riina, & McHale, 2013). The literature also reveals a contrasting view suggesting 
residing in the residence with the daughter does not guarantee the father’s active involvement in 
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her life. In support of this view, scholarship reports an astounding amount of literature 
suggesting a number of African American men have children by multiple women, are faced with 
seemingly insurmountable time constraints and financial conditions (Connor & White, 2007; 
Doyle, et al., 2015;  Hofferth, 2003) which can inhibit their involvement despite living in the 
home with their daughters. The following examination of the literature illuminates the 
contributors to involvement or uninvolvement among residential fathers.  
Involved residential fathers.  
Some scholars’ findings suggest that African American fathers not only want to be 
involved in the lives of their children but are also cognizant and greatly understand that the 
quality of their relationship with their daughters influence how their daughters think and behave.  
Thus, these findings further refute the negative stereotypes of African American fathers and 
suggest that African American fathers want to and do deliver superior degrees of involvement 
resulting in their daughters engaging in more efficacious behaviors that lead to an increase in 
positive academic educational outcomes (Alleyne-Green, Grinnell-Davis, Clark, & Cryer-
Coupet, 2015; Allgood, Beckert, & Peterson, 2012; Bryan, 2013; Ransaw, 2014; Salem, 
Zimmerman, & Notaro, 1998). For many African American fathers, being stellar providers is at 
the crux of how they validate themselves as good fathers.  
The King James Version of the bible states in 1Timothy 5:8 but if any provide not for his 
own, and especially for those of his own house, he hath denied the faith, and is worse than an 
infidel.  Despite myths to the contrary, many African American men embrace this ideology and 
describe their responsibilities as the main source of income with the fundamental purpose of 
supplying their families’ vital necessities (Murray & Hwang, 2015).  For some residential 
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fathers, active involvement and provision is taken so seriously the decision is made to become 
full-time single fathers. 
Coles (2002, 2003, 2009) appears to be the leading scholar on the topic of African 
American residential single fathers.  Coles’ studies dispell the myth of blatant irresponsibility on 
the part of African American fathers.  Coles (2002) reports “All of the fathers in this study had 
friends who were noncustodial fathers. When asked why they thought their friends didn’t have 
custody, a variety of reasons—disagreeable mothers, immaturity, lack of confidence, 
unwillingness—were offered” (p. 433).  Yet despite facing some of the same obstacles, these 
fathers decide to reside with their children and take full responsibility for providing for their 
emotional, physical and financial needs. Additional findings by Coles (2003) found fathers were 
also motivated in part by their desire to be better fathers to their children then their own fathers 
had been to them. Furthermore, employment and financial stability, prior parenting 
responsibilities and the mother’s parenting ability were also sited.  Coles’ scholarship contributes 
to research, theory and practice and based on her acknowledged limitations of her studies further 
illuminates the need for ongoing research on residential father involvement and its influence on 
the daughter’s academic educational outcomes.  Contrasting views of the discussion on 
residential father involvement provides limited information on uninvolved residential fathers and 
the influence on father-daughter relationship quality and academic educational outcomes.   
Uninvolved residential fathers.  
For some residential African American fathers – particularly low-income fathers, 
insufficiency in their ability to take care of their children may be due to financial difficulties 
which may contribute to disengagement and diminished involvement in the lives of their children 
(Wilkinson, Magora, Garcia, & Khurana, 2009).  Likewise, Hofferth (2003) posits financial 
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conditions, community environments, and cultural influences may better explain the ethnic 
disparities we see in the lack of father involvement even in a residential capacity.  Other scholars 
argue lack of involvement is viewed as blatant irresponsibility. Edin, Tach, and Mincy (2009) 
highlight in their study notable figures in the country chiming in on the issue of so many African 
American fathers not taking responsibility for the children they have fathered. One of the most 
notable was then Senator Barack Obama who the authors quoted as saying, "There are a lot of 
men out there who need to stop acting like boys, who need to realize that responsibility does not 
end at conception, who need to know that what makes you a man is not the ability to have a child 
but the courage to raise a child” (p. 151). What each of these conflicting perspectives fail to 
consider is the fathers’ perspective based on their own lived experiences.   
Hamer (1998) conducted a study giving voice to the fathers themselves allowing them to 
share their viewpoints on why they opt at times to remain univolved in the lives of their children. 
Reasons for uninvolvement fell into a number of catergories including being annoyed by the 
mother,  time constraints, and multiple children by multiple women to name a few.  These 
reasons at times may transfer into internal pressures weighing heavily on the father and fuel his 
disconnecting and choosing to be uninvolved in his daughter’s life. In response to the rising 
pressure, fathers may experience a dimished ability to cope with their parenting responsibilities 
which may influence their daughters’ substandard academic performance and engaging in anti-
social behaviors (The Bowen Center for the Study of the Family, 2016)  adversely impacting 
academic educational outcomes.    
The preceding discussion of the literature concerning the influences of father 
involvement on the daughter’s academic experiences and educational outcomes examined father 
involvement within the context of involved and uninvolved fathers based upon residential and 
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nonresidential status. Scholarship provides strong evidence to support and refute the varying 
reasons residential and nonresidential fathers engage in various degrees of involvement with 
their daughters resulting in differing degrees of father-daughter relationship quality. Scholarship 
also clearly indicates ongoing research is needed to better understand the complexities of this 
phenomenan in order to bridge the gap in research and better contribute to theory and practice for 
this marginalized population.  Yet with growing data becoming available on father involvment, 
there remains another significant reason for noninvolvement also creating a large gap in research 
– when the daughter is unknown to the father.  
 Unknown daughter.   
Numerous attempts were made to locate data on African American fathers who have 
fathered children they do not know. Though not an exhaustive search, there seems to be varying 
degrees of information on father involvement, a wealth of data on father absence and a wealth of 
data on the number of African American children born out of wedlock. However, data is limited 
on the influence of father presence and statistical data concerning unknown paternity within the 
African American community appears to be missing from research except for research conducted 
on adoption. The lack of information on this topic represents another target area for scholars to 
investigate to provide additional knowledge proving instrumental in dispelling myths of the 
“dead beat” African American father while combatting other factors influencing father 
involvement. Research may find there are several explicable and inexplicable reasons why a 
father does not know his daughter. Another factor influencing father involvement is African 
American families are disproportionately affected by the diminished mortality of African 
American men.  
Deceased fathers.   
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African American fathers are faced daily with their own mortality, particularly when they 
reside in areas vulnerable to high crime and violence. Thus, it is no surprise, that a link was 
found between contextual variables such as high crime rates, economic status and death tolls 
(Winkleby & Cubbin, 2003).  Across the nation, youthful and moderately-aged African 
American males have notably greater aggregate death rates than every other cultural or 
indigenous faction (Levine, et al., 2013).  Historically, mortality tolls mostly enlarge as 
community economies decline.  Findings also suggest that community discrimination explicates 
cultural inequalities in death tolls.  Furthermore, Hennekens, Drowos, and Levine (2013) report:  
Black men are 6 times more likely to die as the result of and 7 times more likely to 
commit murder than their white counterparts. One eighth of the population is black, but 
one half of all homicide victims are black. Their reduced life expectancy of more than 6 
years would be improved more from eliminating homicide than abolishing any other 
causes of death except cardiovascular disease or cancer. (p. 282) 
These alarming statistics, create a chasm in the quality of life for so many African American 
fathers who want to provide for their children and families but must also face the harsh reality 
they may not live to see their daughters reach adulthood. Likewise, many daughters must 
consider their homes may become fatherless as an aftermath of major crime, gang violence, 
unemployment, social injustice and inequality saturating their environments.   
 The discussion on father involvement, advances understanding of the influence of 
residential status on the degree of involvement, its influence on father-daughter relationship 
quality and on daughters’ academic experiences and educational outcomes. The discussion 
explored the degrees of involvement among types of fathers within the context of residential, 
non-residential, deceased and unknown to their daughters. Within these contexts, additional 
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exploration of additional factors contributing to varying degrees of father involvement including 
father-mother relationship quality, marginalization and socioeconomic status and father 
involvement in the criminal justice system is warranted.   
Factors Influencing Degrees of Father Involvement 
Within the review of literature on factors influencing degrees of father involvement, 
special attention was given to father-mother relationship quality, family involvement, 
marginalization and socioeconomic status, and father involvement in the justice system.  
Contained within the discussion of factors influencing degrees of father involvement for African 
American fathers, an exploration of the influence of father-mother relationship quality’s 
influence on the father-daughter relationship was provided. Next, within the discussion on family 
involvement, special attention was given to affective involvement, degrees of involvement and 
developing healthy family involvement.  Following the family involvement discussion was the 
discussion of marginalization within the context of socioeconomic status.  This review of 
research on factors influencing degrees of father involvement for African American fathers 
concluded with an examination of research on the influence of father involvement in the criminal 
justice system that may influence the quality of the father – daughter relationship and the 
daughter’s academic educational outcomes was explored.  Conducting this examination of the 
literature may contribute to practice by creating culturally sensitive initiatives and programs to 
improve father involvement and father – daughter relationship quality. Creating strategies to 
address father-mother relationship quality, marginalization and socioeconomic status, father 
involvement in the justice system may also contribute to fathers’ ability to influence their 
daughters’ academic experiences and educational outcomes.  
Father-Mother Relationship Quality 
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The harmony or discord within the father-mother relationship may influence the quality 
of the father-daughter relationship, which can potentially influence the daughter’s academic 
experiences and educational outcomes.  The Bowen Center for the Study of the Family (2016) 
considers harmony or relationship conflict within the couple, dysfunction in one of the members 
of the couple, influence on one or more of the children, and emotional disconnect.  For example, 
in the case of discord, if the relationship tension persists, and the father for example has been the 
person overcompensating to keep harmony, his efforts may result in diminished ability to cope.   
The diminished ability to cope can present itself in the occurrence of mental health, 
physical, or social dysfunction and unfortunately, this battle between harmony and discord 
within the father-mother dyad eventually manifests itself in the child in the form of substandard 
academic performance, and anti-social behaviors among other negative manifestations.  If 
harmony is not obtained, often what concludes is an emotional distancing and/or cutoff/un-
involvement. Furthermore, in cases where father-mother discord persists, the father may handle 
his unsettled emotional problems with the mother and/or his daughter by decreasing or 
completely becoming uninvolved with them. His lack of involvement, can be further diminished 
by relocating away from the mother and his daughter, limiting his time at home if a residential 
father, or by staying near his daughter’s mother and his daughter but evading delicate subjects. 
Fortunately, all father-mother relationships are not disharmonious.  
Doyle, et al. (2014) found numerous fathers conveyed the significance they place on 
family and a healthy alliance with their children’s mother, even when the healthy alliance did not 
exist despite residency status. Nonresidential fathers communicated their needs for additional 
cooperation between themselves and their child’s mother.  Likewise, Jordan-Zachery (2009) 
highlighted the federal government’s commitment to improved relationship harmony and 
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increased father involvement via the marriage initiative targeting the African American 
community.  The initiative is designed to purposely support an ethnically proficient approach for 
nurturing healthy marriage and responsible fatherhood, increasing child healthy child welfare 
and fortifying families in the African American community. 
Together, scholars on both sides of the argument affirm the importance of fathers and 
mothers understanding that the quality of their relationship can positively or negatively influence 
the quality of father involvement and the father-daughter relationship. Additionally, review of 
the literature suggests additional research applicable to theory and practice is needed to assist 
African American couples in their co-parenting abilities.  Often, the challenges faced because of 
single parenting and co-parenting can be alleviated due to extended family involvement.  Fathers 
may view the involvement of their family as forms of help and assistance in achieving increased 
involvement with their daughters, strengthening father-daughter relationship quality and having 
greater influence in her academic achievements.  
Family Involvement 
McAdoo and McAdoo (1997) posit African Americans families are diverse in their 
relationship dynamics and live inside supportive systems comprised of relatives, acquaintances, 
houses of worship, and the larger communal environment. These supportive systems are the 
backbone of numerous African American families. The African American father and his familial 
involvement historically has symbolized an interesting dichotomy teeter tottering between 
constant levels of active involvement and minimal to no involvement for several reasons. Within 
this discussion of family involvement, attention was given to the influences of the African 
American father and his contribution to emotional family involvement, degrees of involvement 
and his influence on developing healthy family involvement.  Therefore, the focus was on how 
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much and in what ways, the African American father demonstrates his interest and investment in 
his family.  
Emotional family involvement.  
Emotional family involvement is viewed in the context of emotional interaction between 
the father, his daughter and other members of the family as a balanced or imbalanced exchange 
(Epstein, Bishop, & Levin, 1978).  Often the tone of this exchange is determined by patriarchs 
[emphasis added] (Hinds, 2014) and matriarchs within the family system. Historically, within 
African American families, patriarchs and matriarchs emphasize the significance of involvement 
from extended family and others in sustaining family unity and resilience while fostering 
positive emotional involvement.   
Unfortunately, the emotional role of fathers is frequently minimized by negative 
representations of African American men’s absence from their families.  Consequently, the 
African American fathers’ emotional involvement within an ecological context (Brendtro, 2006; 
Coles, 2003; Sanchez, Lambert, & Ialongo, 2012; Roy, 2006; Wright, Kim, Chassin, Losoya, & 
Piquero, 2014) suggests varying factors evoking emotional response (e.g., childbirth, marital 
status/quality, economic and employment status, death, trauma, incarceration) may influence his 
degree of involvement, emotional connectedness and support in both positive and negative ways.   
A study conducted by Smith, Tandon, Bair-Merritt, and Hanson (2015) found despite the 
aforementioned factors, fathers are aware of the importance of their active involvement and 
emotional presence in the lives of their daughters and extended family. The awareness was found 
to be instrumental in father’s welcoming input from family members and others with whom they 
are acquainted. The support is purposed to improve the father’s ability to be actively involved 
and emotionally engaged.  Likewise, Coles (2009) acknowledges the ecological challenges 
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fathers face in parenting yield emotional pressure requiring assistance and emotive rewards from 
family and other supportive sources to help fathers manage.   
Collectively, these scholars’ findings illuminate the importance of continued research to 
address the challenges African American fathers face which create barriers to their ability to 
remain emotionally involved in the lives of their daughters and extended family.  The abundance 
of data on both historical and present barriers and the subsequent lack of data on resources 
promoting emotional involvement have several implications for practice.  Thus, future research 
should examine factors promoting African American emotional family involvement.  
Additionally, identifying relevant promotional factors for African American fathers will allow 
researchers to develop and implement culturally sensitive, ideal interventions for fathers’ 
increased degrees of involvement.  
Degrees of family involvement.  
The degree to which fathers are involved in the lives of their daughters and family 
members’ lives is an important factor in understanding how African American fathers perceive 
their influence on their daughters’ academic journey. Their degree of involvement can range 
from no involvement to over involvement.  Fathers having little to no involvement with their 
daughter or family except for everyday roles, such as providing financial support or dropping 
off/picking up the daughter from school are an example of under-involved parenting and familial 
functioning (Epstein, Bishop, & Levin, 1978). Moreover, when fathers are under-involved they 
may show minimal investment in themselves or in the emotional wellbeing or lived experiences 
of their daughters or other family members.  Often, these fathers are viewed as self-absorbed 
(Connor & White, 2007) and opportunistic choosing to get involved when there is some 
perceived benefit for them. 
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In contrast, an overinvolved father, may become too involved and sometimes overly 
protective of his adolescent daughter and other family members (Epstein, Bishop, & Levin, 
1978). Likewise, The Bowen Center for the Study of the Family (2016) and Ungar  (2009) posit 
being over involved may result in the other person (daughter) being thwarted in her development 
resulting in her engaging in rebellious and destructive behaviors because she is running on 
emotion and responding in kind to the father’s overprotective behavior.  Furthermore, the 
father’s over involvement may produce conflict and resentment within the family resulting in an 
emotional tug-of-war where emphasis is placed on what is wrong with the other person.  The flip 
side of this tug-of-war is the attempt made by one member in the family to overcompensate for 
the dysfunction in the other(s) to achieve harmony (Bowen, 1959).  None of these extreme 
degrees of involvement are healthy for the father, daughter or anyone in the family.  
The father’s decision to strike a balance between under-involvement or over involvement 
requires his understanding that he can influence the attitudes, behaviors and beliefs of his family 
members.  African American father involvement spans multiple generations and may be 
evidenced in the way people behave within the family system contingent upon the role the father 
serves in.  Minor variances in the echelons of difference between fathers, mothers and their 
children lead over many generations to assessed differences in family functioning among the 
members of a family. The stimulus creating these differences is transmitted across generations 
through relationships (The Bowen Center for the Study of the Family, 2016). In layman’s terms, 
the degree of father involvement within the family, the father-daughter relationship and the 
father’s extended family relationships may be a bi-product of how the family has functioned over 
time. For example, the relationship the father had with his parents and other family members 
could very well be setting the tone for how he involves himself with his nuclear and extended 
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family now.  Thus, achieving familial health is a collaborative effort that can be spearheaded by 
the father to set the tone but must receive buy-in from the rest of the family to be effective.   
Healthy family involvement.  
 Healthy family involvement requires balanced protective measures but allows space for 
everyone to express their individuality. Considering the barriers African American fathers 
encounter in keeping their family safe, it is no surprise they may find it difficult to curtail being 
overprotective. For an African American father with an adolescent daughter it may prove even 
more challenging.  For the African American father who desires to increase his involvement with 
his daughter and other family members, respectful communication is going to be paramount to 
talk about concerns, accomplishments, pastimes, school and anything else deemed important by 
one or more family members.  Epstein, Bishop, and Levin (1978) recommend making sure equal 
importance is placed upon each member of the family so as not to minimize anyone’s 
involvement and contribution or exclude them alltogether. During this time, active listening and 
inquiring to gain clarity and each other’s interpretation of importance is necessary to promote 
family health. Knowing what other’s view as important, is invaluable in truly getting to know 
each other. Families who can achieve this mutual exchange of respectful communication and 
involvement will function in healthier fashion. 
 The preceding review of the literature on family involvement help us to understand the 
African American father’s influence and contribution to the climate of emotional family 
involvement, degrees of involvement within the family system and his influence on the healthy 
involvement of his family.  Findings indicate there are considerable challenges African 
American father’s face while trying to engage with their families in ways that set the tone for 
healthy interaction among all members of the family. Particularly, scholarship suggests fathers 
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are not only in need of family support to increase their involvement but they welcome 
opportunities to glean assistance from family members and others that can help them be better 
parents. Family support is beneficial in any social class, however, in areas where marginalization 
and poverty abound, the barriers fathers encounter may seem insurmountable at times requiring 
greater degrees of family involvement.  
Marginalization and Socioeconomic Status 
The disadvantages African American fathers are subjected to as a result of 
marginalization and low socioeconomic status are worthy of additional exploration.  
Furthermore, the influence of these conditions on fathers may influence degree of involvement 
and father-daguther relationship quality resulting in the daughter’s diminished academic 
performance. Benner and Wang (2014); Bryan (2013) and Butler-Barnes, Chavous, Hurd, and 
Varner (2013) assert that marginalization is the catalyst for poor academic experiences and 
educational outcomes for both marginalized and non-marginalized students.  Also, African 
American students are subjected to multiple layers of ostracism contributing to poor academic 
experiences and poor academic educational outcomes.  Thus, the African American father is 
faced daily with the challenge of limiting the influence of marginalization and low 
socioeconomic status on his daughter’s academic experiences and educational outcomes. Roy 
and Dyson (2010) posit inability to become an autonomous provider contributes to some 
impoverished fathers engaging in questionable methods to obtain deference and standing in their 
families and communities.   
Examining the sociological and economic influence of African American fathers lived 
experiences is a critical discussion within this review of literature. The adverse influence of 
marginalization and low socioeconomic status African American fathers experience is a 
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reverberating theme throughout this review.  Fathers living in poverty creates challenges to 
parenting and creates learning barriers for their daughters fueled by being fearful of bad things 
happening because typically marginalized and low socioeconomic status environments are 
plagued with violence and/or social injustice fueled in part by being African American 
(Anderson, 2012; Benner & Wang, 2014; Cooper, Brown, Metzger, Clinton, & Guthrie, 2013; 
Greenberger, et al., 2007).   
Roy and Dyson (2010) support this argument positing, the demands of streetlife among 
African American men arose when men sought to achieve independence and mastery minus the 
means to accomplish the goal of providing for their children in volatile conditions.  A variety of 
ecological factors, involving meager economic prospects, deficient educational opportunities, 
insufficient employment with lucrative wages, dilapidated living accommodations, and 
inadequate access to nutritious food, removed control from African American fathers’ influence 
on the degree of involvement they engage in with their daughters.  Coles (2003) also supports 
this argument yet found a contrasting perspective which suggests fathers who are lucratively and 
gainfully employed, hence, financially stable increased their ability to not only serve as single 
fathers but also to be more actively involved in the lives of their children.  
These leading scholars and others further support the argument of socioeconomic status 
impacting the African American father’s ability to be actively involved with his daughter which 
may directly or indirectly influence the quality of the father-daughter relationship and the quality 
of her educational achievement.  Being impoverished and an African American man creates 
difficulty parenting, and barriers to adequately providing for one’s family.  Furthermore, being 
an African American man particularly in impoverished communities creates a vulnerability for 
involvement in the criminal justice system.  
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Fathers’ Involvement in the Criminal Justice System 
Warde (2013) posits, “because black men from economically disadvantaged urban 
communities are disproportionately represented among these populations, they, their families, 
and the communities from which they come from more acutely feel the consequences” (p. 474) 
of judiciary involvement.  Some alarming statistics exist concerning the affect the criminal 
justice system is having on African American fathers and their families: One in three African 
American men can expect to go to prison in their lifetime – they account for 60% of those 
imprisoned; 25 percent of African-Americans who grew up in the past three decades have had at 
least one parent locked up during their childhood (Carson, 2014) and sentencing results in the 
location of lockup not always being conducive to family visits.  
Sentencing is not just limited to the local county jail.  Depending on the nature of the 
crime, fathers are being sent to state and federal penitentiaries far away from their homes, 
families and communities and the mere fact that they are African American is contributing to the 
likelihood of receiving much harsher sentences (Burch, 2015). Lengthy sentencing (sometimes 
life without the possibility of parole or being sentenced to death) contributes to the strain placed 
upon the father-daughter relationship.  Their daughters for example not only have to contend 
with the absence of their father, they also must deal with the stigma associated with having an 
incarcerated parent that may be placed upon them by peers, educators, members of the 
community and the criminal justice system.  “Stigma, humiliation, and shame are common 
responses to parental incarceration, which is likely why some children are lied to about the 
whereabouts of their absent parent” (Raeder, 2012, p. 28).  The disconnection and subsequent 
stigma that often follows when a father is incarcerated can fuel feelings of anger, fear, 
abandonment, rejection, low self-worth and a sense of hopelessness and helplessness in his 
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daughter.  Further compounding the issue some argue the root of the stigma is racism and the 
need to address it at various levels of society particularly the criminal justice system is 
paramount to achieving social justice for African American fathers and their families.  
Generating awareness and sensitivity can serve as a platform to develop parenting support 
services for incarcerated fathers and their children.  
Providing additional support services can be a response to the high percentage of African 
American fathers incarcerated and address the need to review the parenting styles and abilities of 
incarcerated fathers and the impact on their children’s development, functioning and welfare 
(Secret, 2012).  Secret’s findings indicate incarcerated fathers perceive their roles and 
responsibilities comparable to non-incarcerated fathers and they express a desire to be good 
fathers despite incarceration though demonstrating greater measures of psychological issues that 
may compromise parenting abilities.  Awareness of this issue further supports the need for 
additional support services for incarcerated fathers and their daughters.  Though incarceration 
equates non-residence at home, it does not have to equate noninvolvement in their daughters’ 
lives.   
In contrast, other scholarship examines the instances where it may not be in the best 
interest of the daughter to maintain contact with her father or legally contact may be forbidden.  
Nesmith  and Ruhland (2008) postulate, “for most however, it is vital to maintain the connection 
even throughout the incarceration” (p. 1129).   Particularly when involvement with an 
incarcerated parent is not harmful to the daughter, arguably her self-efficacy may be improved 
because of providing the necessary supports for her to maintain healthy involvement with her 
father.   
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This review of research on factors influencing degrees of father involvement examined 
the impact of marginalization, socioeconomic status and father involvement in the criminal 
justice system.  Scholars highlight the need for ongoing research in each area understanding that 
additional research may prove instrumental in alleviating these barriers so African American 
fathers are better equipped to live productive lives, become more involved in the lives of their 
daughters and positively influence the educational experiences and educational outcomes of their 
daughters because of strengthened father-daughter relationships.  
Father Value on Education 
This review of research on African American fathers’ value on education and its 
influence on father involvement, father-daughter relationship quality and the academic 
experiences and educational outcomes of the daughters addresses the key areas of: parental value 
on education, parental education expectations and daughter’s educational outcomes with 
emphasis on graduation rates.  Within the review of research on father value on education, 
special attention was given to the disproportionate representation of African American girls in 
poor education statistics.  Next the discussion on parental education expectations explores how 
parental education influences the value expressed on education for their children.  Finally, the 
discussion of educational outcomes examines African American adolescent girls’ graduation 
rates and increased pursuit of post-secondary education.   
Father Value on Education  
Taken together, studies on educational value do not target the African American father’s 
perspective but rather reference parental value on education with emphasis on mothers. 
However, scholarship does indicate an optimistic and substantial relationship between parental 
involvement being advantageous for students’ positive academic educational outcomes. This 
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relationship holds true among African American adolescent girls (Henderson & Mapp, 2002). 
Although there are major gaps in the research on father value on education, scholarship shows 
the value the daughters’ place on education is initiated in their relationship with their parent(s) or 
parental figures.  For the sake of this literature review, parental value on education is discussed 
with inference to fathers as the identified parent.   
Murphy-Erby, et al. (2014) theorize the premise by which parents instill value in their 
children for education is routed in their own aspirations or lack of aspirations for educational 
success.  Their study concluded children tend to mirror their parents in a number of behaviors 
including educational behaviors.  The challenge then becomes understanding the value parents 
are placing on their daughters’ education and when appropriate, capturing opportunities to 
increase parental value being placed upon education.  In a study conducted by Wang, Hill, and 
Hofkens (2014) this translates into parental involvement that conveys educational value and 
relates it to their daughters’ academic success, experiences and objectives which helps to 
strengthen their developing sense of self and provides meaning to their efforts.   
 Leading scholars’ findings support the argument of parental value on education being a 
key contributor to how daughters view the importance of obtaining an excellent education 
(Archer-Banks & Behar-Horenstein, 2012; Baker, 2015; Wang, Hill, & Hofkens, 2014; Williams 
Crenshaw, Ocen, & Nanda, 2015). However, the virtually nonexistent scholarship on African 
American father value on education warrants additional research to explore how specifically the 
father’s value on education influences his daughter which may contribute to the disproportionate 
representation of African American adolescent females in high school dropout rate statistics. 
There is not just one reason for the issues plaguing this marginalized population, they are vast 
and multifaceted justifying the need for continued use of systemic approaches to find resolutions. 
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Many argue the process begins in the home.  The importance of father value on education has 
been discussed within the context of parental value on education. Current literature suggests 
parent value on education is influential in daughter’s academic performance.  However, the lack 
of scholarship on African American father value on education suggests this area is an appropriate 
target for additional research and intervention efforts.  Thus, the degree of father value placed 
upon education and subsequent father education expectations for their daughters’ may be a 
critical influence in how the girls make sense of and apply their father’s education expectations 
in their academic pursuits.    
Father Education Expectations 
Similarly, to father value on education, the literature is sparse on the expectations African 
American fathers have concerning their children’s educational experiences. Data is more robust 
on parental expectations on education, again with emphasis being placed upon mothers.  For the 
sake of this review of literature, father as parent is inferred. Based on scholarship by Abel 
(2012); McBride, Schoppe-Sullivan, and Ho (2005); Ransaw (2014) and Williams and Bryan 
(2013) on parents’ education expectations, it is a reasonable assumption that the expectations 
fathers have for their daughters’ academic achievements may influence how their daughters 
place value on education and view the academic journey.  However, more specifically, the gap in 
research on African American fathers’ education expectations suggest it is important to assess 
father expectations concerning their daughters’ academic experiences.   
A study conducted by Froiland and Davison (2014) found that the higher the level of 
parental expectation the more positive the academic educational outcomes.  Also, parental 
expectations and the quality of the academic experiences also lends itself to the girls’ 
consideration of how their present educational experience factors into their academic and 
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nonacademic life beyond high school.  A study conducted by Wang and Benner (2014) found 
“youth generally had higher achievement when their parents held higher expectations than their 
own or when youth perceived that their parents’ expectations were lower than their own” (p. 
897).  These findings affirm the importance of fathers understanding their daughters’ awareness 
of their expectations are pivotal in influencing their daughters’ academic experiences.  Therefore, 
fathers taking care to ensure their daughters are clear on what their fathers’ educational 
expectations are is paramount to the daughters’ academic success.   
This review of the literature on fathers’ educational expectations are in accordance with 
various other scholarships that have discovered a positive connection between parent 
expectations and their child’s academic performance. African American father educational 
expectations can be examined further to determine the influence on his daughter’s academic 
experiences, the value daughters place on academic pursuits beyond high school and their 
academic educational outcomes in totality.   
Daughter’s Educational Outcomes (Graduation Rates, Pursuit of Post-Secondary 
Education) 
In this review of the literature on African American daughters’ educational outcomes, the 
discussion explores fathers’ perceived influence on the academic educational outcomes of their 
daughters with emphasis on graduation rates and increased pursuit of post-secondary education. 
American’s Promise Alliance, has put aggressive targets in place to improve academic 
educational outcomes and bridge achievement gaps between ethnic minorities and their 
Caucasian peers. Supporters believe to achieve such aggressive goals, “there will have to be a 
focus on the social and emotional learning needs of students, as well as stronger parent 
engagement [emphasis added]” (Foster, 2014, p. 21). As reverberated throughout this literature 
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review, greater scholarship is needed to determine the influence of increased father involvement 
on the academic educational outcomes of their daughters within African American communities.  
Wallace (2013) posits low parental involvement in school related and social activities 
increases African American adolescent girls’ poor academic experiences and educational 
outcomes.  Scholars (Akers, Yonas, Burke, & Chang, 2011) contend that the quality of the 
parent-child relationship is impacted by the gender of the adolescent with little attention being 
given to the father-daughter relationship.  Thus, strengthening the father-daughter relationship, 
may improve educational outcomes of the African American daughter.  In addition, it is 
suggested that the daughters’ lives are impacted positively or negatively because of relationship 
quality with their parents and may result in adverse effects on educational experiences and 
educational outcomes if relationship quality is poor.   
Conducting additional research to better understand how African American fathers 
perceive their influence on their daughters’ academic experiences and educational outcomes is 
necessary to bridge the gap in research and contribute to theory and practice via the development 
of intervention strategies to strengthen father-daughter relationship quality. Failure to do so, may 
foster broken bonds between father and daughter that may adversely influence the daughters 
academically (Froiland & Davison, 2014; Jacobs & Mollborn, 2012) including contributing to 
the disproportionate representation of African American girls’ graduation rates.   
Graduation rates.   
Graduation rates for African American girls is the lowest of their ethnic female peers 
excluding American Indian girls.  The data in several states indicate African American girls 
graduating on time is lower than the national average for girls generally (Smith-Evans, George, 
Goss Graves, Kaufmann, & Frohlich, 2014). What is missing from the research is what influence 
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father involvement and father-daughter relationship quality is having on this disproportionate 
representation.  Acquiring better comprehension of factors that may impede or promote father 
involvement and its influence on higher graduation rates is necessary when conducting research 
on academic educational outcomes of African American adolescent girls.  The National Center 
for Education Statistics (2013) reported:  
In school year 2011–12, some 3.1 million public high school students, or 81 percent, 
graduated on time with a regular diploma. Among all public high school students, 
Asians/Pacific Islanders had the highest graduation rate (93 percent), followed by Whites 
(85 percent), Hispanics (76 percent), and American Indians/Alaska Natives and Blacks 
(68 percent each). (para. 1) 
Though this report shows African Americans with the lowest graduation rate, the plus side is 
African Americans are reportedly showing noteworthy improvements. Furthermore, there are 
systems in place which are encouraging collaborative efforts to help the girls engage in more 
efficacious behaviors that are proving instrumental in getting the girls across the stage with 
diploma in hand.  
 This information creates an opportunity for fathers to understand how their influence can 
assist their daughters with the task of weighing the benefits of staying in school or dropping out.  
Opportunity is also presented for fathers to evaluate the anxiety daughters may experience 
associated with these decisions and the ability for them to impact their daughters’ academic 
educational outcomes (Cunningham, Mars, & Burns, 2012).  According to (Archer-Banks & 
Behar-Horenstein, 2012) creating greater expectancies for African American girls is essential, 
because it shapes their self- awareness and influences them to stay completely involved in their 
academic experience.  This ideology creates a prime opportunity for fathers to become more 
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actively involved in the academic lives of their daughters purposely to encourage academic 
excellence which may prove instrumental in the daughter’s increased pursuit of post-secondary 
education.   
 Pursuit of post-secondary education. 
  For the sake of this study, post-secondary education is defined as the organized teaching 
and training the daughters receive after graduation from high school at a school (college, 
university, career/technical/vocational, special interest), within the military or on-the-job 
(Merriam-Webster, 2016).  African American women’s options after graduating from high school 
include but are not limited to attending college, receiving training and education in a vocation, 
immediately entering the workforce, joining the military and various other options.  Yet there is 
minimal scholarship available discussing the influence of African American fathers on the post-
secondary decisions of their daughters.  African American girls’ failure to engage in meaningful 
post-secondary education frequently puts them on a trajectory to minimum wage jobs, 
joblessness, and imprisonment (Greenberger, et al., 2007). Thus, African American fathers 
helping their daughters decide what to do after high school graduation is another way for fathers 
to become more actively involved in their daughters’ lives.   
The daughters’ pursuit of post-secondary education may seem like an endless list of 
options. Attending college may be a viable option for some daughters and fathers can also 
discuss with their daughters the additional options available to them, understanding college is not 
for everyone.  Despite what African American girls may decide to pursue after they graduate 
from high school, fathers can assist their daughter in exploring her options, and help her make a 
decision that is right for her. 
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  After graduating from high school, African American young women are flocking to 
college in record numbers and do so at greater rates than any other ethnicity of women in the 
United States (Black Women’s Roundtable, 2015). Scholarship is available concerning the 
influence of parents on the daughters’ decision to attend college after high school. However, a 
gap in research persists with emphasis on the father’s influence on the daughter’s decision to 
attend college. This gap is further evidenced in a study conducted by Archer-Banks and Behar-
Horenstein (2012) where African American girls identified their mothers as a primary influence 
and support in their post-secondary decision to go to college.  Likewise, findings determined the 
parental and additional familial support and encouragement came via relatives who are not 
formally educated yet relatives provided ethical, objective, and economic provision that the girls 
needed to be successful in their post-secondary educational pursuits. Moreover, Warnock (2016) 
posits, African American parents convey additional eagerness than Caucasian parents to incur 
debt to send their daughters to college which implies African American parents are invested in 
securing the necessary funding to pay for their daughter’s college education. This finding 
supports scholarship suggesting African American fathers view themselves as a provider of 
financial support and other assistance for their children’s education and extra-curricular activities 
(Coles, 2002; Froiland & Davison, 2014; McAdoo & McAdoo, 1997; Roy & Dyson, 2010).  In 
contrast, Black Women’s Roundtable (2015) reports that though educational advancement offers 
a significant route to opportunity in the United States, it is additionally essential to comprehend 
that salary disparities continue throughout each level of education.  In layman’s terms, the debt 
incurred to obtain a college education, is not a guarantee to just compensation for African 
American women.  Bearing this in mind, father’s may ponder encouraging their daughters to 
consider other post-secondary education options such as learning a trade.  
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Skilled trades industries are historically dominated by men. For those African American 
fathers within the trade industries they are ideally positioned to educate their daughters about the 
respective industries. Black Women’s Roundtable (2014) posit reestablishing trade schools 
nationally emphasizing the acquisition of new technology competences will position African 
American women to be globally competitive for prominent technology occupations. 
Additionally, the report highlighted the benefit of learning trades so African American women 
are better equipped to become entrepreneurs within the community.  Other trade opportunities 
include plumbing, HVAC, and electric industries’ who convey a critical need for proficient 
employees that create opportunities for women to enter and advance in these fields (Explore the 
Trades, 2017). In addition to college and learning a trade, joining the military is an option.  
Patten and Parker (2011) conducted a study on military enlistment among women with 
specific discussion on minorities. Findings indicate that women of color are joining the military 
at greater rates than women from other ethnic groups and women of color represent almost 1/3 of 
all women in the military. Additionally, 31 percent of the enlisted women in the military are 
women of color which is double the percentage of civilian women. Wyant (2012) reported 
women of color are an essential and targeted population for new recruitment efforts for various 
military branches, especially the Army and the Air Force. Wyant’s findings also suggest the 
military wants high school graduates seeking job training, good benefits and assistance to pay for 
college. Consequently, women of color fit this description.  
The fathers’ contribution to the daughters’ decision-making process concerning pursuit of 
post-secondary education is yet another opportunity to increase involvement and strengthen the 
father-daughter relationship.  In this review of the literature on post-secondary education options, 
post-secondary education was defined as used within this study. Lastly, discussion provided 
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insight on the types of post-secondary education options available to African American 
adolescent girls with emphasis on attending college, learning a trade, and joining the military.  
 The review of the literature on father value on education within the context of parental 
value on education shows parents set the tone for their daughters’ academic trajectories. 
Seemingly by default, the value fathers (parents) place on their own academic pursuits has a 
trickledown effect to their daughters. Furthermore, scholarship suggests the fathers’ education 
expectations is likely to influence the nature of the daughters’ academic educational outcomes 
including graduation rates and increased pursuit of post-secondary education. Current 
scholarship expands our understanding of parental value on education and guides future research 
needed to identify and explain the influence of African American father involvement and father-
daughter relationship quality on the academic experiences and educational outcomes of their 
daughters and for future generations.   
Impact on Future Generations 
 By addressing the need to afford opportunities for African American fathers to improve 
their involvement with their daughters determining the primary influences on the fathers’ degree 
of involvement may become more definitive.  Furthermore, findings can contribute to the 
development of measures that create more equitable environments for the fathers and their 
daughters and develop culturally sensitive methods of data collection on educational outcomes.  
In addition, findings can be helpful in developing prevention and interventions to strengthen 
family systems and contribute to the decline in the disproportionate representation of this 
vulnerable population in poor academic experiences and educational outcomes for daughters.  
 This researcher sought to contribute to the body of literature by exploring the influence of 
father involvement and father – daughter relationship quality on the academic experiences and 
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educational outcomes of the adolescent daughter, the factors influencing fathers’ degree of 
involvement and fathers’ value on education.  Thus, the data provided additional resources for 
tackling a wide variety of research questions on the perceived role of African American fathers’ 
influence on their adolescent daughters.  Based on the literature, there are other relationships that 
the researcher had to control for.  The assessing and controlling for these relationships placed the 
researcher in the position to contribute to historical and current theories on ecological systems 
from more culturally sensitive perspectives.  As such, prior research and the research findings of 
this study aids the researcher in contributing to practice by additional examination of the 
advantages and disadvantages of preventative and intervention measures for African American 
fathers and their perceived influence on the academic achievement of their adolescent daughters. 
Thus, the findings can be used to combat the barriers African American fathers face to remaining 
actively involved in the lives of their daughters and building strong father-daughter dyads.  
Therefore, techniques to surmount common barriers can be created and/or modified to yield 
better results.   
Summary  
The preceding review provided a summary from an ecological systems perspective of the 
existing literature on African American father involvement, factors influencing fathers’ degree of 
involvement and father value on education.  There are prodigious findings on the role of the 
mother in the academic experiences and educational outcomes of daughters with minimal 
findings on the role of the father.  This study contributes to the existing literature by exploring 
the influence of father involvement within the context of father residential status.  The study 
examined the perceived influences of the father on the academic experiences and educational 
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outcomes of the adolescent daughter which is paramount to understanding how the father-
daughter relationship may influence the daughters’ academic experiences.   
Chapter 3: Research Methodology  
Introduction 
In the field of family studies, much of the literature has focused on parental involvement 
within the context of the mother-daughter relationship; however, there are few studies that 
investigate the relationship between fathers and their adolescent daughters. The research that 
does exist on father involvement is primarily on fathers’ influence on risky behaviors. These 
approaches, while valuable, have been unable to identify how fathers perceive their influence on 
their daughters’ academic experiences and educational outcomes.  Missing in the research is 
qualitative narrative, such as semi-structured interview accounts from a diverse sample of 
African American fathers on how they perceive their influence and the quality of the father-
daughter relationship on their daughters’ academic journey (Cooper, Brown, Metzger, Clinton, & 
Guthrie, 2013). 
This study used a qualitative approach to explore the subjective experience of African 
American fathers who have varying degrees of involvement with their biological adolescent 
daughters. A qualitative method was used to reveal aspects of father involvement and father-
daughter relationship quality currently neglected in social science and educational research. 
Qualitative research is a method that emphasizes uncovering and understanding the subjective 
meaning of events for the person or persons being studied (Creswell, 2013).  
African American fathers represent a unique group in our population. The lack of 
research in father involvement indicates that there is little known about the African American 
father-daughter relationship dynamic. In-depth research of African American fathers perceived 
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influences on their daughter’s academic experiences and educational outcomes will allow for a 
greater understanding of the dynamics and experiences that exist within this parent-child dyad. 
Results yielded from this study could also guide parents, community organizations, educators 
and other professionals in how to work with African American fathers who are currently 
experiencing barriers impeding their involvement in the lives of their daughters. Additionally, 
research can provide a platform for prevention and intervention measures designed to offer 
culturally sensitive support and education for African American fathers. Using a qualitative 
method was expected to allow for the opportunity to investigate each father’s unique experience 
in detail, and to allow the participants to express their thoughts and feelings and thus derive 
meaning from their statements and behaviors (Creswell, 2013). This chapter describes the 
methodology of this dissertation study.  A phenomenological research design was used to 
investigate the following research questions:  
(1) – How do African American fathers perceive their influence on their daughters’ 
academic experiences and educational outcomes?  
(2) – How do African American fathers perceive the influence of certain factors 
(environmental, personal, social, professional) in their involvement with their daughters? 
a. How do African American fathers perceive the influence of the father-mother relationship 
quality on the father-daughter relationship? 
b. How do non-residential African American fathers perceive the influence of the father-
mother relationship quality on the father-daughter relationship?  
The chapter opens with an explanation of the research design and rationale.  This is 
followed by an examination of my role as the researcher, with a brief discussion of how I 
positioned myself in relation to my participants.  After this section, the chapter describes the 
population of the study __ including a description of the population and any known issues 
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regarding access and how they were addressed.  The remaining sections of this chapter detail 
procedures used for data collection and analysis. The chapter concludes with an exploration of 
ethical considerations and a statement of how participants’ rights and privacy were protected.   
Research Design and Rationale 
This section first provides a definition of phenomenological research and provides key 
reasons why the researcher viewed this approach as the most appropriate option to conduct this 
study.  In the next section, the procedures for conducting a phenomenological study will be 
discussed with an explanation of why in-depth interviews were the best method to use in 
obtaining the participants lived experiences in their own words.   
Phenomenology draws on what participants have in common as they experience father 
involvement to get to the essence of their parenting experiences.  Phenomenological research 
includes finding a phenomenon of interest, considering vital ideas that establish the character of 
the lived experience, composing an explanation of the phenomenon while preserving a sound 
association to the subject of examination and poising segments of the writing to the whole 
(Creswell, 2013).  There were benefits to using a phenomenological design including in-depth 
understanding of an individual phenomena and strong data from the lived experiences of 
participants (Creswell, 2013).  These benefits presented opportunities for yielding more robust 
data that may be used to contribute to research, theory and practice.  
The phenomenological exploratory study was the most appropriate design to investigate 
these research questions.  The design employed in-depth interviews purposed to provide new 
insight on African American father involvement’s influence on the adolescent daughters’ 
academic experiences and educational outcomes.  Exploratory data involves narratives that the 
researcher typically collects via interviews, focus groups and observations.  The scrutiny of the 
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data (interview transcriptions, important statements, quotes) resulted in grouping the data by 
meaning and identifying themes (Creswell, 2013).  This approach inspired participants to share 
their lived experiences in their own words based on their own perceptions (Creswell, 2015; 
Schutt, 2012) which was the major tenet of this study.   Per Creswell (2015) the exploratory 
approach created space for participants to get to the heart of their lived experiences and their 
perceptions of how those experiences influence their lives.  Furthermore, interviews were an 
appropriate medium to acquire comprehensive data about the phenomenon, to acquire data that 
necessitates additional discussion and explanation by the participants and for discovery with 
more profundity of participants’ thoughts, attitudes and stances concerning the theme of 
relevance.  African Americans are considered marginalized and providing an opportunity for 
participants to have their voices heard was of great importance to the researcher.  Lastly, 
interviews also provided an opportunity for the researcher to seek greater clarity on responses 
which provided new insights on the phenomenon.   
The Role of the Researcher 
In phenomenological research, the role of the researcher is to abandon all preconceived 
ideas about what is factual until they are established on a more definite foundation.  The study 
itself was deemed an examination purposed to get to the heart of the phenomenon.  In other 
words, what participants said was used to describe participants’ experiences and the framework 
or situation that affected how they experienced the phenomenon (Creswell, 2013).   
The phenomenological researcher must convey their own lived experiences, considering 
the framework and circumstances that have affected their experiences (Denzin & Lincoln, 2003).  
Thus, I am a firsthand witness of the challenges families experience because of lack of father 
involvement, a nonexistent father-daughter relationship and a wealth of other factors adversely 
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influencing father involvement.  As a woman of color growing up a member of marginalized 
groups (e.g., never met my father, low to moderate socio-economic status, ethnic minority, single 
parent-female run home, step-father incarcerated) it was apparent to me that my lived 
experiences had to be taken into consideration when conducting this research.   
My work as a scholarly researcher is viewed from a systemic, strength-based and holistic 
approach that contributes to research, theory and practice in a way that explores phenomenon for 
new insight and educates, empowers and liberates persons from marginalized populations.  
Moreover, my work in behavioral/mental health has been acknowledged with awards including 
the Ivan Boszomenyi-Nagy, M.D. Social Justice and Clinical Excellence awards, and the 
National Congress of Black Women Community Activist award.  Each spoke to my credibility 
and aptness to conduct this study within this marginalized population.   
Population 
Participant Description 
For recruitment purposes, fliers were shared electronically online via LinkedIn and 
Facebook, with intermediaries within the co-investigators’ professional and personal listserv 
including gatekeepers for men’s civic groups (Mason’s) and fraternal organizations (Omega Psi 
Phi and Kappa Alpha Psi) with predominately African American memberships as well as 
facilitators of men’s groups at local, regional and national churches.  The researcher asked 
members of churches and male groups to post fliers where potential participants may see them. 
All written correspondence included the researcher’s name, contact information, the title of the 
study, general purpose of the study, eligibility criteria, statement of risks, and a statement 
explaining that participation was voluntary and could be withdrawn at any time.  
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For this study, African American was defined as a citizen or resident of the United States 
“who has African and especially black African ancestors” (Merriam-Webster, 2016). 
The rationale for conducting this study with African American fathers was based on the limited 
scholarship available on father involvement in the lives of their adolescent daughters (Gillette & 
Gudmunson, 2013; Hamer, 1998; Hofferth, 2003; Julion, Breitenstein, & Waddell, 2012; 
Krampe & Newton, 2012; Nesmith & Ruhland, 2008; Warde, 2013). Thus, the researcher 
categorized eligible participants who considered themselves involved within the context of 
residential and nonresidential status. Participants’ daughters were in 9th-12th grade and currently 
enrolled in mainstream curriculum for English/Language Arts and Mathematics to be eligible to 
participate in this study.  The rationale for requiring the daughters of participants to be enrolled 
in a mainsteam curriculum was statistics show that students enrolled in such curriculums 
including advanced curriculum are held to different academic achievement requirements 
compared to those with developmental disabilities (National Center for Education Statistics, 
2013; National Education Association, 2013; United States Department of Education, 2013).  
Furthermore, their secondary education is the time when the adolescent daughters contemplate 
the impact of their current academic experiences on educational outcomes that may influence 
their nonacademic life.   
Adolescents persist in the tendency of engaging in minimal time with their fathers 
(Larson & Richards, 1994). Adolescents state they are more involved with the same gendered 
parent than with the opposite sex parent. Moreover, adolescents report spending more of their 
leisure time with their fathers, and more structured time with their mothers (Larson & Richards, 
1994).  Historically, research focuses on the role of the mother in the academic achievements of 
their children (Boyd, Ashcraft, & Belgrave, 2006). However, within the African American 
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community, many of the young African American girls who drop-out of school are from father 
absent/uninvolved, impoverished, female run single parent homes (Greenberger, et al., 2007; 
Prevention, 2013; US Census Bureau, 2012).  These findings were the underpinning for the 
rationale to conduct this research study with African American fathers who have adolescent 
daughters. Participation in this study was voluntary and each participant was read a consent 
script [Appendix B] (including description of their participants’ rights), asked if he had any 
questions, and then asked if he understood the study and his rights as a participant. No one was 
excluded from this study based on religion or socioeconomic status.  
Fathers from ethnic groups other than African American were not eligible to participate 
in this study. As well, African American fathers with daughters not in high school were 
ineligible for participation. Additionally, fathers whose daughters were not enrolled in 
mainstream curriculum for English/Language Arts and Mathematics were also be ineligible.  
Stratified purposeful criterion sampling was used (Creswell, 2013) with the assistance of 
intermediaries. The researcher used snowball sampling (Patton, 2002) by asking intermediaries 
and study participants to advise their networks about this study. Fathers were stratified per their 
residential status. A small, purposeful sample allowed the researcher to understand the 
phenomenon in depth (Moustakas , 1994). As the purpose of the study was to understand the 
experiences of a specific group, criterion sampling was suitable. The criteria for the study was 
that each participant must be African American, a biological father with a daughter enrolled in 
9th-12th grade and enrolled in mainstream curriculum for English/Language Arts and 
Mathematics, fathers could be residential or nonresidential and perceive themselves as involved 
or uninvolved in the lives of their daughters.  For participant selection, I followed the general 
guidelines offered for phenomenological studies. Creswell (1998) among other 
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phenomenological researchers, posits that two to ten participants is adequate to reach saturation. 
The researcher recruited five participants (3) residential involved fathers; (2) non-residential 
involved fathers.  
Data Collection 
 The researcher used a demographic questionnaire (Appendix E) and in-depth semi-
structured individual interviews for data collection (Appendix F Interview Protocol – Involved 
Fathers). The interviewer did not collect any personal identifying information from the 
participants beyond the participant’s first name. This was solely used for communication 
purposes. None of the data included any record of personal identifying information about the 
participant, his daughter, nor other family members. To further protect the participant’s 
anonymity and confidentiality, all references to the participants, his daughter, and family used 
pseudonyms. All data was stored on an encrypted, password-protected computer via Sharepoint. 
An encrypted, password protected site operated by Drexel University. With the assistance of 
intermediaries within the co-investigators’ professional and personal listserv, the first point of 
contact with potential participants was the dissemination of the recruitment flyer (Appendix G) 
and recruitment letter (Appendix C) via email including emails to gatekeepers for men’s civic 
groups (Mason’s) and fraternal organizations (Omega Psi Phi and Kappa Alpha Psi) with 
predominately African American memberships as well as facilitators of men’s groups at local, 
regional and national churches. Additionally, both documents were posted on Facebook and 
LinkedIn. Each participant was instructed to respond via email stating their intent to participate 
and provide a telephone number. The researcher then emailed remaining recruitment documents 
(Appendix A – Consent to Take Part In a Research Study and Appendix B – Consent Script for 
Interview with African American Fathers) to participants including details about the study 
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purpose, the researcher’s contact information and an electronic copy of the consent documents. 
Additionally, participants were informed questions may be asked about the study electronically 
and via telephone.  All communications were retained. In the event participants requested copies 
of their transcribed interviews, copies were made available electronically. The researcher 
retained all electronic communication until the conclusion of the study at which time 
communication was deleted. The researcher spoke with each participant via telephone (Appendix 
D – Telephone Screen) prior to the virtual face-to-face interview via Zoom. During this 
conversation, the researcher explained the research background and purpose, study procedures 
(privacy/confidentiality policy, voluntary participation, requirement/purpose of consent forms), 
discussed risks and benefits, and discussed the ethical obligation of the researcher. The 
researcher addressed any questions the participant had. Additionally, the researcher used this 
contact to ensure eligibility for the study. Lastly, the initial conversation offered an opportunity 
for the researcher to build rapport with the participants and describe the interview process in 
detail including the use of an audio-recording device.  
 Semi-structured interviews generated the primary data source for this study (Appendix F 
for interview questions). The interview protocol was developed based on themes that emerged 
from the literature regarding father involvement, father-daughter relationship quality and 
academic experiences and educational outcomes of African American adolescent girls (Abel, 
2012; Coles, 2009; Gillette & Gudmunson, 2013; Hrabowski, Maton, Greene, & Greif, 2002; 
Ransaw, 2014; Roy, 2006). In addition, demographic data was collected using a brief 16-item 
questionnaire (see Appendix E for the demographic questionnaire). The questionnaire was 
accessed and completed via Qualtrics using an anonymous link emailed to participants by the 
researcher.   
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 With the participant’s expressed consent, the interviews were audio recorded to ensure 
participants’ responses were captured accurately. The interviews took approximately 60 minutes. 
The interviews were conducted via Zoom. Zoom is a dynamic web-based communication format 
that permitted participants to call in for their interview using a phone, or to participate via 
videoconference – with or without video. Zoom has a built-in recording function that was only 
used to record the audio of the interviews.  
Prior to the start of the interview, the researcher:  
1. Reviewed the purpose of the study;  
2. Reviewed the consent script;  
3. Requested the participants’ permission to record the interview; and 
4. Asked if the participant had any questions.  
Each interview began with fathers completing an online demographic questionnaire (Appendix 
E). The interview followed. The interview followed the broad themes of father involvement, 
father-daughter relationship quality, and father value on education. The researcher asked 
participants specific, probing questions about their perceptions of their influences on their 
daughters’ academic experiences and educational outcomes. The researcher used clarifying 
statements (i.e., please explain your answer) to gain a deeper understanding if initial answers 
were unclear. The researcher also took notes during and after the interviews indicating initial 
impressions.  Following is Table 1 illustrating how data was collected followed by the 
demographic questionnaire and interview protocol.  
Table 1 
Data Collection Methods 
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Data Analysis Procedures 
Creswell’s (1998) method for the analysis of data was employed. Analysis of the semi-
structured in-depth individual interviews not only offered answers to the research questions, but 
also offered reasons for the answers (Creswell, 2013; Bloomberg & Volpe, 2012; Schutt, 2012). 
Data analysis began by the researcher making note of relevant a priori codes highlighted in the 
research literature. Next, the researcher went through the interview transcripts and emphasized 
meaningful statements, sentences, and quotes that offered a perception of how the participants 
Research Questions Research 
Method 
Data 
Collection 
Method  
Method 
Description 
Analysis  
RQ1 How do African 
American fathers perceive their 
influence on their daughters’ 
academic experiences and 
educational outcomes? 
Qualitative -
Phenomenological 
Semi structured 
One-on-One 
interviews 
 
 
 
60-minute, audio 
recorded 
interviews 
 
 
 
Constant Comparative 
Methods; Initial codes 
comprised of: A priori codes 
from the literature; Codes 
from questionnaires; 
Emergent codes from 
interviews 
 
 RQ2 How do African 
American fathers perceive 
certain factors (environmental, 
personal, social, professional) 
influence their involvement 
with their daughters? 
Qualitative -
Phenomenological 
Semi structured 
One-on-One 
interviews 
60-minute, audio 
recorded 
interviews 
 
Constant Comparative 
Methods; Initial codes 
comprised of: A priori codes 
from the literature; Codes 
from questionnaires; 
Emergent codes from 
interviews 
RQ2(a) – How do African 
American fathers perceive the 
influence of the father-mother 
relationship quality on the 
father-daughter relationship? 
 
 
Qualitative -
Phenomenological 
Semi structured 
One-on-One 
interviews 
60-minute, audio 
recorded 
interviews 
 
Constant Comparative 
Methods; Initial codes 
comprised of: A priori codes 
from the literature; Codes 
from questionnaires; 
Emergent codes from 
interviews 
RQ2(b) – How do non-
residential African American 
fathers perceive the influence 
of the father-mother 
relationship quality on the 
father-daughter relationship?  
Qualitative -
Phenomenological 
Semi structured 
One-on-One 
interviews 
60-minute, audio 
recorded 
interviews 
 
Constant Comparative 
Methods; Initial codes 
comprised of: A priori codes 
from the literature; Codes 
from questionnaires; 
Emergent codes from 
interviews 
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experienced the phenomenon. Then, the researcher collapsed statements and quotes into themes.  
These meaningful statements and themes were then used to describe the participants lived 
experiences, how they experienced them and the entire crux of the experience. The statements 
and themes were also used to describe the environment or situation that shaped how the 
participants experienced the phenomenon. Additionally, the researcher wrote about her own 
experiences and the environment and situations that have influenced her experiences 
(Moustakas , 1994).  Finally, from the essential and composite narratives, the researcher then 
described the participants’ experiences that presents the heart of the phenomenon also referred to 
as the “essence” of the phenomenon. 
Ethical Considerations 
The researcher did not begin research until granted approval to conduct this research 
through the Institutional Review Board at Drexel University. Each participant was read a consent 
script (including description of their participants’ rights), asked if he had any questions, and then 
asked if he understood the study and his rights as a participant. None of the participants’ personal 
identifying information was collected to protect his identity and confidentiality. Participants were 
permitted to choose pseudonyms which were used during the interview process and for reporting 
results of the study. All semi-structured interviews were audio-recorded and conducted in a 
private virtual room via Zoom.  
Summary 
The purpose of this study was to understand African American fathers’ perceived 
influence on their daughter’s academic experiences and educational outcomes.  Using an 
exploratory phenomenological approach, the basis for suppositions and theories to contend with 
and offer optional interpretations of social phenomena was the guiding methodology.  Within 
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this chapter, the research design, population, research methods, and ethical considerations have 
been identified.    
Chapter 4: Findings, Results, and Interpretations 
Introduction 
The purpose of this phenomenological study was to explore African American fathers’ 
perceived influences on their daughter’s academic experiences and educational outcomes. In this 
chapter, the results of this qualitative dissertation study are presented. The data were collected 
and then analyzed in response to the research questions posed in chapter 1. Two fundamental 
goals drove the collection of the data and the subsequent data analysis. Those goals were to 
develop a better understanding of how African American fathers view their relationships with 
their adolescent daughters, and how the relationships might influence their daughter’s 
educational experiences and academic outcomes. These objectives were accomplished. The 
findings presented in this chapter demonstrate the potential for merging theory and practice. 
Research Questions 
The research questions that guided this phenomenological study read as follows:  
1. How do African American fathers perceive their influence on their daughters’ 
academic experiences and educational outcomes?  
2. How do African American fathers perceive the influence of certain factors 
(environmental, personal, social, professional) in their involvement with their 
daughters? 
a. How do residential African American fathers perceive the influence of the 
father-mother relationship quality on the father-daughter relationship?  
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b. How do non-residential African American fathers perceive the influence of 
the father-mother relationship quality on the father-daughter relationship?  
Participants 
Five African American men participated in this study. In accordance with the selection 
criteria for the study, each participant had a biological daughter enrolled in 9th-12th grade who 
took part in mainstream curriculum for English/Language Arts and Mathematics. Four 
participants reported their marital status as married or domestic partnership and one reported 
being divorced. Each of the participants had at least two children.  Three of the participants were 
residential fathers, reporting their daughters live in the household with them the biological father 
and mother all the time. Two participants were non-residential fathers, reporting that their 
daughters live with her mother only.  
The participants lived in the East Central, Middle Atlantic, Pacific Coast, and Southwest 
regions of the United States.  One participant was between 35-44 years of age and four 
participants were between 44-53 years of age. The participants were employed across several 
professional fields including transportation/logistics, insurance, behavior/mental health, 
judicial/corrections system and ministry. With regard to the highest level of education 
completed, one participant had a high school diploma, one had a bachelor’s degree, two had 
master’s degrees and one had a doctorate degree.  All participants reported being employed for 
wages with one participant reporting a total household income of $60K-$69,999; one reporting a 
total household income of $70K-$79,999; and three reporting a total household income of 
$100K-$149,999. 
Data Collection 
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A qualitative approach was used to explore the subjective experiences of African 
American fathers who have varying degrees of involvement with their biological adolescent 
daughters. Upon completion of telephone screens to determine eligibility for the study, six 
participants were invited to complete the online demographic questionnaire and a one-on-one 
semi-structured interview. Five of the six completed the online questionnaire. Three of the five 
participated in the interview. Thus, the data collection was completed in two phases, including a 
pre-interview demographic questionnaire followed by a semi-structured interview.  Table 1 
illustrates how data was collected and analyzed in response to the research questions.  
Table 1 
Data Collection Methods 
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Demographic Data 
 The 16-item online demographic questionnaire was administered via Qualtrics. An 
anonymous link emailed to participants by the researcher was used to access the questionnaire 
once eligibility was confirmed. Of the six screened to participate in the study, five consented and 
completed the questionnaire. For the purpose of the study, fathers were asked to refer to the 
oldest of their biological daughters in 9th – 12th grade when responding to the questionnaire. 
Each of the five participants reported their daughters had at least a 3.0 grade point average. 
Additional participant demographics are outlined in Table 3 (With Whom Does the Daughter 
Research Questions Research 
Method 
Data 
Collection 
Method  
Method 
Description 
Analysis  
RQ1 How do African 
American fathers perceive their 
influence on their daughters’ 
academic experiences and 
educational outcomes? 
Qualitative -
Phenomenological 
Semi structured 
One-on-One 
interviews 
 
 
 
60-minute, audio 
recorded 
interviews 
 
 
 
Constant Comparative 
Methods; Initial codes 
comprised of: A priori codes 
from the literature; Codes 
from questionnaires; 
Emergent codes from 
interviews 
 
 RQ2 How do African 
American fathers perceive 
certain factors (environmental, 
personal, social, professional) 
influence their involvement 
with their daughters? 
Qualitative -
Phenomenological 
Semi structured 
One-on-One 
interviews 
60-minute, audio 
recorded 
interviews 
 
Constant Comparative 
Methods; Initial codes 
comprised of: A priori codes 
from the literature; Codes 
from questionnaires; 
Emergent codes from 
interviews 
RQ2(a) – How do African 
American fathers perceive the 
influence of the father-mother 
relationship quality on the 
father-daughter relationship? 
 
 
Qualitative -
Phenomenological 
Semi structured 
One-on-One 
interviews 
60-minute, audio 
recorded 
interviews 
 
Constant Comparative 
Methods; Initial codes 
comprised of: A priori codes 
from the literature; Codes 
from questionnaires; 
Emergent codes from 
interviews 
RQ2(b) – How do non-
residential African American 
fathers perceive the influence 
of the father-mother 
relationship quality on the 
father-daughter relationship?  
Qualitative -
Phenomenological 
Semi structured 
One-on-One 
interviews 
60-minute, audio 
recorded 
interviews 
 
Constant Comparative 
Methods; Initial codes 
comprised of: A priori codes 
from the literature; Codes 
from questionnaires; 
Emergent codes from 
interviews 
 
70  
 
Live), Table 4 (Father’s Living Arrangements) and Table 5 (Residential Status and Degree of 
Involvement). Table 3 illustrates with whom does the daughter live with.   
Table 3  
 
With Whom Does the Daughter Live 
Answer % Count 
Lives with mother only 20.00% 2 
Lives with father only 0.00% 0 
Lives with both father and mother all the time 80.00% 3 
Lives with other family member 0.00% 0 
Other 0.00% 0 
Total 100% 5 
   
Table 3 reflects three of five participants resided with their biological daughters, while two 
participants’ daughters live with their mother only.  This contrasts with previous research on 
African American fathers where few reside in the home with their daughters (Krampe & 
Newton, 2012; Ransaw, 2014).  
African American fathers’ living arrangements may be influenced by a multiplicity of 
factors, including marital status and financial security. Table 4 illustrates the living arrangements 
of the study’s participants.  
Table 4  
 
Father’s Living Arrangements  
Answer % Count 
Live alone 0.00% 0 
Live with family member 0.00% 0 
Live with non-family member 20.00% 1 
Live with child's mother 60.00% 3 
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Group or supportive housing 0.00% 0 
Other 20.00% 1 
Total 100% 5 
   
Table 4 illustrates the living arrangements of the five participants. One participant reported he 
lives with a non-family member, while three participants reported living with the child’s mother 
and one participant reported a non-specified living arrangement.  
 The residential status of the participants was defined based on their self-reports. In 
contrast, the degree of involvement they each have in the lives of their daughters is more fluid 
and open to interpretation based on their individual experiences. Table 5 illustrates the residential 
status reported by each participant along with his interpretation of his degree of involvement in 
his daughter’s life overall and specifically in her academic experiences.  
Table 5  
 
Residential Status and Degree of Involvement  
# Residential Status 
Overall Involvement  
0-10 
0-not at all 
10-Completely  
Involved Educationally 
0-10 
0-not at all 
10-Completely 
1      Non-Residential 10 10 
2 Non-Residential 6 6 
3 Residential 10 9 
4 Residential 7 10 
5 Residential 10 8 
    
Table 5 suggests that residential status is not a clear indicator of how fathers perceive their 
influence in their daughters’ lives in general or educationally. A non-residential father rated his 
involvement at 6 for both his overall involvement and academic involvement in his daughter’s 
life.  Three of the five fathers – one non-residential and two residential – scored themselves at 10 
72  
 
for their overall involvement in their daughters’ lives.  These three fathers also indicated that 
they were highly involved their daughters’ academic lives, rating their involvement from 8 – 10.   
Interestingly, one residential father scored his overall involvement in his daughter’s life at 7, and 
scored his academic involvement at 10 – 3 points higher. There are a plethora of reasons to 
explain why the fathers rated themselves as they did. Insights from the participants’ interviews 
may be able to provide insight on the data presented in Table 5. 
Participants reported their support of their daughter’s involvement in a variety of extra-
curricular school based activities. Table 6 illustrates the extra-curricular activities their daughters 
are currently or previously involved in since entering high school.   
Table 6  
Daughter Involvement in Extra-Curricular Activities 
# Answer % Count 
1 Volleyball 8.33% 1 
2 Football 0.00% 0 
3 Swimming 0.00% 0 
4 Choir 16.67% 2 
5 Dance 0.00% 0 
6 Student Government 8.33% 1 
7 Band 8.33% 1 
8 Peer Tutoring 8.33% 1 
9 Cheerleading 0.00% 0 
10 Basketball 16.67% 2 
11 Hockey 0.00% 0 
12 Orchestra 0.00% 0 
13 Honor Society 0.00% 0 
14 Debate Team 8.33% 1 
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15 Softball 0.00% 0 
16 Academic Clubs 0.00% 0 
17 Track & Field 0.00% 0 
18 Soccer 0.00% 0 
19 Equestrian 0.00% 0 
20 Drama 0.00% 0 
21 Student Council 8.33% 1 
22 Foreign Language Club 0.00% 0 
23 Fencing 0.00% 0 
24 Other 16.67% 2 
 Total 100% 12 
    
Table 6 illustrates the extra-curricular activities participants reported their daughters are involved 
in. According to the fathers’ reports, their daughters were involved in multiple extra-curricular 
activities.  The table reports that participants’ daughters were heavily involved in sports and 
student governance.   
During the interview phase of the study, fathers elaborated on their school based 
involvement concerning their daughter’s engagement in extra-curricular activities. Those 
findings will be discussed in more detail later in the next section. The one-on-one semi-
structured interview was advantageous as it allowed the researcher to attain insightful 
information about the African American father’s personal mindsets, insights and feelings about 
their daughters.  The following section provides participants’ detailed responses to the interview 
questions.  
Interview Data 
The researcher developed a qualitative interview protocol based on the literature review 
and the research questions (see Appendix F). Bronfenbrenner’s Ecological Systems Theory was 
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the major framework guiding this study design. Thus, the interview protocol targeted themes 
within the ecological systems of the father’s immediate environment (home life and work), his 
relationships (daughter, spouse/partner, extended family etc.), his indirect environment 
(daughter’s school, community), his social and cultural beliefs and the changes he’s experienced 
throughout the course of his life.  
Three of the five fathers who responded the questionnaire went on to schedule and 
participate in the interviews -- producing a 60% completion rate. Of the African American 
fathers involved in the qualitative interviews, two were residential and one was non-residential.  
Prior to the interview, participants selected pseudonyms for both themselves and their daughters.  
Table 7 lists the pseudonyms selected by the fathers who participated in the interviews.  
Table 7  
 
Father and Daughter Pseudonyms  
 
Father Pseudonym Daughter Pseudonym 
Kevin Princess (11th grade) 
Thomas Brenda (11th grade) 
Badger Dad Shining Star (12th grade) 
 
One-on-one semi-structured interviews were conducted and recorded from June 15, 2017 
through June 24, 2017. Each interview occurred in a zoom virtual private room with an average 
interview time of 66 minutes. The recordings were transcribed by Speechpad. Speechpad is an 
online audio transcription service that allowed the researcher to upload the audio file, and specify 
the details of the transcription service requested. The audio files were transcribed within 72 
hours and made available to download from the researcher’s account with Speechpad. 
Transcriptions were provided in word.doc format.  Transcriptions were then coded manually. 
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The data analysis began with initial coding using a priori codes found in previous 
literature while conducting the literature review. The predetermined codes were based upon 
codes used by other researchers and the key concepts in Bronfenbrenner’s Ecological Systems 
theoretical framework. Coding the qualitative data was the first step in developing and refining 
interpretations from the interviews which created the participants’ stories about their 
relationships with their daughters. Words and phrases became codes that were then assigned to 
categories the researcher created based on the literature. While reviewing the transcripts the 
expressed beliefs, perceptions and emerging themes were coded to fit into the categories.  
While the researcher continued reading and analyzing the data mindsets, perceptions, 
behaviors, relationships, and implications arose in the data that were dissimilar to the a priori 
codes.  These emergent codes shaped the foundation of the participants’ narratives and became a 
major contributor to the themes represented in the analysis of the data.  While coding the data, 
the researcher reduced the data by enlarging, minimizing, collapsing, and refining the coding 
schemes to ensure the codes fit the data. Lastly, the researcher took notes while coding the data 
to keep track of the responses and beliefs that were emerging.  
Findings 
 This section discusses the overall findings of the study.  The research findings, which 
present the evidentiary base for the academic argument highlighted in this study, will be 
presented, including what the research data collection and study revealed with development of 
the findings.  
Three major themes emerged from the analysis of the qualitative data: 
1. The father’s interpretation of his ability and availability to influence his daughter’s 
academic experiences and educational outcomes. 
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2. The influence of father-mother relationship harmony and co-parenting on the father’s 
ability to remain involved in their daughter’s lives.   
3. The cultural value of spirituality serving as a driving force guiding how the father parents 
his daughter 
Two of the three themes are further elaborated with sub-themes (see Table 8). In the sections that 
follow, the qualitative data examines and explores the phenomenon of the perceived influence of 
African American father involvement on the adolescent daughters’ educational experiences and 
academic outcomes --- in the participants’ own words. 
Table 8 
Study Themes and Sub-Themes 
 Theme #1 
The Father’s 
interpretation of his 
ability and 
availability to 
influence his 
daughter’s academic 
experiences and 
educational 
outcomes. 
Theme #2 
The influence of 
father-mother 
relationship harmony 
and co-parenting on 
the father’s ability to 
remain involved. 
 
Theme #3 
The cultural value of 
spirituality serving as 
a driving force 
guiding how the 
father parents his 
daughter. 
 
 
Sub-Themes 
Sub-theme A.  Clarifying academic 
expectations for his 
daughter 
N/A Fathers reported 
spirituality serves as 
a guide for how they 
govern themselves 
Sub-theme B.  Helping daughter 
with 
homework/projects 
and academic support 
such as tutoring as 
needed 
N/A N/A 
Sub-theme C.  Maintaining lines of 
communication with 
N/A N/A 
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school teachers and 
guidance counselors 
 
Theme #1: The father’s interpretation of his ability and availability to influence his 
daughter’s academic experiences and educational outcomes. 
 This theme is examined by carefully exploring how participants responded to specific 
questions about their involvement with their daughters. The questions were intended to provoke 
participants’ thoughts about how their involvement with their daughters may influence their 
daughters’ academic trajectory. This theme is considered from the perspectives and in the words 
of the three participants.   
The participants’ definitions of involvement varied. Each participant was asked, “What 
does it mean to be an involved parent? According to your own definition, would you say that you 
are ‘involved’ or ‘uninvolved’ with your daughter?” As part of the questionnaire, participants 
were instructed to draw upon their experiences of involvement before and after their daughters 
entered the 9th grade. Table 9 presents how all three participants described their past and present 
involvement.  
Table 9 
Father Involvement Prior to 9th Grade and Since 9th Grade 
Participant Involvement Prior to 9th Grade Involvement Since 9th Grade 
Thomas “Attend parent teacher 
conferences, help with 
homework and projects. Attend 
extra-curricular activities.” 
“The same.  Attend the parent 
conferences, open houses, extra-
curricular activities, and assist with 
homework and projects when needed.” 
Kevin  “Going over homework, helping 
with homework, serving on 
PTA, teacher conferences, 
monitoring grades.” 
“Going over homework, helping with 
homework, teacher conferences, 
monitoring grades.” 
Badger Dad “I have been an active parent 
volunteering at her school and 
“I was still involved when my daughter 
went to 9th grade but my involvement 
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speaking with teachers and 
administrators regularly.” 
 
for grades 10-12 decreased in part 
because I was pursuing a Master’s 
degree in business.” 
 
Essentially, all three participants expressed that they were involved in their daughters’ education 
before and after 9th grade.  All three fathers attended parent-teacher conferences.  Thomas and 
Kevin emphasized assisting their daughters with their homework.  Kevin’s involvement was 
consistent and remained largely unchanged after his daughter entered 9th grade.  The same is true 
for Thomas, however he stated that after 9th grade he assisted his daughter with schoolwork 
“when needed.”  Badger Dad’s involvement insisted that he remained involved in his daughter’s 
education after 9th grade, but his involvement did decrease when he returned to school to pursue 
an MBA. 
All three participants were asked, “Do you think you have an influence on your 
daughter’s academic performance and outcomes?”  Two participants provided evidence that 
demonstrated their perceived influence based on their unique experiences and observations. 
Thomas and Kevin expressed assurance in their belief that they influence their daughters’ 
academic lives.  Thomas stated, “Sometimes I have to teach her to operate within the system, 
find out what it is that the teacher is looking for and give them that.” Kevin stated, “Something 
that I've told her is that how important education is. It's such a simple fact that that's something 
that someone can never take away from.”  In contrast, Badger Dad, a residential father, conveyed 
a lack of certainty concerning the magnitude of his influence: “In a minimal way.  I mean I can’t 
say that I’ve influenced her to maximize her potential yet.” The ways that the fathers perceive 
their influence on their daughters’ academic experiences and educational outcomes is the subject 
of the remainder of this theme.  
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 Thomas, a residential father, spoke at length concerning not only his, but his 
wife’s commitment to remaining involved in ways that would positively influence their 
daughter’s academic trajectory. Thomas discussed his perceived influence based on how he 
remained actively involved in Brenda’s academic journey prior to her entering high school and 
his ongoing involvement since Brenda entered high school:  
I think the pre-work that we have done has made it so. I think, you know, for what we've 
done when she was six, seven, you know, kindergarten starting off, helping her to get 
organized, helping her to come up with a plan, all that kind of stuff. I think those things 
contribute to her success in education now. (Thomas, interview, June 15, 2017) 
Thomas believes his active involvement in Brenda’s early childhood laid the groundwork for her 
current academic success.  He stated, “we do some college tours, going on spring break and we'll 
do some during this summer.” Additionally, he discussed his perceived influence including ways 
he maintains open lines of communication with his daughter to strengthen her understanding that 
he is committed to her success in every aspect of her life.  Thomas expounded upon his 
definition of involvement and further discussed ways he looks to ensure he remains actively 
involved as his daughter matures:   
An involved father would mean being engaged on the day to day life of my children, the 
hour to hour. Not just day to day, but at every opportunity that arises I spend time with 
my children. There are several worlds that are intersecting at the same time. I have a 
work world, I have a church world, I have a civic world. They have worlds: their 
friendship world, their school world, and then they have this technology world that they 
go to. So you know, finding ways that will give opportunities for our worlds to intersect 
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and for us to both make sense out of how our worlds are interacting and what to do with 
these worlds that are interacting. (Interview, June 15, 2017) 
Thomas clearly articulates that not only is he able, but he is fully available to influence his 
daughter’s academic journey in a variety of contexts.  The innumerable changes that transpire 
throughout adolescence is indicated in Thomas’ comment about “their friendship world, their 
school world, and then they have this technology world.”  Thomas’ discussion about the 
intersections of his and his daughter’s worlds directly aligns with the microsystem and 
mesosystem as defined by Bronfenbrenner’s Bioecological Systems Theory.  His understanding 
and respect for the systemic influences in both his and his daughter’s lives suggests that though 
they have a positive relationship, his daughter is also influenced by what transpires in her other 
social relationships. Thomas is sensitive to this, and seeks to ensure that he sustains his 
interactions with his daughter as a way to maintain his positive influence on her.  
Comparable to Thomas, Kevin a non-residential father, also discussed the importance of 
his involvement prior to Princess entering high school and his involvement since she entered 
high school. Based on his narrative, Kevin does not believe that being a non-resident father 
should compromise his ability or his availability to remain involved.  This is consistent with 
Kevin’s self-reports on his involvement reflected in Table 5; he scored himself at 10 for both his 
overall involvement and involvement in his daughter’s academics.  As a result, he does not view 
his non-residential status as a hindrance to his ability to influence Princess’ academic journey. 
Despite his non-residential status and the geographic distance from his daughter, Kevin stated, 
“I'm involved in everything.”   
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Kevin’s narrative consistently highlighted his belief in the importance of maintaining 
open lines of communication with Princess about her education and life in general. Kevin stated 
his perception concerning his involvement in her life: 
For me to be present and consistently present whether they live in the same state, in the 
same house, or across the country I have to be constantly present because that time is 
what matters. Laying a foundation from the beginning is what matters, and taking every 
opportunity to be there for your children's events. (Interview, June 16, 2017)  
Kevin’s narrative offers the ideology that quality time spent with his daughter is more important 
that his residential status or the amount of time he may spend with Princess.  Kevin’s emphasis 
on being present and having a presence in his children’s lives “is what matters” to him.  Similar 
to Thomas, Kevin underscores the importance of “laying a foundation from the beginning” to 
establish his influence in his daughter’s life.   
Kevin elaborated by offering an example of how he takes advantage of technology to stay 
involved in his children’s lives: 
Smartphones are great because you can participate in a basketball game, and you don't 
have to physically be there. I am so intertwined and inter-tangled with my children that I 
can encourage and discipline them 3,000 miles away just by them hearing my voice. 
(Interview, June 16, 2017) 
Kevin’s narrative indicates his understanding that there may be times when a non-residential 
father has to get innovative in his efforts to remain involved in his daughter’s life. Additionally, 
Kevin’s attitude concerning involvment suggests his willingness to be involved in various areas 
of his children’s lives as evidenced by his reference to participation in extra-curricular activities 
and his commitment to “encourage and discipline” his children despite distance.  
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Within Kevin’s narrative, involvement emerged in a variety of contexts including but not 
limited to effective communication, participation in extra-curricular activities, encouragement 
and discipline. Kevin’s discussion about his influence in Princess’ life highlighted his belief that 
he serves as role model and his behavior sets the tone that influences her in and out of school. 
Kevin shared how he believes his spiritual convictions influence Princess:  
One of my beliefs is that in this house we will serve the Lord. Basically, I have to 
influence them and if I'm going to church, my household is going to church. And that is 
something that has influenced my daughter greatly. The last time she was here and she 
went to church she believed that she heard God. (Interview, June 16, 2017) 
Kevin’s narrative indicates a belief system based on his commitment to living according to the 
Bible. Kevin’s view suggests the Bible governs his actions and the direction of his life and he 
requires his household to follow his lead. As a result, Kevin has decided that his spiritual 
convictions will impact how he and his family live, what they do, and where they go.  
Kevin believes it is important to maintain a strong father-daughter dyad to positively 
influence his daughter’s education.  As indicated above, when asked about his perceived 
influence on his daughter’s academic experiences: “Something that I've told her is that how 
important education is. It's such a simple fact that that's something that someone can never take 
away from.”   Furthermore, spirituality is viewed as a major contributor influencing his 
daughter’s life.  Kevin’s statements suggest that he believes his active involvement lays the 
foundation for his daughter’s success. Additionally, Kevin’s perspective exemplifies his belief 
that nurturing Princess empowers her in every area of her life.   
In contrast, Badger Dad, a residential father, discussed how his degree of involvement 
has changed as his daughter has gotten older. Badger Dad expanded on the varying ways he has 
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been present in the life of his daughter that may or may not influence her academic journey. 
Badger Dad seemed to vacillate between his degree of involvement and how he perceived his 
involvement influences his daughter.  Concerning involvement, he stated: 
you know it (involvement) was different at different periods. When they were young I 
was dad at music. I was dad at gymnastics. I was dad taking them to Disneyland or 
whatever. Then she got into 12, 13 pubescent years. I just have to find my place. I think 
as she moved toward the later years of her high school education, I would always say to 
her that I'm the most highly paid advisor that you can afford right now. (Interview, June 
25, 2017) 
Badger Dad’s narrative illustrates that he sees his ability and availability to influence his 
daughter’s academic experiences and educational outcomes as fluid. His reference to finding his 
place indicates that he wants a connectedness with his daughter but is searching for ways to do 
so that will strengthen the father-daughter dyad and positively contribute to her success. Badger 
Dad’s discussion also shows he has an understanding that Shining Star is also faced with age-
related experiences that are a natural part of adolescence requiring his ability to adjust 
accordingly to stay connected with her.  
 Badger Dad discusses his influence in Shining Star’s life through a lens that suggests he 
takes parenting, as well as the well-being and socialization of his daughter seriously. As a result, 
he feels, to some degree, that what he has taught her and the example he has set for her will 
positively influence her behavior in and outside of the learning environment. He provides the 
following insight concerning his perceived influence:  
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I can't say that I've influenced her to maximize her potential yet. That's one of the things 
that again I'm excited about for her.  What I hope is that she realizes the things that I was 
saying to her are real. (Badger Dad, interview, June 25, 2017) 
Badger Dad’s discussion implies that he questions the magnitude of his influence in Shining 
Star’s life. His use of the word “maximize” suggests his belief that he has had some impact but 
also indicates there is still room for greater influence. The latter part of his statement indicates 
that he has made attempts to influence Shining Star’s life. Furthermore, he expects and desires 
that his attempts to influence her will manifest as positive results in her life.  
Badger Dad discussed the importance of encouraging Shining Star to be comfortable in 
being herself. He views his encouragement as a source that strengthens his ability to serve as her 
influencer as evidenced by the following statement:  
I hope she’ll say, you know what? Let me ask my dad a question about X, Y, or Z. If 
that's the case then great. I think that she knows that I'm going to be an open book for her. 
I don't need to hold back from her. I'm not here to judge her on what she's doing or what 
she's not doing. (Interview, June 25, 2017) 
Badger Dad’s interpretation of involvement and how his involvement influences Shining Star’s 
academic journey suggests that he wants to be available, involved, and someone his daughter can 
count on. Badger Dad views himself as Shining Star’s advisor and hopes that his advice will 
contribute to positive academic experiences, educational outcomes and a brighter future for her.   
These narratives illustrate unique portraits of African American father involvement, 
father – daughter relationship quality and its possible influence on their daughter’s self-efficacy 
academically. Additionally, the interviews provided insight of how African American fathers 
involvement with educators may shape their daughters’ educational experiences and outcomes.  
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Each of the participants acknowledged times when their daughters struggled 
academically and they had to intervene in one way or another. The challenges their daughters 
faced presented opportunities for innovation and collaboration between parents, their daughters 
and the educators.  When Brenda was having difficulty academically, Thomas stated, “I have had 
conversations with teachers and with that, there's some politics there that I have to be aware of” 
(Interview, June 15, 2017). Thomas’ acknowledgment of “politics” suggests his understanding 
that Brenda may be required to conform to practices in the learning environment that could 
hinder or prevent her academic success. As a result, he recognizes the need to get involved on his 
daughter’s behalf to improve the likelihood of her success.  
Likewise, when Kevin became aware that Princess was struggling in school and her 
grades were dropping, he conveyed to her the importance of academic excellence and gave her 
an opportunity to openly discuss what her challenges were. When he learned she was enrolled in 
an Advanced Placement curriculum and viewed her coursework as extremely difficult Kevin 
stated, “when she's having problems I would give her advice on what she needs to do in regard to 
speaking with her teachers” (Interview, June 16, 2017). Kevin’s decision to provide “advice” 
suggests his understanding that Princess’ communication with her teachers required his guidance 
and to ensure action would be taken to improve his daughter’s academic success. 
Badger Dad’s approach did not involve communicating with educators in Shining Star’s 
learning environment. Instead, he stated, “we've gone out and spent a ton of money on tutors” 
(Interview, June 25, 2017). Badger Dad’s decision illustrates his willingness to invest in Shining 
Star’s education by getting her the additional support she needs to improve her academic 
success.  
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In the examples provided by participants, their daughters’ challenges give teachers the 
chance to help or hinder the African American females’ learning experiences. Thomas and Kevin 
discussed their understanding that their daughters would require assistance in dealing with 
teachers and provided the necessary support. Badger Dad, did not indicate collaborating with 
teachers to address his daughters challenges. Instead, he opted to collaborate with outside 
sources to get his daughter the academic support she needed.  
 One of the greatest challenges a father may face is setting expectations for his adolescent 
daughter that are both realistic and attainable. Fathers can influence their daughters by providing 
the support they will need to meet and exceed his expectations. Setting expectations that 
daughters understand and then providing them the foundation to achieve the expectations is 
paramount. Participants conveyed their beliefs that they need to establish appropriate 
expectations for their daughters. When their daughters achieve the expectations, their daughters 
will cultivate a degree of confidence in their ability to meet and possibly exceed the expectations.  
The following sub-themes clarifying academic expectations, providing academic support, and 
maintaining lines of communication with educators is expanded from the data collected during 
the interviews. 
Sub-theme A. Clarifying academic expectations for their daughters  
Societal standards and norms may convey messages about academic expectations that 
serve to inform what African American fathers may see as being possible for their daughters’ 
academic journeys and their futures. The expectations fathers have for their daughters’ 
educational achievements may influence how their daughters view the academic journey.  It is 
important to assess the outlooks fathers have concerning their daughters’ academic experiences.  
Each participant expressed how he conveyed his academic expectations to his daughters. Thomas 
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demonstrated his expectations by helping his daughter navigate the educational arena as 
evidenced by “sometimes I have to teach her to operate within the system, find out what it is that 
the teacher is looking for and give them that.” (Interview, June 15, 2017).  Thomas’ clarification 
for Brenda conveys has high expectations for his daughter’s achievement as evidenced by his 
willingness to “teach” her how to navigate the educational system.   
Though Kevin is a non-residential father, he made it very clear that he prides himself on 
ensuring that Princess understands his view on education and his expectations for her 
academically. Kevin stated, “She has to be better than me. Hey, I've got a master’s so you know 
what that means. Anything less, you can't…there's no excuse that you can give me.” (Interview, 
June 16, 2017). Kevin’s conveyed expectations to Princess indicates that his academic 
accomplishments served as a guide when setting expectations for her.  Kevin conveyed an 
expectation that Princess must meet and exceed his academic accomplishments.   
Badger Dad expressed a strong belief of how his daughter’s current attitude towards 
school, despite his expectation is going to impact her future. He stated, “I would always say to 
her you're gonna look back and like when you look back on your high school years you're gonna 
be like I wasted it.” (Interview, June 25,2017). Badger Dad’s ideology that Shining Star has 
“wasted” her high school years aligns with theorists who posit that adolescence is a time of 
exploration and social engagement within the school setting and the time when girls assert 
themselves more to establish their identity in the world around them (cite supporting source).  
During this time, their decisions involve assessing the role their secondary education plays in 
their nonacademic life.   
Getting a better understanding of what is fueling Badger Dad’s daughter’s decision to 
“waste” her high school years and the impact this decision has on her current and future 
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academic performance requires exploring the positive or negative influences she may be 
experiencing.  The exploration, provides an opportunity for Badger Dad to take a closer look at 
his relationship with Shining Star and the academic expectations he has for her to gauge how 
both may be influencing her decision to “waste” away her time in high school. Taking a closer 
look of how his expectations were conveyed may ensure Shining Star is clear on the 
expectations, improve her outlook for her future and contribute to greater academic success.  
Sub-theme B. Helping daughter with homework/projects and academic support 
such as tutoring as needed 
Participants discussed their understanding of the importance of providing academic 
support for their daughters. They saw providing academic support via helping with homework 
and/or projects to influence their daughters’ academic trajectory. Each of the participants 
articulated that they saw value in providing support that would result in their daughters’ 
academic success. This acknowledgment by participants speaks volumes and serves as an 
introduction to the participants’ discussions concerning the ways they provide academic support 
for their daughters.  
The nature of the fathers’ willingness to assist their daughters with homework/projects 
and academic support such as tutoring when needed is affirmed in the interviews with the 
participants. Each of the participants expressed that their approach to helping their daughters was 
purposed to influence their daughters’ educational outcomes. Thomas’ perspective illustrates the 
proactive benefits he believes arise from providing familial support for his daughter. By design, 
his communication with his daughter sets the tone for her school engagement and positive 
educational outcomes. He expressed his belief that providing additional assistance, 
encouragement and input would be instrumental in his daughter’s academic success. Thomas 
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stated, “If we know early, then we can take corrective measures, get a tutor, you know, talk to 
the teacher to see if she can use math school help, that kind of thing” (Interview, June 15, 2017). 
Thomas’ position suggests that he recognizes that Brenda’s academic success is a collaborative 
effort requiring he and his wife’s vested interest as well as support from her educators that foster 
learning experiences that are conducive to improving academic outcomes.  
 Kevin’s approach to his daughter’s academic success is contingent upon developing a 
plan of action designed to improve his daughter’s academic self-efficacy. Kevin shared at one 
point that Princess advised him she was having difficulty with some of her classes. Kevin stated 
in response, “We're gonna have to put in strategies to ensure that you're successful” (Interview, 
June 16, 2017). His provision of strategic supports for his daughter helped her to remain on a 
path of academic success.   
In contrast, there were various times that Badger Dad spoke about his belief that Shining 
Star does not believe in herself. He questioned if a lack of self-esteem might be influencing her 
academic performance. To help his daughter with homework/projects and academic support such 
as tutoring as needed Badger Dad conveyed, “we've gone out and spent a ton of money on tutors 
and encouraged her to finish what you start and do the best that you can.” (Interview, June 25, 
2017). Additionally, he stated, “she has more talent and is not willing to challenge herself as 
much, and I don't know if she doesn't believe in herself or whatever that it is, I don't know what 
it is” (Interview, June 25, 2017).  
For Badger Dad, nurturing Shining Star’s ability to have a stronger sense of self may 
require his continuing to empower her to find comfort and sovereignty in being who she is. He is 
cognizant that there are factors in her life contributing to her lack of self-esteem.  This is an 
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opportunity for Badger Dad to continue in his efforts to boost Shining Star’s confidence and help 
her to improve her academic performance. 
Participants reported that they had candid discussions with their daughters about their 
homework, other academic needs and decisions. The candid discussions highlight the 
participants understanding of the significance of supporting their daughters via effective 
communication. Communicating effectively conveys affirming properties designed to improve 
the daughters’ self-efficacy and educational outcomes.  The participants’ conveyed their 
commitment to engaging in effective communication for the purpose of positively influencing 
the educational outcomes of their daughters.  Thomas conveyed a specific communication style 
with Brenda that clearly spelled out his academic expectations in the following statement:  
You strive for the A, but if it doesn't happen, we need to find out early. You need to let us 
know early what's going on. Don't come at the end of the semester, talking about “I've got 
such and such and we need to do something.” (Interview, June 15, 2017) 
Thomas clearly communicated his expectations to his daughter: “strive for the A” and “we need 
to find out early” if you are having academic difficulty.  Thomas’ approach to communication 
with is daughter is direct and supportive, and not without consequences.  He established an 
understanding that inhibited communication can lead to less than desirable academic outcomes 
for his daughter.   
Similar to Thomas, Kevin encouraged and expected his daughter to talk to him about her 
educational experiences. Kevin’s approach to helping Princess with homework/projects and 
academic support such as tutoring as needed was based on inquiry evidenced by him asking her, 
“What's going on with your grades? You're doing not as well as you can” (Interview, June 16, 
2017). Kevin’s decision to engage in dialogue with his daughter may be why she felt comfortable 
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sharing with him her academic stuggles. In turn, he was able to be deliberate in his efforts to help 
her academically.  
In contrast, Badger Dad has discussions with Shining Star in broader context which go 
beyond her academic life. His communication encourages her to consider her life based on the 
big picture. Badger dad’s communication style considers other factors that inform what other 
African American fathers may see as being possible for their daughters’ futures. Badger Dad 
indicates his belief that he does have the ability to impact Shining Star’s outlook for her future. 
Badger Dad stated:  
I always try to talk to them about finding what they're passionate about, what they love to 
do. I try to get them to understand that life is about following your passions, follow what 
you believe is the best thing for your life and the things that you wanna do. And if you 
can, then educate yourself too so that you can make a living for yourself because you 
have to do that. (Interview, June 25, 2017) 
Badger Dad finds value in open communication, believing that if his daughter is open and 
receptive to his message that she will be successful. Taking this approach may empower his 
daughter and strengthen her perspective concerning learning and opportunities for a brighter 
future.  
Participants also expressed that, in addition to making their expectations clear, they also 
understand the importance of allowing their daughters to have some autonomy concerning their 
academic experiences and educational outcomes.  Allowing their daughters to be autonomous 
may correlate to the daughters’ decision-making ability and how they make sense of their 
academic journey and possible educational outcomes.   
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Each of the participants expressed different perspectives concerning their daughters’ 
autonomy. Thomas stated, “I check in with her and make sure she has it (homework) done. If she 
has any questions, I'll jump in” (Interview, June 25, 2017). Thomas’ approach to giving Brenda 
autonomy highlights the significance of supporting her to enhance her academic performance. 
He does so in a way that conveys affirming properties of effective communication. In effect, 
Thomas offers Brenda autonomy with a safety net, as he is ready to “jump in” and help if she has 
any questions.  Additionally, doing so may foster her improved autonomy resulting in greater 
academic self-efficacy.    
 Kevin’s approach to giving Princess autonomy makes the connection between academic 
achievement, gender, and financial stability. His encouragement of his daughter’s autonomy was 
based on his belief that her post-secondary academic achievement and career interests will 
position her to graduate from college situated to attain greater autonomy. He told her, “You can 
make 70, 80 grand by the time you're 24 years old. You don't need a man to do anything for you” 
(Interview, June 16, 2017). Kevin’s encouragement may empower his daughter and thereby 
strengthen his influence on her understanding of the relationship between academics, career, and 
autonomy. 
Badger Dad’s approach to providing Shining Star autonomy is different from Thomas 
and Kevin’s. Badger Dad stated, “I'm not here to judge her on what she's doing or what she's not 
doing. I'm not gonna judge her. That’s not my job” (Interview, June 25, 2017). Badger Dad’s 
perspective gives space for his daughter to find her own way with the understanding that he will 
allow her to do so and develop into who she decides to be without judgment or criticism from 
him.  
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The degree of support fathers provide for their daughters may have a positive or negative 
impact that influences the daughters’ educational experiences and outcomes. Each of the 
participants agreed that their support is paramount to the academic success of their daughters. 
Thomas shared how he communicated his support to Brenda:  
I'll do what I can to support you in making it happen. We encourage and support the 
better grades. The lesser grades...we realize that it's a grading system and, you know, 
you're not always gonna get the A or B. (Interview, June 15, 2017) 
Thomas’ attitude concerning supporting Brenda implies his understanding that there may be 
times when he has to take preventative measures and/or directly intervene to identify barriers to 
her educational success. By doing so, he positions himself to influence and possibly improve his 
daughter’s academic experiences and educational outcomes.  
 As a non-resident father, Kevin challenges assumptions that his absence equates a lack of 
support.  Kevin is intentional about his efforts to have to positive influence on Princess’ 
educational outcomes. He informed Princess, “We're gonna have to put in strategies to ensure 
that you're successful. And whether that means me spending money and coming out there to 
ensure that to let you know that I support you” (Interview, June 16, 2017).  Kevin’s recognition 
of his daughter’s academic needs illuminates his understanding of the benefits of actively 
engaging with her.  He willing and able to spend money on academic support services as well as 
travel to support his daughter’s academic success. Paternal absence from the home does not have 
to equate disengagement from their daughters’ lives.  
 Similarly, Badger Dad described his support for his daughter’s academic pursuits. During 
the interview, Badger Dad made references to challenges and periodic disappointment he faced 
with Shining Star’s academic experiences. However, when asked about his efforts to support his 
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daughter in school, he stated, “I'm there for her whenever she needs me” (Interview, June 25, 
2017).  Badger Dad reiterates the importance of parenting in a way that assures Shining Star and 
others know that supporting his family is extremely important. He stated:  
I would say that she knows that I love her. She knows that I want the best for her. I mean 
anybody in my family knows that I want the best for her and for both of my children 
equally. But I think she would definitely say that, dad definitely wants the best for me. 
(interview, June 25, 2017) 
Badger Dad’s stance also suggests he recognizes that Shining Star has and will have needs that 
he is equipped and willing to help her with. Additionally, his expressed support and desire for 
“the best for his daughter” suggests that he is committed to addressing her varying needs which 
may influence her educational experiences.  
Sub-theme C. Maintaining lines of communication with school teachers and 
guidance counselors 
 Based on the emerging themes in this study, participants recognized the importance of 
making sure school personnel are aware that they are concerned about the academic wellbeing of 
their daughters. Participants acknowledged that they are purposeful and intentional in 
maintaining lines of communication to better ensure positive outcomes. Two of the participants 
provided narratives on how they remain actively involved by maintaining lines of 
communication with school teachers and guidance counselors. 
 Thomas’ perspective concerning family engagement within the learning environment 
involved different approaches. He stated:  
I've been on the PTA, I've served as treasurer for the PTA. I have had conversations with 
teachers, some not so pleasant, with guidance counselors, some not so pleasant. By the 
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way, my wife's a guidance counselor, so she knows how to navigate. (Interview, June 15, 
2017) 
Thomas’ choice of the word “navigate” suggests he recognizes that in order for his daughter to 
have a robust learning experience, she may need assistance in addressing the challenges 
presented within the learning environment.  
 While Kevin did not speak directly to his daughter’s teachers, he coached her in how to 
speak with her teachers about her academic difficulties. Kevin remains diligent in ensuring this is 
not the case in Princess’ academic experiences. Kevin stated, “When she's having problems, I 
would give her advice on what she needs to do regarding speaking with her teachers” (Interview, 
June 16, 2017).  By helping his daughter learn to seek help from her teachers, he also taught her 
about the importance of communication and problem-solving.  Such skills are transferable to 
other academic settings, such as college, where students need to be independent advocates for 
their learning.  Though Thomas and Kevin’s approach to dealing with educators is different, 
comparably, each of their approaches is founded upon their recognizing their daughters require 
assistance in “navigating” the learning environment.  
In contrast, the remaining participant did not elaborate on engaging in any form of 
communication with teachers or counselors since his daughter entered high school, but rather 
held his daughter solely accountable for her academic experiences. He stated:  
The last couple of years of high school she didn't do as well as I had envisioned for her. 
And I would just shake my head and be like, hey, you know like…you know, you kinda 
playing...you're playing with…you know, you're not really maximizing your potential 
here.” (Interview, June 25, 2017) 
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Badger Dad’s frustration is evident in this narrative.  He resorted to “shaking his head” at the 
realization that his daughter did not live up to her potential during her last couple of years in 
school.  Consequently, it may prove beneficial for Badger Dad to investigate the challenges his 
daughter is facing that may have contributed to her lackluster academic performance.  However, 
Badger Dad did not describe efforts to speak with Shining Star’s teachers, or coaching Shining 
Star to do so. 
Academic achievement is a collaborative effort requiring a vested interest and abundant 
levels of support to foster environments conducive to providing rich learning experiences for all 
students.  Providing enriching learning experiences requires attentiveness to the specific needs of 
the students.  Understanding the relationship dynamic between parents (i.e. fathers) and 
educators is paramount to understanding the influence of these relationships on the daughters’ 
educational experiences and outcomes.  
Theme #2 The influence of father-mother relationship harmony and co-parenting on the 
father’s ability to remain involved in his daughter’s life. 
 Father-mother relationship harmony or discord can influence co-parenting and the quality 
of the father’s involvement. Additionally, the quality of the parents’ relationship may influence 
the daughter’s behavior including her performance in school.  As a reminder, two participants 
were residential involved fathers and one participant was a non-residential involved father. Yet, 
each of the three participants shared virtually identical perspectives concerning the influence of 
the father-mother relationship harmony and the ability to co-parent on their ability to remain 
involved in their daughter’s lives. Understanding parental relationship harmony or discord can 
provide greater insight on the influence of the father on the educational experiences and 
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outcomes of their daughters. Thomas, a residential involved father, discussed his co-parenting 
relationship with his wife (the mother of his children) as: 
We are a team. My wife and I are not gonna publicly disagree with each other. We 
disagree when we go to the room and we have our disagreements, but when we come out, 
the kids hear one word, and that is just the word that we've agreed to. A lot of the times 
it's her word, because I give my word up and whatever. You know? She's much smarter 
than I am, and I know how to get along. (Interview, June 15, 2017) 
Thomas’ perspective proposes that he and his wife recognize the importance of a harmonious co-
parenting relationship and how it may influence their children. Thomas’ explanation concerning 
periodic discord and shielding their children from their disagreements also implies his 
understanding and sensitivity that demonstrating discord in front of their children could 
potentially have an adverse effect. When Thomas stated, “I give my word up”, this illustrates his 
attempt to achieve and maintain harmony with his wife.   
During the ebb and flow of emotions within the parents’ relationship is when harmony is 
intensified or lengthy discord may arise.  Kevin recounted the relationship discord he 
experienced with Princess’ mother for the duration of her pregnancy with his daughter. He 
stated, “When her mother was pregnant with her, me and her mother was at odds. And I, at one 
point in time, was sort of upset that she was literally pregnant with her” (Interview, June 16, 
2017).  Kevin discussed when the change occurred that influenced a shift in his feelings resulting 
in a more harmonious relationship with Princess’ mother. He shared a story of when Princess 
was an infant and was having a crying spell. He said, “She was just crying and crying and crying, 
and I was like, ‘Be quiet girl,’ and she literally as an infant just responded to my voice.”   
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Kevin acknowledged that though things did not work out between him and Princess’ 
mother, he believes it is extremely beneficial for the well-being of his children to ensure he and 
their mother are able to co-parent and remain “on the same page.”  He shared that he has let his 
daughter know in very clear terms that “I'm gonna support what she's (the mother) saying.”  
Similar to Thomas, Kevin supports and endorses what Princess’ mother says.  His support of his 
daughter’s mother is illustrative of their efforts co-parent Princess.  Despite his physical absence, 
and the former discord, Kevin maintains a positive attitude where his daughter’s mother is 
concerned as evidenced by stating, “She's done a great job at raising them” (Interview, June 16, 
2017).  As a non-resident father, Kevin’s experience with relationship discord and harmony with 
Princess’ mother suggests that despite a father’s living arrangements, understanding how the co-
parenting relationship with their daughter’s mother may be influencing their daughter’s academic 
trajectory is paramount to the daughters’ success. 
 Much like Thomas and Kevin, Badger Dad’s view of harmony, discord and co-parenting 
is grounded in he and his wife’s commitment to doing what is in the best interest of their 
children.  Concerning managing relationship harmony and discord, Badger Dad expressed an us 
(he and his wife) versus them (the children) perspective that influences how they co-parent. 
Badger Dad stated, “Our relationship has been really good. Raising the kids has been all about 
trying to edify each other and remembering that it's the two of us first and then them” (Interview, 
June 25, 2017).  Badger Dad expressed his approach to relationship discord differently than 
Thomas and Kevin. Badger Dad does not view relationship discord as a bad thing but more of a 
teachable moment for his children. He stated:  
My wife and I used to talk about not fighting in front of the kids. I would say I don't 
necessarily see it as fighting in front of them. I see it as we come from different points of 
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view. We have to be able to communicate that to one another. It doesn't necessarily mean 
I'm screaming at you or your screaming at me, we could just disagree. I think that having 
a child see that firsthand is important. (Interview, June 25, 2017) 
Though Badger Dad and his wife remain committed to presenting to their children as 
allies, he also acknowledges the challenges associated with the different perspectives he and his 
wife bring to the table that influences how they co-parent:  
I would tell my wife all the time we can never let them in between our relationship. It is 
us first and then them. Now has it always worked out that way? No, because we're 
different. Men and women visualize the world differently, and we handle things 
differently. I see my wife and the way that she handles things with my daughter and I 
may say to my wife I don't think you should do it that way. But I'm not going to stop it 
from occurring that way because the way she is with her mom right now is a critical point 
of where she needs to be with her mom. (Interview, June 25, 2017) 
The influence of father-mother relationship harmony and co-parenting on Badger Dad’s ability to 
remain involved also appears to be fluid. His decision to “not stop it (how his wife parents) from 
occurring” indicates a deeper understanding of where he stands with his wife and how it may 
influence his relationship with his daughter. Badger Dad’s flexibility in his approach to how he 
allows managing harmony and discord to influence his involvement suggests his giving space for 
his daughter to see life from both her parents’ perspective.  
 Participants’ descriptions of their relationships with their daughters’ mothers expressed 
terms of endearment, feelings of adoration, appreciation, respect and honor. Thomas and Badger 
Dad made comparison between their daughters and their daughter’s mothers; Kevin did not make 
such a comparison. Both Thomas and Badger Dad indicated that their daughters possessed some 
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of their mother’s characteristics and personality traits. Each of the participants affirmed that 
having a harmonious relationship with their daughter’s mother had a positive influence on their 
relationship with their daughters.  
 Participants’ perceived influence is further evidenced in their expressed belief that they 
are responsible for setting good examples for their daughters’ interactions with men and other 
members of society.  The participants expressed their belief that their involvement in their 
daughters’ lives is a vital component in the wellbeing of their daughters. Each participant 
acknowledged his understanding that it is his responsibility to support his daughter's 
development and reduce the opportunity for dysfunction based upon the example they set. 
Thomas’ interview illuminated a belief system that implies that his relationship with 
Brenda is impacted by his willingness to live a life of honor and morality, shunning duplicity and 
taking responsibility for his own human fallacies and imperfections. As a result, his behavior 
provides Brenda with a pragmatic and encouraging example of how to properly function in 
society:  
For my daughter, I'm teaching her what manhood looks like so she will know how to 
engage men in society and who to allow in her space. Based on how her father treated 
her, how her father treated her mother, how her father treated other women that she 
knows and how her father engages in the world and does things in the world. (Thomas, 
interview, June 15, 2017) 
Thomas’ narrative indicates his belief that it is important for him to be a role model for his 
daughter. His statements indicate that he believes that demonstrating positive behaviors for 
Brenda within his household and society can have a positive impact on her life especially in her 
interactions with men. Additionally, how he views his conduct, insinuates he can influence 
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whether she develops healthy relationships with others. Thomas’ narrative also implies that how 
he approaches life will serve as an example for Brenda to ultimately shape her own life.  
Kevin, the non-residential participant expressed his belief that his ability to connect with 
his daughter and be an example for her of how a man should treat her is significant to her 
wellbeing:  
I love on her. I hug her. I kiss her. I tell her she's beautiful. I tell her she's smart. I tell her 
and teach her things because I don't want a man to ever try to fill a void that I should 
have. (Interview, June 16, 2017) 
Kevin’s narrative suggests his belief that his direct involvement and encouragement of Princess 
will help diminish her ability to enter unhealthy relationships with men. Additionally, his 
willingness to provide positive affirmations indicate a desire to boost her self-confidence. 
Furthermore, the verbal encouragement, being consistently present in her life, staying attentive to 
her, keeping lines of communication open and taking an active interest in her strengthens their 
relationship. Moreover, Kevin’s approach may influence the type of men that Princess will 
interact with. His narrative indicates his desire to be a role model in Princess’ life so that she 
maintains positive interactions with men. Kevin’s decision to shower his daughter with love, 
respect and adoration despite his non-residential status is an indicator of his belief that Princess 
will view his example as the standard by which her relationships with men are governed.  
Adolescence is a time when daughters become burdened with complex issues. These 
issues may result in a positive or negative impact on the father-daughter dyad. As a result, fathers 
may struggle relating to their daughters and find themselves longing for ways to connect with 
her. A positive connection would reflect a trusting relationship where daughters feel comfortable 
having a dialogue with their fathers about their lives. In contrast, a negative impact may require 
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fathers to remain diligent in developing a supportive relationship, giving love and 
encouragement to her as she continues to develop into who she wants to be and decides where 
she desires to go in life.  Badger Dad’s narrative indicates that he and Shining Star have a 
relationship however, the following statement insituates that he may be longing for a closer 
father-daughter relationship:   
I'd like for a time to come for us to be close and talk about things about life. She's at the 
beginning of this stage and hopefully, she can take a lesson from me to help her instead 
of having to go full circle around something. I definitely want us to be friends. 
(Interview, June 25, 2017) 
Badger Dad’s narrative illuminates some degree of perceived disconnect between him and 
Shining Star that he would like to see improve. His interest in improving the quality of their 
relationship also indicates his unwillingness to disengage or abandon Shining Star. It is apparent 
from his reference to “friendship”, that he desires to be someone with whom she feels 
comfortable talking to about any number of things she may face in life. His expressed interest in 
wanting her to learn from him also suggests he wants to guide her through important life 
challenges.  
Theme #3 The cultural value of spirituality serving as a driving force guiding how the 
fathers parent their daughters 
Train up a child in the way he should go, and when he is old he will not depart from it. 
(Proverbs 22:6) 
And you, fathers, do not provoke your children to wrath, but bring them up in the training 
and admonition of the Lord. (Ephesians 6:4) 
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Thomas and Kevin explicitly discussed their spiritual beliefs and the role that spirituality 
plays in how they parent their daugthers. In contrast, Badger Dad did not make specific 
references to spirituality as a driving force in how he parents his daughter.  
Thomas conveyed that not only is he actively involved in ministry, but from a familial 
perspective acknowledged the role spirituality plays in their lives. Thomas stated:  
My wife and I are people of faith. You know, we believe that God is in control and God 
gives us opportunities to participate in the great things that God is doing. So that has 
shaped who we are and I think hopefully that'll shape who my kids become as well. 
(Interview, June 15, 2017) 
Thomas’ spiritual beliefs and yielding to a being he deems greater than himself illustrate a 
degree of humility that may empower Brenda. In life, it is understood that everything may not go 
as the individual plans. However, the foundation of spiritual obedience that governs Thomas and 
his wife’s lives and how they parent suggests he believes there are great rewards that can benefit 
his children. Thus, he remains dedicated to making spiritual deposits into Brenda’s life that he 
believes will equip her to achieve great success in life.  
 Comparable to Thomas, spirituality is the primary principle that governs Kevin’s 
household and is the driving force for how he parents Princess. Kevin stated, “One of my beliefs 
is that in this house we will serve the Lord” (Interview, June 16, 2017). Kevin expressed the 
importance of being an outstanding father that his children could love, respect and like. Kevin 
went on to state, “I didn't have the best example as a father myself. My objective when I had 
children, I made one simple statement, and my statement was that I was gonna do everything the 
opposite of what my dad did” (Interview, June 16, 2017). Kevin’s narrative specifically where 
his own father is concerned, implies that his embrace of a supreme being to emulate in parenting 
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was instrumental in his decision to allow spirituality to govern how he runs his household and 
parent Princess and her siblings.  
 Thomas and Kevin spoke specifically about how their spirituality serves as a guide for 
how they parent their daughters. Thomas stated: 
I believe that God calls all of us. God doesn't call us all to ministry, but God calls us all to 
something. So, my challenge or my appeal to her and to my wife and I, as the parents, to 
help her discover this is to attune her ears to hear the calling from God. He'll call her. She 
has a particular calling from God. (Interview, June 15, 2017) 
Thomas’ belief and embrace that God has a call on Brenda’s life creates an atmosphere that 
conveys love and acceptance of what he believes to be her life’s purpose. Should Brenda agree 
and embrace her father’s spiritual beliefs, her own faith may serve to empower her.  
 Kevin’s narrative implies that his spiritual convictions set the tone for his ability to be an 
appropriate example to Princess based upon how he lives his life. He stated, “so basically, I have 
to influence so if I'm going to church, my household is going to church” (Interview, June 16, 
2017). Kevin’s belief that he has to “influence” suggests that he may see how he lives his life as 
an example to Princess and her siblings of what appropriate parental conduct should embody. As 
a result, Kevin’s example to Princess may not only influence her but encourage and empower 
her.  
Sub-theme A. Fathers reported spirituality serves as a guide for how they govern 
themselves  
Each of the participants conveyed their belief that their lives serve as role models for 
their daughters. Thomas and Kevin specifically expressed spirituality as a guide for how they 
govern themselves, whereas Badger Dad discussed some spiritual influences but described more 
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of a life philosophy. Additionally, they each expressed a desire that how they live their lives 
would be instrumental in how their daughters learn to function in the world around them. 
Thomas stated:  
For my daughter, I'm also teaching her what manhood looks like so she will know how to 
engage men in society, who to allow in her space that is a man based on how her father 
treated her, how her father treated her mother, how her father treated other women that 
she knows and how her father engages in the world and does things in the world. So 
when she see's someone who's totally contradictory to most of what I've done - I haven't 
done everything right - but to most of what I have done, she can say, "No, that's not 
anything that I would want to be around.” (Interview, June 15, 2017) 
Thomas’ narrative suggests that he recognizes the importance of allowing his conduct to be the 
example he wants Brenda to follow. Thus, he strives to create a solid and positive prototype for 
her to compare and judge others. It is not to suggest that Brenda will only interact with 
individuals who embody her father’s characteristics but that she has a starting point to help her 
sift through those who may not be positive additions to her life’s journey.  
Kevin’s narrative described how spirituality serves as a guide for how he governs 
himself. Despite Kevin’s clear spiritual convictions, he stated: “I realized the curse in God giving 
me the ability to have a good work ethic. Having a good work ethic took away from times in 
which I should have been spending with my kids” (Interview, June 16, 2017). Kevin refers to his 
work ethic as a “curse.”  He has experienced a quagmire in striking a balance between 
financially providing for his children and being fully present as much as he would like for his 
children. Kevin’s dilemma illuminates the various barriers that many African American fathers 
face regardless of their residential status.   
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 In contrast to the professed Christian faith of Thomas and Kevin, Badger Dad’s 
commitment to governing himself is grounded in a belief system that suggests leading by 
example. He recognizes that how he conducts himself could influence Shining Star drastically. 
Thus, he prides himself on engaging in behaviors that illustrate high regard for one’s self and 
others. Badger Dad stated his life philosophy as:  
Be the example of what you can achieve when you set your mind to it. There's only one 
thing that I really can control which is my actions toward, you know, my wife, or my 
spouse, or my daughter on what they see and how they...am I a person that does the 
things that I say that I'm gonna do, in my personal life and treats people with respect. 
(Interview, June 25, 2017) 
Badger Dad’s philosophy indicates that he takes his responsibility for the example he sets for 
Shining Star seriously. Badger Dad sees his achievements and mistakes in life serving as guides 
to Shining Star should she decide to follow his lead. Badger Dad’s narrative indicates that he 
possesses self-control.  He is a man of his word, and a man who treats people with respect. It is 
his belief that he can lead Shining Star in the same direction he has headed. Thus, setting a good 
example for her through his own life. 
Results and Interpretations 
In this section, study results will be presented as a discussion of themes and sub-themes 
emerging from the findings, and interpretations will be provided based on what the researcher 
believes the results mean. Analysis of the qualitative data derived from interviews with three 
involved African American fathers – two residential and one non-residential – yielded four major 
findings:  
a) Despite residential status, each participant had a clear definition of involvement. 
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b) Participants see the quality of the father-mother relationship as an asset that 
strengthens their ability to remain actively involved in their daughters’ lives. 
c) Participants rely on their spirituality in their childrearing practices.  
d) Improving academic experiences and educational outcomes for girls of color requires a 
collaborative effort.  
This section presents how the findings of this dissertation substantiate, contest, and expand 
research on African American father involvement, and fatherhood in general.  
A Clear Definition of Involvement 
The interview data illuminated the participants’ behavioral and academic expectations for 
their daughters. Expectations and means of communicating those expectations varied among 
participants. Residential status did not appear to contribute to the expectations fathers had for 
their daughters’ academic behavior.  Each of the participants reported being actively involved 
and conveyed their expectations for their daughters academically.   
It is clear given the data collected, that the participants each see the value in education for 
their daughters. The differences emerge in how they view the educational system coupled with 
the best way for their daughters to navigate through the system to achieve successful educational 
outcomes. The significance of the father’s perceived influence of involvement on their 
daughter’s academic experiences was reverberated throughout the interviews. This 
acknowledgment by participants speaks volumes and suggests that their adolescent daughters 
welcome their father’s willingness to provide homework assistance or to speak to a teacher 
influenced the likelihood of his fulfilling the request to be involved.  
 One of the considerations entering this study was that participants would each have their 
own unique definition of involvement based on their life experiences. Each of the participants 
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provided comparable yet varying definitions of involvement though each considered themselves 
actively involved based on their father-daughter relationship dynamic. Studies found that despite 
historical negative stereotypes, fathers want to be actively involved in the lives of their children 
and their children find value in the positive active involvement of their fathers (Block, et al., 
2014; Jeynes, 2015).  The consensus throughout research though limited is that secure-positive 
father-daughter relationships yield positive results despite residential status. The father-daughter 
dyads illustrated by each participant supports the research.  
 Each of the participants clearly articulated that they instilled in their daughters the 
importance of education and the ways education could improve the quality of their lives. These 
fathers were each passionate about education and required their daughters’ best academic effort. 
Their degrees of involvement coupled with their expectations align with American’s Promise 
Alliance, the group founded by former Secretary of State Colin Powell. America’s Promise has 
answered the call to action with aggressive targets to improve educational outcomes and bridge 
achievement gaps between ethnic minorities and their Caucasian peers. Supporters believe in 
order to achieve such aggressive goals, “There will have to be a focus on the social and 
emotional learning needs of students, as well as stronger parent engagement [emphasis added]” 
(Foster, 2014, p. 21). The participants take their involvement to heart and recognize their 
willingness to remain actively involved does have the ability to influence their daughters’ 
academic experiences and educational outcomes.  
Kevin’s active involvement as the non-residential father refutes many of the negative 
stereotypes African American fathers are labeled with because of their physical absence from the 
lives of their children. Considering the varying reasons for paternal absence, it is reasonable to 
assume that causality for absence may or may not influence the daughters’ perception of their 
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fathers or her academic performance. In Kevin’s case, based upon his narratives, his physical 
absence from the home has not adversely influenced his daughter’s academic journey. 
Additionally, Kevin’s active involvement with his daughter and his description of the health and 
strength of their relationship may also refute findings by Krampe and Newton (2012) who 
examined the role of paternal absence in historical and present context and found:  
Participants whose parents did not live together when they were younger paint a very 
different picture of their paternal relationships. Their physical relationship with their male 
parent is especially lacking, and not surprisingly, they report a relatively low level of 
maternal support for their paternal bond.  Adult daughters of nonresident fathers are 
much less likely to describe their fathers as involved with them. (p. 793) 
The assumptions underlying the influence of the residential status of African American fathers 
on their daughters’ educational experiences and academic outcomes was clarified and 
explored within the context of father-mother relationship quality. Each of the participants 
highlighted how important relationship harmony and co-parenting was to their ability to remain 
actively involved in their daughters’ lives in and outside of the learning environment.  
Father-Mother Relationship Quality 
 Gaining a better understanding of parental relationship harmony or discord can provide 
greater insight on the relationship’s influence on the educational experiences and outcomes of 
their daughters.  Fortunately, all parenting relationships are not disharmonious or dysfunctional. 
Parents have many living arrangements and despite those arrangements, they understand the 
influence their relationship harmony can have on their daughters. Such was the case with each of 
the participants. Their narratives suggest that not only do they welcome harmonious relationships 
with the mothers of their daughters, they need them to ensure their daughter’s positive academic 
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experiences and educational outcomes. Each demonstrated their understanding of childrearing 
being a joint effort that requires mutual support and agreement of what is in the best interest for 
their daughters.  
 Emphasis was placed upon the importance of effective communication to maintain 
harmony. Thomas and Badger Dad discussed their marital relationships within the context of 
their involvement as a normative commitment to marriage and gainful employment. They both 
discussed how based on their employment responsibilities, having the support of their spouses 
concerning their daughters and her siblings was a critical component to their ability to remain 
actively involved. Knowing they could count on their wives to hold down the fort took pressure 
off of them concerning their daughters’ needs. In contrast, due to Kevin’s distance from his 
daughter he understood there may be times that maintaining relationship harmony would require 
him to fly to where his daughter and her mother lived in order to address matters requiring his 
physical presence. For Kevin, his physical absence made it that much more important for 
relationship harmony to be a priority.   
 The level of commitment each of the participants demonstrated concerning relationship 
harmony suggest they understood relationship patterns that may govern successful outcomes for 
their daughters. Additionally, it also is an indication that they want their daughters to see 
appropriate examples of how men should treat women. Clearly, none of them want to subject 
their daughters to father-mother relationship conflict.  
 This finding on father-mother relationship quality corroborates the existing literature 
(Gonzalez, Jones, & Parent, 2014).  Consistent with Bronfenbrenner’s Bioecological Systems 
Theory, this finding demonstrates that the fathers’ perception that their relationship with their 
daughter’s mothers positively influenced their relationships with their daughters.  Gonzalez, 
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Jones, and Parent (2014) found that “coparent involvement is associated with youth adjustment 
in ways that are similar to our more established understanding of maternal involvement” (p. 43). 
Spirituality  
 Hayes (2013) posited that the public-school system across the country does not permit 
African American girls to access a major sources of support: the ability to openly express their 
spirituality.  For many African American girls, their family-wide strength is grounded in their 
faith and spiruality (Hayes, 2013).  In particular, Hayes (2013) discussed the significant role of 
women of color in establishing values and development for upcoming generations rooted in 
spirituality that fosters strength in African American females. This study’s participants did not 
convey their awareness of the aforementioned, however, Thomas and Kevin made it 
painstakingly clear that their lives are governed based upon their spiritual beliefs. Though 
Badger Dad did not specifically acknowledge a spiritual foundation for his parenting philosophy, 
he did convey a belief system that is rooted in treating others properly and believing in yourself.  
The participants’ embrace of spirituality from a systemic point of view may enlighten 
educators to the familial influences concerning the role of spirituality in the girls’ lives. Thus, the 
participants instilling spiritual values in their daughters may serve as a resource to improve the 
daughters’ academic self-efficacy (Allen & Marshall, 2010).  Thomas and Kevin clearly espouse 
to Christianity, while Badger Dad may have some Christian influences but he describes more of 
a life philosophy. Despite the differences, each participant expressed values including integrity, 
self-acceptance, discipline, intimacy, teaching, encouragement, and self-confidence. It is this 
value system that sits at the foundation of their lives and impacts how they parent their 
daughters.  
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Throughout this study, the importance of the role of African American fathers in the lives 
of their daughters was explored. The participants’ spiritual beliefs support Letiecq (2007) who 
found that fathers who identified as more spiritual were more proactively engaged in the lives of 
their children.  Not only did these fathers identify as spiritual, they held their spirituality in such 
high regard that they wanted their daughters to emulate their beliefs to improve the quality of 
their lives. Spirituality coupled with collaboration is an optimal and solution-focused approach to 
strengthen father-daughter dyads and increase father involvement.  
Collaboration 
 For collaborative efforts to be effective, it is up to parents and educators to understand the 
needs of their students to better engage them in the learning process. Education research 
indicates “that most adults, adolescents, and children learn best by experiencing a blend of 
activities that promote the three learning domains: cognitive, affective, and behavioral” (National 
Highway Institute-Federal Highway Administration, p. 1).  This approach requires 
implementation of systems and measures that improve and sustain the learning environment 
(Coffey & Horner, 2012) for these young women.   
In a study conducted by Wang, Hill, and Hofkens (2014) parental engagement that 
conveys a commitment to their daughters’ educational success, experiences and objectives was 
shown to help to strengthen the daughter’s sense of self and provided meaning to their efforts.  
Each of the participants shared that they engaged in dialogue with their daughters concerning her 
academic needs. This stance aligns with Wang, Hill, and Hofkens’ (2014) additional findings 
which determined adolescents are developmentally equipped to accept this kind of contribution.  
Accepting this level of contribution also opens the door for greater collaboration between 
educational support staff and parents (Kim, 2014). The parents’ and their daughters’ ability to 
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communicate effectively with educators without discord is equally paramount to the daughters’ 
success as indicated by Thomas and Kevin.   
Summary 
Throughout this chapter, data was presented in the form of findings to show how African 
American fathers perceived their influence on their daughters’ academic experiences and 
educational outcomes.  The participant’s narratives were divided into three major themes that 
emerged:  a) the father’s interpretation of his ability and availability to influence his daughter’s 
academic experiences and educational outcomes; b) the influence of father-mother relationship 
harmony and co-parenting on the fathers’ ability to remain involved in their daughters’ lives; and 
c) the cultural value of spirituality serving as a driving force guiding how the fathers parent their 
daughters. Data was also presented on factors that may influence the father’s involvement with 
his daughter.  This data was also further broken down into sub-themes including academic 
expectations, academic support, communication with educators and spirituality. 
In the interpretation of the results there were components of this study that substantiate, 
contest and expand the literature on African American father involvement, and on the perceived 
influences of African American fathers on their daughters’ academic experiences and 
educational outcomes. 
Findings from this study contribute to the portrayal of African American fathers in the 
research literature.  Participants discussed their relationships with their daughters in terms of 
their original unique experiences.  Findings substantiated the literature which states that there are 
African American fathers who are actively involved in the lives of their daughters despite 
residential status (Murray & Hwang, 2015).  Findings also contested the literature which states 
that non-resident fathers are disengaged (Ransaw, 2014; Roy, 2006), and have strained 
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relationships with their daughters resulting in poor educational outcomes (Abel, 2012). 
Additionally, findings could expand the literature by addressing the strategies participants 
employed to ensure they were positively influencing their daughters’ academic trajectory (Baker, 
2015; Ransaw, 2014).  Finally, based on each participant’s unique parenting style findings show 
that the authentic father-daughter relationship dynamic is not one of control, but of love, support, 
guidance and direction. Each participant respected his daughter and accepted the responsibility 
of nurturing her academic success. They each expressed their commitment to enhancing their 
relationship with their daughters, rather than becoming uninvolved. Each of the participants 
acknowledged that they had watched how someone else parented and referenced that example to 
engage the learning and growth process in their relationships with their daughters. 
Chapter 5: Conclusions and Recommendations 
Introduction 
 This study provided a glimpse into how African American fathers perceive their 
influence on their daughters’ academic experiences and educational outcomes.  It also provides 
data on how African American fathers perceive the influence of factors (environmental, personal, 
social, professional) on their involvement with their daughters.  Each father reported his daughter 
having at least a 3.0 grade point average and experiencing academic success. The residential 
status of the father coupled with the academic success of the daughters provides implications that 
the degree of involvement rather than residential status of the father may be of greater influence 
on the daughter’s academic trajectory.  
  Research on African American father involvement and father-daughter dyads’ influence 
on the daughters’ academic trajectory is deficient. The research broadly ignores father 
involvement and influence as a variable and fails to thoroughly explore the reasons that fathers’ 
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degrees of involvement may have impactful influence positively or negatively on his daughter’s 
academic experiences and educational outcomes.  As such, scholars observed there is a great 
need for systemic research, because of its abililty to illuminate the importance of the role of 
father involvement (Block et al., 2014; Julion, Breitenstein, & Waddell, 2012; Ransaw, 2014).  
  Improving educational outcomes for African American adolescent girls requires defining 
the varying levels of influence father involvement and the father-daughter relationship may have 
on the academic trajectory of the daughters.  Thus, this study was conducted using a 
phenomenological exploratory approach. The study explored the phenomenon of African 
American fathers’ perceived influences on their daughter’s academic experiences and 
educational outcomes.   
  Through this research, the researcher identified the perceived influences African 
American fathers have concerning their daughter’s academic journey including her academic 
performance, graduating from high school, and her pursuit of post-secondary education. The 
study was designed to collect data via in depth interviews with African American fathers who 
have experienced this phenomenon. The following research questions, qualitative in nature, 
guided this study:  
1. How do African American fathers perceive their influence on their daughters’ academic 
experiences and educational outcomes?  
2. How do African American fathers perceive the influence of certain factors 
(environmental, personal, social, professional) in their involvement with their daughters? 
a. How do residential African American fathers perceive the influence of the father-
mother relationship quality on the father-daughter relationship?  
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b. How do non-residential African American fathers perceive the influence of the 
father-mother relationship quality on the father-daughter relationship?  
 The findings of this study complement both the author’s epistemological view of father 
involvement through the constructivist lens and the relevant literature as presented in Chapter 2.  
Bronfenbrenner’s Ecological Systems theory mirrors the major tenets of the constructivist theory 
of learning whereas in the case of this study, fathers actively construct their own knowledge and 
meaning from their experiences which influences how they parent their daughters. The study 
findings supported the constructivist view as participants conveyed their understanding of 
engaging in the utilization of strategies designed to help alleviate barriers to their involvement in 
their daughter’s lives and strengthening the father-daughter dyad.  
Consistent with previous research (Coles, 2009; Darensbourg & Blake, 2014; Ransaw, 
2014), this study found that African American fathers are committed to being more involved in 
the lives of their daughters and understand the importance of establishing and sustaining strong 
relationships with them. This study also evidenced that African American fathers’ attitudes and 
beliefs concerning parenting their daughters and their degree of involvment can be a cornerstone 
in the positive academic experiences and educational outcomes of their adolescent daughters 
( Doyle et al., 2015; Epstein et al., 2009; Henderson & Mapp, 2002; Julion, Breitenstein, & 
Waddell, 2012; Roy & Dyson, 2010). Per this study’s findings, increasing the active involvement 
of biological fathers despite residential status, may contribute to improved educational 
experiences and academic outcomes for African American adolescent girls.  
The findings of this study will serve to provide a greater understanding of the need for the 
development of culturally sensitive intervention and prevention support services. Service design 
should address the barriers African American fathers face that impede their ability to remain 
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actively and consistently involved in the lives of their adolescent daughters. Additionally, greater 
understanding can be gained concerning the impact of research within social sciences and 
education on the influence of father involvement on the daughter’s academic trajectory. The 
conclusions in the next section offer responses to the research questions that framed the study. 
Conclusions 
Drawing from the evidence presented in Chapter 4, conclusions to the four research 
questions are presented. 
Research Question 1: How do African American fathers perceive their influence on their 
daughters’ academic experiences and outcomes?  
African American fathers participating in this study ranged in their perceived influence 
on their daughters’ academic experiences and outcomes. As part of the pre-interview 
demographic survey, participants indicated how they had been involved in their daughter’s 
education before and after the 9th grade. Prior to the 9th grade, the fathers’ involvement primarily 
included attending parent-teacher conferences, attending extracurricular activities, helping with 
homework/projects and volunteering at the school. Since the 9th grade, participants indicated 
they remained involved by attending parent-teacher conferences and helping with homework on 
an as needed basis but none of the participants indicated they continued to serve at their 
daughter’s school in a voluntary capacity.  
Participants conveyed the shift in degree of involvement since their daughters entered 9th 
grade was due in part to the father-daughter relationship dynamic changing because of their 
daughters maturing and seeking greater degrees of autonomy. The study showed that fathers 
were aware of their daughter’s needs for autonomy but they were committed to remaining 
supportive and encouraging to their daughter’s growth and development. Participants created a 
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space for their daughters to find comfort in communicating their needs. Additionally, participants 
varied in their communication styles but indicated their belief that their style worked based on 
the respective relationship dynamic within their immediate environment.  
Bronfenbrenner’s Ecological Systems Theory defines the microsystem as the immediate 
environment the fathers and their girls live in. Their family, friends, classmates, teachers, 
neighbors and other people who have direct contact with them are included in the microsystem. 
The microsystem is the setting in which they have direct social interactions with the referenced 
individuals. Participants indicated their awareness that interactions with their daughters changed 
once their daughters entered high school.  
The dichotomy between the father-daughter relationship dynamic and the adolescent 
daughter’s need for greater autonomy can be extremely difficult to navigate. A father’s 
involvement in his daughter’s life is a crucial ingredient to her development which can influence 
her academic journey. Many scholars contend that the quality of the parent-child relationship, 
family structure, and larger social systems including school and community each impacts the 
developmental outcomes of the child (Dotterer, Lowe, & McHale, 2013; Henderson & Mapp, 
2002; Sanchez, Lambert, & Cooley-Strickland, 2013).  Thus, strengthening family bonds 
particularly the father-daughter relationship, can improve educational outcomes of the African 
American daughter (Akers, Yonas, Burke, & Chang, 2011).  In addition, it is suggested that the 
girls’ lives are impacted positively or negatively because of relationship quality with their 
parents (i.e. their father) and may result in adverse effects on educational experiences and 
outcomes if relationship quality is poor.  
Despite the challenges that may arise when daughters reach adolescence, maintaining a 
positive father-daughter relationship, despite residential status, can have an enormous influence 
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on the daughter’s life.  Thus, it is imperative for members of the micro system (family, 
educators, community members) not to make light of the father-daughter dyad because it can 
influence the daughter’s academic trajectory. Additionally, the father-daughter relationship may 
influence whether the daughter progresses into a resilient, self-assured and positive contributor to 
society. Hence, broken bonds between African American fathers and their adolescent daughters 
may have an adverse effect on the daughters academically (Froiland & Davison, 2014; Jacobs & 
Mollborn, 2012) and could negatively affect her post-secondary decisions beyond the learning 
environment.  Despite their residential status, the participants in this study recognized the 
challenges but more importantly saw the value in remaining actively involved in their daughters’ 
lives in and out of the classroom as a means to influence greater levels of success.  
Research Question 2: How do African American fathers perceive the influence of factors 
(environmental, personal, social, professional) on their involvement with their daughters?  
 Participants were asked to discuss what contexts or situations have typically influenced or 
affected their experiences of involvement with their daughter. Their responses were based on 
their current mindset concerning a personal, professional, environmental or social experience or 
belief.  
The influence of the intersection between paternal identity as provider and the father’s 
employment demands on the father’s degree of involvement seemed to fuel an emotional 
quagmire for all three participants.  They each indicated their work demands at times limited 
their ability to be actively involved as much as they would like. The participants each 
acknowledged the importance of being emotionally present for their daughters despite work 
demands. They also acknowledged the importance of setting aside time for one-on-one time with 
their daughters despite their professional responsibilities. Each of the participants saw 
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themselves in diverse and unique roles in the lives of their daughters. Thus, there was a 
connection between his interpretation of his role and his influence on his relationship with his 
daughter.   In addition to personal and professional influences, participants openly discussed the 
challenges they and their daughters face within the learning environment requiring 
communication with educators.    
Bronfenbrenner’s Bioecological Systems Theory defines the mesosystem as the 
intersection of microsystems.  The mesosystemic analysis of the the father-daughter dyad and the 
family-school relationship was very revealing.  Gaining an understanding of how African 
American fathers and their daughters’ relationships with educators shape their daughters’ 
educational experiences and outcomes is a critical component to ensure academic success.  
Greenberger et al. (2007) reported that the likelihood of dropping out of school is increased for 
girls who have strained relationships with educators.  Participants in this study recognized 
communicating with educators as an unpleasant challenge at times and indicated they remained 
diligent in doing so and/or giving their daughters the tools needed to effectively communicate 
with the educators themselves.   
The acknowledged communication challenges with educators must be combatted. 
Murphy, Rowe, Ramani, and Silverman (2014) suggest unrelenting encouragement and training 
for parents and educators provides an ethos of inquisitive communication that contributes to 
improved academic success.  It is important for educators to remember “in the developmental 
period of adolescence, an individual is generating his or her own meaning in relation to 
influences from all the levels of organization within the complex ecology of human 
development” (Brittian, 2012, p. 177).  Consequently, parents and educators should be mindful 
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of their influence on the girls’ academic achievement and work together harmoniously for 
improved academic success.  
Academic achievement is a collaborative effort requiring a vested interest and abundant 
levels of support to foster environments conducive to providing rich learning experiences.  The 
school systems’ willingness to engage fathers can increase the likelihood of enriched learning 
experiences for the daughters. Combatting the environmental and social factors influencing 
fathers’ involvement with their daughters is not an individual responsibility--- it is a communal 
responsibility.  
Communities can provide support systems that pinpoint and lessen the inequalities and 
injustices that may impede the father’s ability to be involved in his daughter’s educational 
experiences.  Teachers participating in the community approach express their belief that the 
collaboration with neighborhood associates attends to difficulties that pupils carry into the 
learning environment daily that they previously had to cope with alone.  Price (2008) discussed 
in his resounding message in Mobilizing the Community to Help Students Succeed that it is the 
responsibility of community service providers, educators, parents, community members, leaders, 
business owners, and others to work collaboratively with like-minded individuals who have a 
proven track record of obtaining positive results for the sake of the children.  The participants in 
this study represent the parents who are likeminded individuals but also acknowledge the need 
for greater support and buy-in from all parties involved. The participants’ voices in this study 
illuminate the need to address the influence of factors (environmental, personal, social, 
professional) on their involvement with their daughters. 
Research Question 2a: How do residential African American fathers perceive the influence 
of the father-mother relationship quality on the father-daughter relationship? 
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The quality of the mother-father relationship can potentially influence the daughter’s 
educational experiences and outcomes.  Battles that may exist or arise between harmony and 
discord within a couple eventually manifests itself in the child in the form of increased 
nervousness, substandard academic performance and anti-social behaviors (The Bowen Center 
for the Study of the Family, 2016).  Gaining a better understanding of parental relationship 
harmony or discord can provide greater insight on the influence of the relationship on the 
daughters’ educational experiences and outcomes. Acknowledging the influences provides 
opportunities to create intervention measures to combat discord and strengthen harmonious 
father-mother relationships. Putting support systems in place may help fathers from disengaging 
with their daughters. As indicated by the residential participants throughout this study, the health 
of their relationship with the mothers’ of their daughters positions them to be able to remain 
actively involved in addressing the needs of their daughters. In essence, participants’ responses 
illuminated the need for a healthy father-mother relationship to ensure the wellbeing of their 
daughters.  
The two residential fathers in this study are married to their daughters’ mothers. Thomas 
and Badger Dad were asked to describe their relationships with their daughters’ mother and to 
expound upon how that relationship may influence their relationship with their daughter. First, 
they each acknowledged the importance of having a healthy and harmonious relationship with 
the mothers of their children. Their descriptions of the relationships spoke to a co-parenting 
relationship dynamic that they felt they needed to properly engage with their daughters. Each 
discussed the mother’s and daughter’s ability to evoke various emotions in them including 
disappointment, anger, joy, and pride. Based upon the varying roles the participants have within 
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the family system, they view their family involvement as transient in part determined by their 
daughters’ age.  
 Thomas and Badger Dad not only conveyed the importance of treating their daughters 
with love and respect but expressed their belief that it was important for Brenda and Shining Star 
to witness them showing love and respect to their mothers. They both indicated their belief that 
their daughters should see them value women and not mistreat them in anyway. In turn, their 
daughters would understand their fathers’ belief systems concerning how women should be 
valued and respected and settle for no less in their own lives.  
 According to the perspectives expressed by the participants, father-mother relationship 
quality matters. How the father treats the mother serves as a template for how their daughters 
will view themselves. The father’s relationship with the mother of his children and with his 
daughter lays the foundation for her self-worth, self-respect, assurance and views of men. The 
participants see their role as fathers of daughters as critically important to her success and 
wellbeing. Their attitudes and beliefs set the stage for the development of systems and measures 
purposed to strengthen father-mother relationships that influence and strengthen father-daughter 
dyads.  
Research Question 2b: How do non-residential African American fathers perceive the 
influence of the father-mother relationship quality on the father-daughter relationship? 
In many urban communities across the country, single mothers are struggling 
emotionally, physically and economically to rear their children in the absence of the biological 
fathers, often resulting in heightened levels of stress for the mother (Choi, Palmer, & Pyun, 
2014) that influence the child’s educational experiences and outcomes.  In Kevin’s case, when 
the relationship with his daughter’s mother did not work out, the result was her decision to take 
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the children and relocate away from him. The distance created a barrier limiting Kevin’s ability 
to see his children frequently and remain involved as much as we would like.  Unlike some non-
residential fathers, Kevin did not allow the failure of the relationship, the initial discord or the 
distance to become a reason to disengage from his daughter. Kevin was asked to describe his 
relationship with his daughter’s mother and to expound upon how that relationship may 
influence his relationship with his daughter. Due to his non-residential status, Kevin was also 
asked to discuss how factors such as distance and finances influenced the father-mother 
relationship and his relationship with his daughter.  
 Kevin’s responses highlighted initial periods of discord that eventually turned into a 
harmonious relationship. Fatherhood is something Kevin stated he feels very strongly about as a 
result of a strained relationship with his own father. The poor example Kevin saw in his own 
father was instrumental in his decision to be a better father to his children. He recognized that to 
do so effectively, he had to treat the mother of his children properly. Kevin acknowledged that 
though things did not work out between him and his daughter’s mother, it was important to have 
a healthy relationship with her. Kevin stated, “A girl's first love is her father" (interview, June 
16, 2017). Based on this belief, he felt it important that his daughter see him treat her mother 
properly as well as other women. Kevin acknowledged that his daughter’s mother has his 
unwavering support and they remain on the same page in parenting their daughter. He views 
relationship harmony as a critical component to maintaining healthy invovlement in his 
daughter’s life.  
 Kevin’s non-residential status is just one of the many reasons a father may be absent form 
the home. However, it is reasonable to assume that causality for non-residence may or may not 
influence the fathers’ perception of their influence on their daughters’ academic experiences and 
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educational outcomes.  Scholarship on the reasons for degrees of involvement among non-
residential fathers have been explored (Hamer, 1998; Howard Caldwell, Rafferty, Reischl, De 
Loney, & Brooks, 2010; Nesmith & Ruhland, 2008; Salem, Zimmerman, & Notaro, 1998).  
Kevin’s efforts, despite barriers, indicated his commitment to staying involved, taking his role as 
father seriously, and influencing his daughter’s academic experiences through and beyond 
college.  Kevin stays engaged and actively involved because he and Princess’ mother work to 
maintain relationship harmony to influence Princess’ educational outcomes and overall success.  
 A father’s non-residence does not have to result in negative educational outcomes for his 
daughter.  Kevin highlighted the importance of focusing on the quality of his relationship with 
Princess’ mother as a contributor to his relationship with his daughter. Despite the associated 
challenges, Kevin’s efforts show Princess that she matters to him, even though he does not 
physically reside with her.  Choi, Palmer, and Pyun (2014) concluded that non-resident fathers' 
involvement does benefit his children’s educational outcomes and is based on quality of 
involvement, not necessarily frequency or residential status.  
The quality of the father-mother relationship inadvertently may influence the quality of 
the father’s involvement and the father-daughter relationship. Consequently, for some African 
American men who find themselves in the role of father, it is immediately apparent to them that 
often their children, the mother of their children, and society at large view them in a negative 
light (Krampe & Newton, 2012; Ransaw, 2014).  The United States is the world’s leader in non-
residential father families the US Census Bureau (2012) reported and 63% of African American 
children are living in homes absent their biological father (National Fatherhood Initiative, 2013) 
with varying degrees of invovlement being demonstrated by the father. There is a necessity for 
father-mother relationship harmony. Thus, Kevin’s experiences may be utilized to develop more 
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efficacious interventions for non-residential African American fathers. Additional research on 
nonresidential fathers may also prove instrumental in establishing innovative ways to promote 
father involvement when non-residence is a factor.  
Recommendations 
Because of this study, the researcher recognizes a need to establish, implement and 
sustain culturally sensitive support and parenting education for African American fathers.  This 
study advocates for the national development and implementation of more culturally sensitive 
support services for African American fathers as part of the existing strategies in place. Also, this 
study advocates to help combat the factors contributing to the disproportionate representation of 
African American adolescent girls in negative educational statistics. Understanding and 
examining the African American fathers’ degree of involvement and father-daughter relationship 
quality will aid in determining culturally sensitive steps necessary to ensure fathers have what 
they need to parent effectively.  Additionally, daughters will also have what they need to be 
academically successful.  Therefore, in alignment with the constructivist view of knowledge 
acquisition and in consideration of the findings and conclusions of this study, the following 
recommendations are offered: 
The first recommendation would be to develop a mentoring program for uninvolved 
fathers that is run by involved fathers. The program would be designed based on what the federal 
government calls a “responsible fatherhood” program. The purpose is to help bridge the gap 
between fathers and their children particularly for those children residing in father absent homes.  
The program objective would be to provide emotional and physical support for fathers by 
educating and empowering participants. Noncustodial fathers would receive support and 
encouragement to strengthen their accountability to their children and strengthen their 
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participation in the lives of their children. Program design would assist the men in becoming 
more involved and responsible fathers. The curriculum could be implemented by community 
organizations and/or school districts to build skills for fathers and mothers. Additionally, the 
program would provide training to help family and fatherhood specialists successfully 
involve fathers in their kids' lives.  
 The second recommendation is adopting the systemic and collaborative community 
schools approach to address the needs African American adolescent girls. Garrett (2012) states:  
Full-service community schools are partnerships with organizations that offer support 
services for children and families that traditionally work independently.  The community 
schools bring them together to more efficiently provide what families need, such as 
mental and physical health services, connections to basic social services, and expanded 
learning opportunities for children and parents, all complementing a strong core 
instructional program. (pp. 15-16) 
This recommendation would work in collaboration with recommendation #1 as a form of wrap-
around service for the fathers and their daughters. Support services within the community and 
school in many ways not only provide services for the fathers and their daughters but because of 
the services, teachers are empowered and better equipped to engage their students (Brendtro, 
2006; Jetter, 2014; Vennum & Vennum, 2013).  Brendtro (2006) suggests educators and their 
districts ought to strive to reinforce fundamental relationships and foster learning spaces that 
embrace and cultivate strong family engagement.    
The third recommendation welcomes a broader systemic influence that can bring about 
change that improves father involvement and improves the educational experiences and 
outcomes of their daughters.  The School Based Youth Service programs though opposed by 
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some and completely unfamiliar to others, are designed to address the layers of issues that 
students come to school with which may impede their ability and desire to learn and achieve 
academic success.  The program recognizes that for students to be productive in the classroom 
they may need assistance in addressing the challenges they face outside the learning 
environment.  Prevention and support services are offered to 9-12 grade students in the areas of 
Mental Health Counseling, healthy youth development, substance abuse counseling, employment 
training, reproductive health & parenting education, academic support, family engagement, 
referrals to community services and recreational activities both internally and externally.  
The fourth and final recommendation is bringing marriage and family therapists into the 
public school system. According to Vennum and Vennum (2013), there are benefits and 
challenges of having marriage and family therapists in public schools to address the systemic 
issues students and their families face: 
In a review of research on school interventions targeting mental health and academic 
outcomes, Hoagwood et al. (2007) found support for the efficacy of treating child and 
adolescent mental health and academic issues [emphasis added] through school-based 
mental health programs…. The importance of involving families in interventions to 
reduce problematic behaviors in children and adolescents has been well documented in 
the literature. For example, in a review of the literature on family treatments for 
childhood behavioral and emotional disorders, Northey et al. (2003) found that family-
based interventions were superior to individual interventions for the treatments of youth 
with externalizing disorders when parents are also experiencing emotional problems. (p. 
42) 
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Ensuring the fathers, daughters and the family have appropriate support to address systemic 
pressures that may adversely affect educational outcomes may prove beneficial in strengthening 
familial bonds.   
Taken together, these recommendations can create awareness and knowledge of factors 
promoting or impeding father involvement and father-daughter relationship quality. The 
recommendations for programs and service initiatives, can influence pedagogies and strategies to 
increase father involvement. These programs should be designed to ultimately improve academic 
experiences and educational outcomes for African American adolescent girls. The 
recommendations offered serve to extend the findings and conclusions of the study. To that end, 
the recommendations are designed to challenge current practice and ultimately impact the future 
of ecological systems theory and future research. 
Future Research 
Because this study relied on the narratives of participants via one-on-one interviews, the 
data arose from the participants statements.  A follow up study would be to solicit greater 
participation from non-residential involved fathers, non-residential uninvolved fathers and 
residential uninvolved fathers from all socioeconomic classes to gain a better understanding of 
factors promoting or hindering father involvement. This could shed light on two things.  It will 
illuminate the impact of economic status on the father-daughter relationship and her academic 
trajectory. It will also shed light on the role that finances and resources play as an influencer of 
father-daughter relationship quality.  Future research should also include the daughters in the 
study.  This would be beneficial to help determine their perceptions of their fathers, and see if 
how the fathers believe their daughters view them aligns with their daughter’s perspective.   
Summary 
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 This phenomenological study explored African American fathers’ perceived influences 
on their daughters’ academic experiences and educational outcomes. The findings of this study 
show that father involvement matters. Awareness and knowledge concerning the importance of 
father involvement in every phase of the daughter’s life cycle can guide the design of support 
programs, influence pedagogy and the creation of culturally sensitive strategies for father 
engagement. This study also sought to explore the influence of the father-daughter relationship 
on the daughters’ academic trajectory. Overwhelmingly, the data demonstrated that there are 
associated benefits to having the father actively involved in the daughter’s life. Fathers are the 
prototype that influence the daughter’s direction in life. This direction is not necessarily bad due 
to a father’s absence but it can certainly be positively influenced by his active and healthy 
involvement despite his residential status. A father’s absence from the home, does not have to 
equate absence from his daughter’s life. Active father involvement fills a void in the lives of 
their daughters and can equip them for greater levels of success. Given these outcomes, research 
from education and the social sciences can have a profound impact on elements of father 
involvement within the African American community. Thus, its position is solidified as an 
important consideration for the future of education. 
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Appendix A: Consent to Take Part in a Research Study 
Drexel University 
Consent to Take Part In a Research 
Study 
1. Title of research study: DADS and DAUGHTERS: Understanding African American 
Fathers’ Perceived Influences on Their Daughter’s Academic Experiences and Educational 
Outcomes 
2. Researcher: Dr. Kristine Lewis-Grant, Principal Investigator and Lauren D. Pitts, Co-
Investigator 
3. Why you are being invited to take part in a research study 
We invite you to take part in a research study because you self-identify as an African American 
male with a biological adolescent daughter who currently resides with at least one biological 
parent and who is currently enrolled in mainstream curriculum for English/Language Arts and 
Mathematics. 
 
4. What you should know about a research study 
● Someone will explain this research study to you. 
● Whether or not you take part is up to you. 
● You can choose not to take part. 
● You can agree to take part now and change your mind later. 
● If you decide you cannot or do not want to be a part of this research no one will hold 
it against you. 
● Feel free to ask all the questions you want before you decide. 
 
5. Who can you talk to about this research study? 
If you have questions, concerns, or complaints, or think the research has harmed you, talk to 
the research team Supervising Principal Investigator – Kristine S. Lewis Grant, Ph.D. at (513) 
696-2385 or  ksl33@drexel.edu and the Co-Investigator – Lauren D. Pitts at (904) 245-1898 or 
ldp45@drexel.edu. 
 
This research is conducted by a researcher who is a member of Drexel University. This 
research has been reviewed and approved by an Institutional Review Board (IRB). An IRB 
reviews research projects so that steps are taken to protect the rights and welfare of human 
subjects taking part in the research. You may talk to them at (215) 762-3944 or email 
HRPP@drexel.edu for any of the following: 
● Your questions, concerns, or complaints are not being answered by the research team. 
● You cannot reach the research team. 
● You want to talk to someone besides the research team. 
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● You have questions about your rights as a research subject. 
● You want to get information or provide input about this research. 
 
6. Why is this research being done? 
Under the supervision of Kristine S. Lewis-Grant, Ph.D, Lauren D. Pitts, a doctoral 
student, is conducting research on African American fathers’ perceptions on how the 
quality of their relationship with their biological daughter may influence their daughters’ 
educational experiences and outcomes. The main purpose of this study is to examine how 
the quality of the father-daughter relationship may affect the daughters’ educational 
experiences and outcomes. It is anticipated that findings from this study will be 
instrumental in the collaborative efforts of parents, educators and community 
organizations in developing and improving family interventions to help engage African 
American fathers and to increase their ability to openly engage productively in the 
educational experiences and outcomes of their daughters. Furthermore, the study can help 
to generate knowledge and information that will facilitate a comprehensive understanding 
of the underlying factors contributing to the strength or weakening of the father-daughter 
relationship and the influences on the academic success as well as poor academic 
experiences and outcomes of African American adolescent girls. 
 
7. How long will the research last? 
We expect that you will be in this research study for approximately 70 minutes, including 
completion of a brief demographic questionnaire (approximately 10 minutes) and a 60-minute 
interview. 
 
8. How many people will be studied? 
We expect sixteen (16) people to participate in this research study. 
 
9. What happens if I say yes, I want to be in this research? 
 
You will participate in a 30-minute, informational interview via phone or video conference.  
During this conversation, the researcher will ensure your eligibility for the study by asking you a 
few questions about yourself and your relationship with your daughter.  If it is determined that 
you are eligible, the researcher will explain the research study.  She will describe study’s 
background and purpose, your rights as a study participant, and study procedures. You may ask 
any questions that you may have about the study at this time.  If you remain interested in 
participating in the study, the researcher will schedule the interview.  The researcher will send a 
confirmation email that includes a brief description of the study and consent document.  The 
interview will also take place via phone or videoconference.  The interview will be audio-
recorded, and take approximately 70 minutes, including 10 minutes to complete a brief 
background questionnaire and 60-minutes for the actual interview. 
10. What are your responsibilities if you take part in this research? 
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If you take part in this research, it is very important that you: 
● Follow the investigator’s instructions. 
● Tell the investigator right away if you are uncomfortable participating in the study. 
● Be honest when answering questions. 
 
11. What happens if you do not want to be in this research? 
You may decide not to take part in the research and it will not be held against you. 
 
12. What happens if you say yes, but change your mind later? 
If you agree to take part in the research now, you can stop at any time and it will not be held against 
you. If you decide to leave the research, we ask that you contact the researcher so that the researcher 
is aware. 
 
13. Is there any way being in this study could be bad for me? 
● You may experience possible discomfort at answering some questions. 
 
14. Do I have to pay for anything while my daughter is in this study? 
● There is no cost to you for participating in this study. 
 
15. Will being in this study help me in any way? 
We cannot promise any benefits to you or others from your taking part in this research. 
However, possible benefits include: 
 
1. We have a better understanding of what helps African American fathers to be more 
involved in the lives of their adolescent daughters 
2. We have a better understanding of the things that are interfering with African 
American fathers being more involved in the lives of their adolescent daughters 
3. We have a better understanding of how the father-daughter relationship may be 
influencing the educational experiences and outcomes of the daughters 
4. We can develop programs and services that help African American adolescent girls to 
be more successful in school and after graduation 
5.  We can decide on the additional help that we need to give African American fathers 
and their adolescent daughters so each can be more successful 
 
16. What happens to the information we collect? 
Efforts will be made to limit access to the data to the researchers involved in this study. We 
cannot promise complete secrecy. Organizations that may inspect the data include the IRB and 
other representatives of this organization. The Principal Investigator and Co-Investigator are 
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mandatory reporters. This means they are required by law to report self-injurious behavior or 
intent to harm another, abuse, neglect, or reportable diseases to appropriate authorities.  We 
will publish the results of this research. However, we will keep your name, other identifying 
information and specific community information confidential. 
 
17. Can I be removed from the research without my OK? 
The person in charge of the research study can remove you from the research study without 
your approval. Possible reasons for removal include the researcher determines the study 
is too risky or harmful to the participant.  
 
18. What else do I need to know? 
At the conclusion of this study, we will write a report about what was learned. This report 
will not include your name or that you were in the study. 
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Appendix B: Consent Script for Interview with African American Fathers 
Drexel University 
Consent Script for Interview with African American Fathers 
 
This is a research study.  The purpose of this study is to increase the understanding of Black 
fatherhood and the influence the father-daughter relationship may have on the academic 
success of African American teenage girls.   
 
You are agreeing to allow us to interview you about your experiences as an African American 
father, and your perceived influences on your daughter’s academic experiences and 
educational outcomes.  The interview is designed to take approximately 60 minutes. 
 
Your participation in the study is voluntary.  You may decline to answer any questions or 
withdraw from the study at any time without consequence.  Your confidentiality and privacy is 
extremely important to us. We will not collect any identifiers or information that identifies you 
as an individual. With your permission, we will audio-record the interview for note-taking 
purposes only. The audio-recording will be saved on our password protected computers until 
transcribed. Once transcribed, the audio-recording will be destroyed.  
 
The data will be reported in the aggregate only but will contribute to a published paper that 
may also be presented publicly. 
 
If you have questions, you can contact us at: 
 
Lauren D. Pitts 
ldp45@drexel.edu 
904.245.1898 
Kristine Grant 
ksl33@drexel.edu 
513.696.2385 
 
This research is conducted by a researcher who is a member of Drexel University. This research 
has been reviewed and approved by an Institutional Review Board (IRB). An IRB reviews 
research projects so that steps are taken to protect the rights and welfare of human subjects 
taking part in the research. You may contact them at HRPP@drexel.edu or 215.255.7857. 
 
Thank you! 
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Appendix C: Recruitment Letter 
 
Drexel University 
Recruiting Volunteers for a Research Study 
Dear Prospective Participant Father:  
 
We want your input! The research study, DADS and DAUGHTERS: Understanding African 
American Father’s Perceived Influences on Their Daughters’ Academic Experiences and 
Educational Outcomes is a way for you to share the perceptions of your influence on your 
daughter’s academic experiences and educational outcomes.  
 
Information for Research Subject’s Eligibility 
You can participate in this study if you self-identify as an African American male, who has a 
biological daughter in 9th – 12th grade, enrolled in mainstream curriculum for English Language 
Arts and Mathematics. If you meet the above criteria and you would like to participate in this 
study, please contact us using the contact information provided below. 
 
Participation in a 15 – 30 minute telephone conversation with the co-investigator is required 
prior to the start of the study. The purpose of this brief conversation is to explain the study, 
ensure eligibility and internet access and schedule the interview. Your participation will involve 
completion of an electronic 15 item demographic questionnaire that will take approximately five 
minutes to complete. The questionnaire will be issued via secure email from the investigator to 
you prior to your scheduled virtual interview date. You will also participate in an audio recorded 
one-on-one interview approximately 60 minutes. The interview can be held via phone or 
videoconference.  
 
Person to contact for further information  
This research is conducted by a researcher who is a member of Drexel University. This research 
is approved by the Drexel University Institutional Review Board. If you are interested in 
participating in this study or have any questions, please contact:   
 
 
Lauren D. Pitts, Co-Investigator                          Dr. Kristine Lewis-Grant, Principal Investigator 
            (904) 245-1898                        (513) 696-2385 
 
Monday-Friday, 8:30 AM – 5:30 PM  
You may also contact the investigator team at ldp45@drexel.edu or ksl33@drexel.edu 
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Appendix D: Telephone Screen 
I. Researcher introduction (3 minutes) 
II. Explain Research Background and Purpose (5 minutes) 
III. Review Eligibility Requirements (If ineligible, conclude conversation; If eligibility met 
and participant remains interested, continue) 
 
IV. Study Procedures (5 minutes) 
 
a. Describe questionnaire and online process to complete 
b. Describe interview participation (selection and process) 
c. Discuss consent process and audio-recording  
 
V. Discuss participants’ rights, risks and benefits (3 minutes) 
a. Discuss participants’ rights, (anonymity, confidentiality, decline to answer, 
withdraw from study etc.) 
 
b. Discuss potential risks and benefits 
VI. Questions (anticipated) and Answers (15 minutes) 
a. Do you have questions about the study or about your rights as a study participant? 
b. How will you ensure my anonymity? Family? 
i. Answer: We cannot promise complete secrecy however; we will keep your 
name, family information and other identifying information confidential. 
However, my supervisor and I are mandatory reporters. This means we are 
required by law to report self-injurious behavior or intent to do harm to 
others, abuse, neglect, or reportable diseases to appropriate authorities. 
c. How can I be sure you won’t manipulate my responses? 
i. Answer: The questionnaire is multiple choice therefore your answers are 
taken at face value. Concerning the interviews – a benefit of interviews is 
it gives me the opportunity to ask follow up questions to ensure greater 
clarity on what is being said with more elaboration from the participant. 
Also, the interview process gives me the chance to repeat back to the 
participant my interpretation of what was said so corrections can be made 
if necessary.  
d. What are you going to do with the results of your study? 
i. Answer: Results from this study will be helpful to parents, educators and 
community organizations in developing and improving family interventions to 
help engage African American fathers where appropriate and to increase their 
ability to openly engage productively in their daughters’ lives. Also, results will 
be helpful in determining factors contributing to the strengthening and weakening 
of father-daughter relationships.  
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e. Is the information you collect going to be used for anything other than your 
study? 
i. Answer: Yes. Results will be used to guide program and services 
development and improvement to help African American fathers and their 
adolescent daughters to achieve greater levels of success and to strengthen 
father – daughter relationships where appropriate.  
f. What will happen to the information you collect once your study is over? 
i. Answer: We are required by law to keep data for 3 years. Also, we will 
publish the results of this research.  
 
VII. Schedule the interview  
a. Review the key points to ensure he understands the study, what is expected of him 
and his rights as a participant.  
b. Would you like to participate in this study? If no, thank him for his time. If yes, 
request his first name (not last), phone number, email address for future 
correspondence. Schedule the interview.  
c. Explain next steps (questionnaire via email or day of, reminder call, text or email 
– his preference – day before interview). 
d. Share my phone number and/or email address in case he should have any 
questions after the call concludes.  
 
VIII. Closing Remarks (2 minutes) 
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Appendix E: Demographic Questionnaire 
 
PARTICIPANTS' DEMOGRAPHIC QUESTIONNAIRE 
 
Q1 DIRECTIONS: Please answer each question as accurately as possible by circling the correct 
answer or filling in the space provided. You are being asked to provide a pseudonym (fictitious 
name) to conceal your identity. By providing a pseudonym instead of your real name, we are 
better able to preserve your anonymity and confidentiality to ensure that the data you provide 
cannot be traced back to you.  Enter Today's Date 
 
Q2 Enter a Pseudonym to be used for the duration of the study 
 
Q3 Enter city/state of residence 
 
Q4 How old are you? 
 25-34 (1) 
 35-44 (2) 
 44-53 (3) 
 54 years or older (4) 
 
Q5 What is the highest degree or level of school you have completed? If currently enrolled, 
highest degree received. 
 Some high school, no diploma (1) 
 High school graduate, diploma or the equivalent (for example: GED) (2) 
 Some college or vocational credit, no degree (3) 
 Vocational Certificate (4) 
 Associate degree (5) 
 Bachelor’s degree (6) 
 Master’s degree (7) 
 Professional degree (8) 
 Doctorate degree (9) 
 
Q6 What is your marital status? 
 Single, never married (1) 
 Married or domestic partnership (2) 
 Married or domestic partnership (3) 
 Divorced (4) 
 Separated (5) 
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Q7 Employment Status: Are you currently…?   CHECK ALL THAT APPLY 
 Employed for wages (1) 
 Self-employed (2) 
 Unemployed (3) 
 A homemaker (4) 
 A student (5) 
 Military (6) 
 Retired (7) 
 Unable to work (8) 
 
Q8 What is your total household income? 
 Less than $10,000 (1) 
 $10,000 - $19,999 (2) 
 $20,000 - $29,999 (3) 
 $30,000 - $39,999 (4) 
 $40,000 - $49,999 (5) 
 $50,000 - $59,999 (6) 
 $60,000 - $69,999 (7) 
 $70,000 - $79,999 (8) 
 $80,000 - $89,999 (9) 
 $90,000 - $99,999 (10) 
 $100,000 - $149,999 (11) 
 More than $150,000 (12) 
 
Q9 How many children do you have (biological and/or by marriage/relationship)? 
 Biological (enter#) (1) 
Marriage/Relationship 
(enter#) (2) 
Daughters (1)   
Sons (2)   
 
 
Q10 How many of your children are biological daughters in 9th – 12th grade?  
 
Q11 FOR THE SAKE OF THIS STUDY, WE WILL REFER TO THE OLDEST OF YOUR 
BIOLOGICAL DAUGHTERS IN 9TH – 12TH GRADE. With whom does your daughter live? 
CHECK ALL THAT APPLY... 
 Lives with mother only (1) 
 Lives with father only (2) 
 Lives with both father and mother all the time (3) 
 Lives with both father and mother all the time (4) 
 Lives with other family member (5) 
 Other (6) 
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Q12 What are your living arrangements? 
 Live alone (1) 
 Live with family member (2) 
 Live with non-family member (3) 
 Live with child's mother (4) 
 Group or supportive housing (5) 
 Other (6) ____________________ 
 
Q13 Please indicate what grade your daughter is in and her cumulative GPA (Grade Point 
Average or Letter Grade) if you know it. If not, please place N/A in the box 
 
What grade is your oldest 
biological daughter in? (1) 
What is your daughter's 
cumulative G.P.A. or Letter 
grade (2) 
9th grade (1)   
10th grade (2)   
11th grade (3)   
12th grade (4)   
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Q14 Is your daughter involved in extra-curricular activities? Please indicate all that apply. 
 Volleyball (1) 
 Football (2) 
 Swimming (3) 
 Choir (4) 
 Dance (5) 
 Student Government (6) 
 Band (7) 
 Peer Tutoring (8) 
 Other (9) ____________________ 
 Cheerleading (10) 
 Basketball (11) 
 Hockey (12) 
 Orchestra (13) 
 Honor Society (14) 
 Debate Team (15) 
 Softball (16) 
 Academic Clubs (17) 
 Other (18) ____________________ 
 Track & Field (19) 
 Soccer (20) 
 Equestrian (21) 
 Drama (22) 
 Student Council (23) 
 Foreign Language Club (24) 
 Fencing (25) 
 Other (26) ____________________ 
 Other (27) ____________________ 
 
Q15 Prior to 9th grade, in what ways have you been involved in your daughter’s education?  
 
Q16 Since 9th grade, in what ways are you involved in your daughter’s education?  
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Appendix F: Interview Protocol – Involved Fathers 
 
Interview #_____________________ 
Date:__________________________ 
Consent Script 
Welcome and thank you for your participation today.  My name is Lauren Pitts and I am 
a doctoral candidate at Drexel University conducting my study on DADS and DAUGHTERS: 
Understanding African American Fathers’ Perceived Influence on Their Daughter’s Academic 
Experiences and Educational Outcomes.  I would like your permission to audio record this 
interview, so I may accurately document the information you share.  If at any time during the 
interview you wish to stop the recording or the interview itself, please feel free to let me know.  
All of your responses are confidential.  Your responses will remain confidential and will be used 
to develop a better understanding of how you view your relationship with your daughter, and 
how it might influence your daughter’s educational experiences and outcomes.   
The purpose of this study is to increase the understanding of Black fatherhood and the 
influence the father-daughter relationship may have on the academic success of African 
American teenage girls. Also, findings may shape what steps are taken to help strengthen father 
involvement and the quality of the father-daughter relationship, which in turn can contribute to 
strengthening teenage African American girls’ academic experiences and outcomes. Lastly, 
findings may inform environmental factors influencing father involvement in the lives of their 
daughters.  
 Your participation in this interview is completely voluntary.  If at any time you need to 
stop or take a break please let me know.  You may also withdraw your participation at any time 
without consequence.  Do you have any questions or concerns before we begin?  Then with your 
permission we will begin the interview. 
 
1. I see from your responses to the questionnaire that you have ___# of children, and ___# 
daughters. For the purpose of this interview, I would like for you to focus on your oldest 
daughter in 9th – 12th grade. Let’s agree on a pseudonym for your daughter, in order to 
protect her identity. Tell me about your daughter.  
 
2. Tell me about one of your fondest memories involving your daughter. 
 
3. What does it mean to you to be an African American father? To be a father to your 
young, African American daughter? 
 
4. What does it mean to you to be an involved parent? According to your own definition, 
would you say that you are “involved” or “uninvolved” with your daughter? 
 
5. Describe your relationship with your daughter. Tell me about an experience/encounter 
that best characterizes your relationship with your daughter.  
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a. If asked, how do you think your daughter would describe you as a father? How do 
you think she would describe her relationship with you?  
 
6. Describe your relationship with your daughter’s mother. How do you think your 
relationship with your daughter’s mother influences your relationship with your 
daughter? Please explain or elaborate by way of an example. 
 
7. What contexts or situations have typically influenced or affected your experiences of 
involvement with your daughter?  
 
a. Tell me about your current mindset concerning a personal (past history, 
personalities etc.) experience or belief (positive and/or negative) that has 
influenced or affected your relationship with your daughter.  
 
b. Tell me about your current mindset concerning a professional (work 
hours/availability/time, finances, etc.) experience or belief (positive and/or 
negative) that has influenced or affected your relationship with your daughter.  
 
c. Tell me about your current mindset concerning an environmental (neighborhood, 
media/stereotypes, etc.) or social (other family members or relationships; 
daughter’s friends, romantic interests, or extracurricular activities, etc.) 
experience or belief (positive and/or negative)) that has influenced or affected 
your relationship with your daughter.  
 
8. What are your feelings about education? What are your expectations of your daughter 
when it comes to education? What kind of advice have you given your daughter about 
education?  
a. What would it mean to you if your daughter did not graduate from high school?  
 
9. Prior to this school year, in what ways have you been involved in your daughter’s 
educational experience? Thinking about this school year, in what ways are you currently 
involved in your daughter’s educational experience?  
a. Has your involvement in your daughter’s education changed from when she was 
in K – 8 to now that she is in high school? Could you explain or elaborate by way 
of an example.  
 
10. What kind of student is your daughter? Could you explain or elaborate by way of an 
example?  
a. Tell me about a time when your daughter did well in school. How did you 
respond? 
b. Tell me about a time when your daughter did not do well in school. How did you 
respond?  
 
11. Do you think you have an influence on your daughter’s academic performance and 
outcomes? What evidence can you point to that demonstrates your influence on your 
daughter’s educational experience or academic outcomes?  
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12. As her father, what are your hopes and aspirations for your daughter after high school? 
What does your daughter want to do after high school? What role do you see yourself 
playing in support of your daughter’s aspirations?  
 
Thank you for your time and reflections on your relationship with your daughter. Before we 
conclude this interview, is there anything else you would like to share? Do you have any 
questions? 
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Appendix G: Recruitment Flyer 
Participants Needed 
 
✓ Are you an African American male with a 
biological daughter in 9th – 12th grade? 
 
✓ Is your daughter enrolled in main stream English 
& Math classes? 
 
✓ Do you have parenting experiences you would like 
to share?  
 
We are trying to understand how the relationship between African 
American fathers and their teenage daughters influences academic 
experiences and educational outcomes.  
 
Q: what will I have to do?  
• Participate in brief phone call to ensure eligibility 
• Complete a short 5 minute demographic questionnaire 
• Participate in a 60 minute interview via videoconference 
 
If you are interested in learning more about this research study, contact 
us now!  
Phone: (904) 245-1898 or  
Email: ldp45@drexel.edu 
 
Principal Investigator: Dr. Kristine Lewis-Grant    __________________ 
Co-Investigator: Lauren D. Pitts – ldp45@drexel.edu   Drexel University  
Drexel University – School of Education     IRB approval date  
This research is conducted by a researcher who is a member of Drexel University 
